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Teachers   in    Germany   in   the   Sixteenth 
Century 


INTRODUCTION:  THE  SOURCES 

The  Germany  of  the  sixteenth  century  was  a  patchwork  of 
states,  two  or  three  hundred  in  number,  held  loosely  together  in 
an  empire  which  was  almost  entirely  lacking  in  the  essentials  of 
a  unified  government.  The  states  ranged  in  importance  from 
the  castle  and  village  of  some  insignificant  knight  to  the  power- 
ful principalities  of  the  Electors.  To  the  extent  that  the  empire 
was  lacking  as  an  administrative  organization,  the  various  smaller 
units  were  able  to  develop  something  of  local  and  provincial 
government.  Such  states  as  Hesse,  the  Palatinate,  Bavaria, 
Brandenburg,  and  both  Saxonies  had  progressed  to  a  stage  where 
they  had  at  least  the  beginnings  of  the  cameral  form  of  govern- 
ment. The  princes  had  their  councils  and  their  own  supreme 
courts  of  justice,  their  own  systems  of  finance  and  coinage  and 
eventually  the  control  of  their  own  churches.  While  the  coun- 
cils were  made  up  of  nobles  and  lawyers  who  were  subservient 
to  their  princes,  they  seem  to  have  been  able  to  give  some  guid- 
ance to  legislation,  both  civil  and  ecclesiastical.  With  the  de-  ^ 
velopment  of  the  idea  that  the  religion  of  a  state  is  that  of  its 
prince,  it  became  possible  to  crystallize  the  religious  movements 
in  the  different  states  and  develop  a  form  of  ecclesiastical  organi- 
zation which  had  hitherto  been  impossible. 

This  development  of  church  government  took  the  form  of  the 
consistorial  system  with  the  ruling  prince  as  head  of  the  church, 
general  oversight  being  vested  in  him.  The  consistory,  a  modified 
mediaeval  episcopal  court,  was  composed  of  lawyers  and  divines 
appointed  by  the  prince  and  acting  in  his  name.  That  is  to  say, 
the  highest  religious  or  ecclesiastical  body  in  the  state  was  under 
the  control  of  the  secular  authority.    In  connection  with  the  con- 
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sistory  wo  find  provision  for  synods,  genenil  and  particular.  A 
general  synod  wa.s  made  up  of  the  consistory  and  the  superinten- 
dent's of  the  various  districts  within  its  jurisdiction;  the  partic- 
ular synod  was  merely  the  superintendent  with  all  the  clergj' 
within  his  district. 

Such  are  the  main  outlines  of  the  organization  of  church  and 
state  in  Protestant  Germany.  The  tendency  was  toward  cen- 
tralization of  civil  and  ecclesijjstical  power  in  the  hands  of  the 
prince.  The  church  was,  from  a  certain  point  of  view,  merely 
one  of  the  phases  of  administration  for  which  the  prince  was 
respon.sible  to  God.  This  meant  that  the  government  of  the 
church  was  ultimately  in  the  hands  of  the  secular  authority  just 
as  truly  :us  was  the  administering  of  finance  or  the  disp<>nsing  of 
justice. 

A  very  large  p;irt  of  the  material  upon  which  this  study  is 
based  is  to  he  found  in  the  legislation  which  was  promuigattxi 
directly  or  indirectly  by  the  secular  government,  the  Kirchcn- 
ordnungen.  While  it  is  hardly  possible  to  give  a  concise  defini- 
tion of  that  term  (translated  into  English  as  church  ordinances), 
the  following  stat<'ment  will  make  clear  the  gentTal  nature  of  the 
material;  Kirchennrdnungen  is  the  name  given  all  those  regu- 
lations, especially  those  issued  by  cities  and  sovereigns,  by  means 
of  which  the  church  regulations  which  had  previously  been  given 
were  modified  accoriling  to  Reformation  idejis,  and  the  newly 
developed  church  system  was  more  fully  organized.  (See  article 
on  Kirchenordnung  in  Herzog's  lienlrnnjclopddie  fur  protestant- 
ische  Theologie). 

The  Need  for  Iirgid(itii>ns.  In  the  destruction  and  confusion 
incident  to  the  IVotestant  Revolt  churches  ami  schools  fell  into 
a  precarious  an»l  chaotic  condition.  The  leailers  seemml  un- 
certain what  W!us  necessary  or  desirable.  Kven  when'  they  did 
gain  individual  certainty  they  were  not  always  able  to  agree 
among  them.selves  what  course  should  be  pursued;  but  the  very 
nature  of  affairs  demanded  that  there  slmuld  be  some  mutual 
agreement,  that  the  two  groups  of  leailers,  political  and  religious, 
should  enter  upon  some  kind  of  united  courst"  of  action  whicii 
should  produce  ordtT  and  «'stal)lish  the  new  churches  upon  a  firm 
foundation  .\s  the  Revolt  swept  away  th(>  monasteries  and 
schools  of  the   Roman   church  or   rrniodelcd   them   .iccordini;   to 
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Protestant  ideas,  it  was  necessary  that  there  be  set  forth  definite 
principles  for  the  establishment  and  maintenance  of  the  new- 
institutions.  Church  and  school  ordinances  had  long  been  in 
existence;  but  they  were  not  suited  to  the  needs  of  the  Protestant 
movement.  In  the  matter  of  education  the  following  needs  were 
evident:  (1)  that  schools  should  be  strictly  orthodox  from  the 
Protestant  point  of  view;  (2)  that  adequate  support  should  be 
provided  and  administered;  (3)  that  there  should  be  drawn  into 
the  schools  a  sufficient  number  of  talented  boys  to  ensure  plenty 
of  reliable,  trained  leaders  for  the  future;  (4)  that  suitable  teachers 
should  be  provided;  (5)  that  all  the  people  should  be  given  such 
education  as  would  enable  them  to  participate  intelligently  in 
the  services  of  the  church  in  addition  to  knowing  such  things  as 
were  necessary  to  their  eternal  welfare;  (6)  that  proper  super- 
vision should  be  established  and  order  secured  from  chaos.  To 
supply  this  composite  need  the  various  church  ordinances,  school 
regulations,  visitation  instructions,  and  general  articles  furnished 
the  material.  Without  such  legislation  progress  would  have 
been  very  slow  if  not  absolutely  impossible.  Every  parish 
would  have  been  a  law  unto  itself;  there  could  have  been  no 
system;  disorder  and  consequent  misunderstandings  would  have 
destroyed  the  very  things  for  which  the  Protestants  were  striving. 
The  need  of  uniform  church  regulations  is  voiced  in  the  Saxon 
Visitation  Book  of  1528;  but  the  idea  seems  to  be  that  they  shall 
be  introduced  only  in  such  cases  as  represent  situations  in  which 
it  is  impossible  to  dispense  with  them.  Luther's  early  idea  of 
the  need  of  such  legislation  is  in  very  great  contrast  with  the 
development  which  followed.  His  belief  and  desire  were  that 
there  should  be  the  utmost  freedom  of  development,  that  there 
should  be  gradual  growth  unhampered  by  narrow  prescriptions. 
He  believed  that  the  early  regulations  of  Wittenberg  (1522), 
Leisnig  (1523),  and  Magdeburg  (1524)  were  premature.  While 
he  made  certain  suggestions  for  the  administering  of  the  Lord's 
Supper  and  of  Baptism  (1523)  and  also  published  a  collection  of 
hymns  for  public  worship  (1524),  he  did  not  regard  his  work  as 
binding  upon  the  churches  in  the  least  degree;  he  even  insisted 
that  the  Wittenberg  regulations  be  cancelled.  Although  he 
recognized  the  pressing  need  of  proper  administration  of  pastoral 
functions,   of  caring  for  the   poor,   and  of  providing  adequate 
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means  of  education,  he  did  not  believe  that  such  affaii^  would 
be  best  regulated  through  Ijinding  uniform  rules.  In  the  Saxon 
School  Plan  of  1528  Melanchthon  says,  "The  clerg>'  shall  ad- 
monish the  people  to  send  their  children  to  school  in  order  that 
men  may  be  educated,  able  to  teach  in  the  churches  and  also  to 
govern.  ...  In  order  to  attain  these  qualifications  one  must 
study  long,— from  his  youth  up.  .  .  .  And  such  p<'rson.s  are 
not  for  the  church  alone  but  for  the  secular  government  a.s  well, 
as  is  aLso  according  to  the  will  of  God."  (Vormhaum  I:  1,  2.) 
The  necessity  which  demanded  the  organization  of  churches  and 
the  establishment  of  a  system  of  schools  for  the  training  of  fu- 
ture leaders  brought  forth  the  legislation  which  contained  thr 
rules  and  governing  principles  upon  which  these  institutions 
were  based.  It  was  then  the  impossii)ility  of  developing  church 
and  school  without  special  legislation  that  made  eviilent  the 
need  of  the  various  forms  of  Ordnungen. 

Content.  While  the  church  and  school  regulations  show  lit- 
tle uniformity  in  the  details  of  their  material  or  it**  arrange- 
ment (except  as  will  be  shown  later  in  the  discussion  of  groups 
or  "families"),  there  is  in  the  church  ordinances  at  least  a  gen- 
eral similarity  of  content.  Three  matters  were  universally  under 
consideration:  the  administration  of  the  functions  and  sacra- 
ments of  the  church;  the  care  of  the  poor;  and  the  nurture  of  the 
young.  As  a  rule  there  is  a  first  part,  called  "Ot^lenda."  which 
is  dogmatic  in  its  nature  and  is,  in  more  or  less  definite  {orxu,  an 
exprrssion  of  the  agreement  of  the  city  or  provincial  church  with 
the  general  Lutheran  confession  of  faith.  This  is  followed  by 
the  "Agenda."  which  contains  provisions  concerning  liturgy, 
appointment  of  church  ollicers,  organization  of  church  govern- 
ment, discipline,  matrimony,  school  regulations,  income  of  church 
and  sclinol.  administration  (.f  church  proiXTty.  care  o{  the  jXMtr 
etc.  It  is  not  to  be  expected  that  this  mati'rial  will  always  be 
arranged  in  systematic  order. 

A  g»)od  example  of  :i  comprelieiisive  Kirchenoninung  is  that  of 
Hamburg.    l.')J<.t.      It-  contents  are  as  follows: 

1.  or  h<-Ii(><>Ih. 

2.  On  Ihr  HiftiiiR  (.f  ptipilH  hy  the  tfnrhcr  t.s.'l(M-tion  of  pupilj'  .it>!o  to  pro- 

cm-^mI  hcyond  ii  crrf.'iin  point  in  tin-  cniin*"). 
3    On  the  pennanenre  of  Bohooln. 
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4.  Public  Lectures. 

5.  The  library. 

6.  German  writing  schools. 

7.  Girls'  schools. 

8.  Students. 

9.  Pastors,   chaplains,   and   other   clergymen. 

10.  The  superintendent  and  his  assistant. 

11.  Selection  of  teachers  and  predicants. 

12.  The  reception  of  such  persons  into  the  work  of  the  church. 

13.  The  work  of  predicants. 

14.  Sermons  on  Sundays  and  feast  days. 

15.  Preaching  on  Saturdays  and  Mondays. 

16.  Preaching  on  other  week  days. 

17.  Special  times  for  instruction  in  the  catechism. 
IS.  The  paschal  season. 

19.  Sacred  stories  at  other  seasons. 

20.  On  preaching  in  Lent. 

21.  Confession  and  sacrament. 

22.  Visitation  of  sick  and  poor. 

23.  Matrimony 

24.  The  bans. 

25.  Consecration. 

26.  Visitation  of  criminals. 

27.  Children  baptized  at  home. 

28.  Baptism  of  children  according  to  our  "use." 

29.  Support  of  predicants. 

30.  Sextons. 

31.  Organists. 

32.  Midwives. 

33.  Pictures  and  images. 

34.  Ringing  the  call  to  prayer  for  peace.* 

35.  Festivals. 

36.  Business  to  be  avoided  on  the  afternoon  of  the  holy  day. 

37.  Singing  and  teading  by  pupils  in  the  parish  churches. 

38.  The  Mass. 

39.  Administration  of  the  Mass. 

40.  The  "Common  Chest"  and  the  deacon  in  charge  of  it. 

41.  Administration  of  funds  for  the  poor. 

42.  Administration  of  funds. 

43.  The  deacon  in  charge  of  the  funds. 

44.  The  four  councillors. 

45.  General  accounting  of  the  stewards. 

46.  Stewards. 

47.  Of  stewards  in  general. 

48.  Miscellaneous. 

49.  Conclusion. 


*Wen  me  pro  pace  slegt. 
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Schulordnungen  arc  likewise  diverse  in  content.  Some  contain 
very  little  more  than  a  mere  statement  of  the  kind  of  school  to 
be  organized  and  maintained,  with  a  brief  statement  of  the  most 
important  general  regulations.  Others  are  ver\'  comprehensive 
and  go  into  minute  detail,  even  prescribing  hours,  text-books, 
methods,  and  rules  for  the  conduct  of  teachers  and  pupils.  An 
excellent  exam|)le  of  the  brief  Schulordnung  is  that  of  the  raar- 
graviate  of  Ha<len-Durlaoh,  1526.  Its  contents  comprise  only  a 
brief  prescription  of  the  fijllowing:  1.  Duties  of  the  teacher.  2. 
Course  of  study  with  a  few  details  of  method.  3.  Provision  for 
special  students.     4.  Maintenance. 

In  contrast  with  this  stands  a  Schulordnung  like  that  of  Brieg, 
1581  {Illustris  Scholac  Brcgen.sis  ConMitutioncs  in  drias  partes 
digestae,  quarum  prior  doctrinac  posterior  disciplinac  rationem 
complcctitiir;  cum  indice  rcrum,  quae  in  utraque  parte  continentur. 
Hectare  M.  Petm  Sickio  in  publicum  amissae). 

I'aut   1 

1.  IntnMluctory.     (!«Mur:il  lU'cd  and  purpo^ie  of  fdur^ition. 

2.  ChiHa  division  and  ba^is  of  division.     Earh  cliuss  is  treated  separately 

and  work  in  prescribed  for  each  day  of  the  week.  Thus,  for  the  Fourth 
Cliim*  the  following  i»  prescribes!  for  Mondays,  Tuesdays,  Thurstlays, 
and  I'Vidays: 

At  si.\  o'clock:    Catechism. 

At  seven  o'clock:    Reading. 

At  eight  o'clock:    Presentation  of  dialog\ie.>*  by  boy.-^  in  pairs. 

After  that  follow  exercises  in  Latin  forms. 

At  twelve  o'clock:   Writing  and  correction  of  exercises  (Ljitin  and 

Gennan). 
At  one  o'clock:    Declen.sions,  conjugations,  etc. 
At  two  o'clock:    Kxercises  for  increjising  vocabulary, — with  short 
statenient  of  tnethixl. 
H.    Di.sputaf  ions  and  declainaf  ions. 
4.    Holidays. 
Ti.   KxaininalioiiH  and  proiiKtliniis. 

Vaht   11 

1.  The  rector:    Duties  and  juri.sdiction. 

2.  Duties  of  profe.'i.sors  and  a.tsociatca. 
.'{.   Duties  of  pupils  in  grnernl. 

4.  riety. 

rt.  Duties  of  pupils  to  teachers. 

tl.  Duties  of  pupils  in  h<'1ioo1. 

7.  Iii.Htrui-liou  in  regard  to  study,  style,  and  mtiuorv   work.      (,11   rules.) 
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8.  Disniinsal.     (Four  rules  in  regard  to  leaving  school  and  going  home.) 

9.  Conduet  on  the  street.     (10  rules.) 

10.  Conduct  and  service  at  home.     (10  rules.) 

11.  Duties  to  strangers.     (11  rules.) 

12.  Duties  of  pacdagoyi  and  assistants.     (13  rules  governing  the  conduct  of 

those,  who,  while  students,  are  private  instructors.) 

13.  Duties  of  those  who  live  in  the  halls.     (12  rules.) 

14.  School  employees.     (10  rules.) 

15.  Funerals.     (10  rules.) 

16.  Punishments.     (10  rules.) 

17.  Duties  of  decurions  and  monitors.     (10  rules.) 
IS.  Disputation  and  declamation.     (10  rules.) 

19.  The  poor  and  the  holders  of  stipends.     (10  rules.) 

20.  Recreation  and  refreshment.     (21  rules.) 

Conclusion.     Admonition  to  teachers  and  pupils  to  keep  the  rules. 

Very  often  material  of  a  trivial  nature  finds  its  way  into  the 
Schulordnungen.  This  seems  to  be  more  generally  the  case  where 
the  rules  are  formulated  by  schoolmen  themselves  than  where 
they  are  merely  part  of  a  Kirchenordnung  formulated  by  men 
primarily  interested  in  ecclesiastical  matters.  While  regulations 
prepared  specifically  for  a  certain  school  are  likely  to  prescribe 
such  details  as  the  manner  in  which  pupils  should  greet  teachers, 
the  general  regulations  embodied  in  the  Kirchenordnungen  are 
not  likely  to  contain  material  other  than  broad  instructions  in 
regard  to  the  course  of  study,  maintenance,  selection  of  teachers, 
and  similar  administrative  matters.  But  there  is  no  exact  line 
to  be  drawn;  for  even  the  Kirchenordnungen  occasionally  descend 
to  the  trivial  in  school  matters;  for  example,  that  of  Wiirttem- 
berg  (1559)  prescribes  that  pupils  are  not  to  go  to  school  with- 
out their  coats.     (Part  II,  Statuta,  No.  4,  Vormbaum  I:  93.) 

Authorship.  The  authorship  of  the  various  Kirchen-  und  Schul- 
ordnungen  may  be  traced  to  the  leading  men  of  the  church.  Of 
those  regulations  which  bear  closely  upon  schools  and  educational 
history  many  bear  the  names  of  men  famous  in  the  Protestant 
Revolt.  First  of  all  stands  Melanchthon.  He  was  concerned 
in  the  writing  of  at  least  nine.  The  following  are  his  work: 
Niirnberg  (1526)  probably,  Saxony  (1528),  Herzeberg  (1538) 
and  Wittenberg  (1545).  The  following  are  in  part  his  work: 
Eisleben  (1525),  Cologne  (1543),  Mecklenburg  (1552),  the  Pala- 
tinate (1556),  and  Pfalz-Zweibriick  (1557).  Luther  was  likewise 
deeply  interested  in  this  work.     He  was  the  author  of  the  Witten- 
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bcrg  Church  Uopulations  of  1523  and  wrus  concerned  in  the  writ- 
ing of  the  following:  Ix'isnig  (lo25),  Lippo  (1538),  and  Herzberg 
(1538).  Johannes  Bugenhagen  was  author  of  the  following: 
Bruaswick  (152S).  Hanihurg  (1529),  Liibeck  (1531),  Pomerania 
(1535),  Schleswig-Holstc'in  (1537),  Brunswick-Wolfenbuttcl  (1543), 
and  Hildesheim  (1544).  In  addition  to  thi.s  work,  he  assisted 
in  the  making  of  the  foUovsing:  Wittenberg  (1533)  and  Lippe 
(1538).  The  so-called  "Wittenberg  Reformation"  of  1545  al- 
though written  by  Melanchthon  i.s  .sigmxi  by  Bugenhagen  abo. 
Johannj-s  Aepin  i.s  credited  with  the  folhnving:  Stralsund  (1525), 
Hamburg  (1531)),  Buxtehude  (1552).  It  i.-^  po.s^ible  that  he  assist- 
ed Bugenhagen  in  the  writing  of  the  Hamburg  Ordnung  of  1529. 
At  any  rate,  to  Aepin  wa.s  left  the  work  of  putting  the  plan  into 
operation.  Trotzendorf,  the  celebrated  pupil  of  Melanchthon, 
wrote  the  Cloldberg  Schulordnung  of  154G  and  the  School  Laws 
for  the  same  place  in  the  same  year.  In  addition  to  these  men 
Wf  find  a  great  many  others;  among  them,  Nikolaus  Krage,  Hein- 
rich  Winkel  (Clottingen  Kirchcnorfinung  1530),  Martin  Butzer 
(Ulm  1531),  Urbanus  Khegius  (Liineberg  1531,  and  Hamburg 
1536),  Johann  Timann  (Bremen  1534),  Antonius  Corvinus  (.Xord- 
heim,  1539,  Kaienberg-Clottingen  1542,  and  in  part  Hildesheim 
1544,  and  Brunswick- Wolfenbuttel  1543),  Johannes  Honterus 
(Kronstadt  1543),  and  Johann  Brenz  (parts  of  Pfalz-Zweibriick 
155()   and  of  the  great  Wurttemberg  Kirchenordnung  of    1559). 

In  addition  to  these  there  are  many  others  (the  total  number  of 
Ordnungcn  of  various  kintls  being  several  hundred)  which  grew 
out  of  local  needs  and  were  adapted  to  some  special  or  tempor- 
ary occlusion.' 

(iroups  or  '' Faniilies."  I'roin  what  has  \n'r\\  said  of  the  author- 
ship of  the  various  church  and  school  laws,  it  will  reailily  be  seen 
that  many  of  them  fall  into  groups  according  to  authorship. 
Further  than  this,  tlu'  regulations  laiil  down  by  famous  men  like 
Melanchthon  and  Bug<-nliagen  often  served  as  moilels  upon  which 
were   base«l   oth»T   ordinances,    thus   enlarging    the   group.     The 

»  H«'hlinK  printM  2(K)  in  hi.n  firnt  volume,  J.">;{  in  tho  niTomi,  .-ind  11'.^  in  the 
thinl,— ft  totul  c)f  LSI,  with  iMrh.iivn  I  wo  volunn>«t  to  follow.  Tiio  colobratod 
Hokrlnuinn  rolltM'lion  ront:iine«l  l«i2  Onluungrn  of  the  sixteonth  ccntur>-; 
ftml  Mrrla  \u\n  a  linl  of  ll.'i  rhurrh  ami  achiH)l  onlinanros,  which  he  regards 
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Visitation  Instructions  of  Saxony  (1528)  became  the  basis  of 
Biigenhagon's  Kirchenordnung  for  Bruns\vick  (1528).  Upon 
these  two  were  based  the  reguhitions  of  Hamburg  (1529),  Liibeck 
(1531),  Pomerania  (1535),  and  Schleswig-Holstein  (1542).  The 
Brunswick  regulations  were  still  further  the  progenitor  of  the 
following  series:  Minden  (1530),  Gottingen  (1530),  Soest  (1532), 
Wittenberg  (1533),  Bremen  (1534),  Brunswick- Wolf  enbiittel 
(1543),  Osnabriick  (1543),  Bergedorf  (1544),  and  probably  others. 
In  turn  Wittenberg  (1533)  of  the  foregoing  series  is  the  basis  of 
the  Halle  regulations  of  1541;  Pomerania  (1535)  of  the  ordinance 
of  1563  for  the  same  place;  Schleswig-Holstein  (1542)  of  Hadeln 
(1544);  Brunswick- Wolfenbuttel  (1543)  of  Hildesheim  (1544). 

Another  great  ''family"  is  derived  from  the  Artikel  des  Visita- 
tionskonvents  zu  Schwabach  and  the  Visitalionsordnung  des  Mark- 
grafen  Georg  von  Brandenburg  of  1528.  In  this  group  are  the 
following:  Brandenburg  (1533,  1540,  and  1553),  Niirnberg  (1533), 
Mecklenburg  (1540),  Wurttemberg  (1536),  Neumark  (1538), 
Cologne  Reformation  (1543),  Schweinfurt  (1543)  and  Waldeck 
(1556). 

In  some  cases  there  is  a  combination  of  sources;  for  example, 
the  Mecklenburg  Kirchenordnung  of  1552  derives  material  from 
Saxony  of  1528,  1539,  and  the  Wittenberg  Reformation  of  1545. 
The  Palatinate  Kirchenordnung  of  1563  comes  from  the  Branden- 
burg-Nuremberg (1533),  Saxony  (1539),  Geneva  Liturgie  (1541) 
— through  the  medium  of  Frankfort  a-M.  1554 — ,  the  Kirchen- 
ordnung of  Johannes  a  Lasco  of  1550,  and  the  French  Evangelical 
of  1563.     (Herzog  Vol.  X.) 

Authority  under  which  Ordnungen  were  issued.  Ordnungen  of 
great  importance  applying  to  large  districts  w^ere  promulgated 
in  the  name  of  the  governing  princes.  Sometimes  the  ruler  him- 
self issued  the  ordinance  directly;  and  sometimes  this  was  done  by 
a  committee  acting  with  his  authority.  The  Ordnung  of  Cleve, 
1532,  was  promulgated  by  Duke  John;  that  of  Pomerania,  1535, 
by  Barnym  and  Philip;  that  of  Wurttemberg,  1536,  by  Count 
Ulrich;  while  the  very  important  Saxon  Unterricht  der  Visitatoren 
an  die  Pfarhern  of  1528  was  issued  under  authority  of  Elector 
John  by  the  Visitation  Committee.  In  the  cities  the  custom  was 
for  the  council  to  issue  Ordnung  with  the  approval  of  the  parish 
(Gemeinde)  or  of  the  citizens  (Burger).     The  Hamburg  Kirchen- 
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ordnung  of  1529,  of  which  Bugonhagcn  was  the  author,  was  issued 
"durch  Raths-  und  liiirgerbeachliuiH" ;  that  of  Brunswick,  1528, 
by  " Jiadt  und  Gemdnde";  that  of  Northeirn,  1539,  by  ^' Radt, 
GiMen,  und  Gemein."  Within  tho  group  of  Kirchenordnungen 
corae  also  those  regulations  which  were  issued  by  bishops  to  their 
dioceses  and  even  those  instructions  issued  by  local  pastors  to 
their  parishes.  Rut  in  general  we  find  that  in  the  sixteenth 
ccntun»'  these  ordinances  concerning  church  and  school  affairs 
were  issued  as  ordinary  matters  of  state  legislation  an<l  were 
regarded   as  such. 

The  various  forms  of  promulgation  may  be  summed  up  as  fol- 
lows: (1)  by  the  ruling  prince;  (2)  by  a  committee  appointed  by 
him;  (3)  by  the  prince  and  the  local  magistrates;  (4)  by  the 
local  magistrates  and  council;  (5)  by  the  local  council  with  the 
consent  of  the  citizens,  the  parish,  or  the  gilds;  (6)  by  a  bishop; 
and  (7)  even  by  a  local  piistor. 

Enforcement  of  Church  Regulatiomi.  The  theory  that  it  was 
the  duty  of  the  evangelical  states  to  maintain  and  protect  the 
Protestant  churches  gradually  developed,  especially  after  the 
Peasants'  War.  From  that  time  the  earlier  liberal  iileas  in  regard 
to  the  universal  priesthood  of  believers  and  particularly  in  re- 
gard to  the  advisability  of  diversity  in  church  matters  gave 
way  to  the  theory  that  the  secular  power  must,  as  the  repre- 
sentative of  the  community  of  believers,  accomplish  the  work 
of  organizing  and  maintaining  the  church.*  This  means  that 
the  regulations  of  the  various  state  churches  of  the  sixteenth 
century  had  a  n>lation  to  the  secular  government  altogether 
difTerent  fnmi  that  which  the  Protestant  ICpiscopal,  Roman 
Catholic,  or  Methodist  lOpiscopal  "Discipline"  has  in  this  country 
at  the  present  time.  The  secular  government,  as  a  jK>wer  or- 
dained of  (Jod,  wiLs  responsible  for  the  proper  government  of  the 
church  JUS  well  jus  of  the  state.  The  principle,  "Cujus  regio,  ejus 
religio,"  of  the  Heligioiis  Peace  of  .\ugsburg  could  be  interpreted 
only  JUS  making  the  prince  n'sponsible  for  the  church  within  his 
territory.  It  is  not  to  be  inferred,  however,  that  all  the  dilTen-nt 
Kirchciiordnungrn  coming  from  the  various  sources  enumerated 
in  the  discussion  of  the  authority  under  which  they  were  i.^^.-^ued 

'  .S,r  Lind.snv.   Hi.Hlorv  of  the  !{if..nii;itu.ii.   I:    1(H),  fT. 
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had  the  status  of  civil  laws.  But  there  was  behind  the  church 
regulations  a  general  background  of  secular  support.  The  act- 
ual administration  was  largely  if  not  entirely  in  the  hands  of  the 
church,  the  clergyman  with  the  greatest  responsibility  being  the 
Superintendent  of  the  district. 

A  special  form  of  investigation  and  adjustment  which  has  a 
great  value  for  this  study  of  teachers  is  found  in  the  Church 
Visitation.  As  early  as  1528  there  began  in  the  Electorate  of 
Saxony  a  visitation  which  later  served  as  a  model  for  all  the  evan- 
gelical states  of  Germany.  The  Visitors  went  into  every  parish 
and  made  a  careful  investigation  of  the  (1)  "cure  of  souls" 
(Seelsorge) ,  that  is,  preaching,  the  dispensation  of  the  sacraments, 
catechetical  instruction,  and  the  pastoral  visitation  of  the  sick; 
(2)  the  instruction  of  the  youth;  (3)  the  care  of  the  poor.  They 
held  conferences  with  parish  priests;  they  interviewed  the  heads 
of  families;  they  conferred  with  the  local  councils.  The  records 
of  these  visitations  (called  Begistraturen,  or  Protokolle)  give  the 
most  available  account  of  conditions  that  actually  existed  in 
church   and  school   during  this  period. 

Burkhardt  has  published  a  careful  study  of  the  Saxon  church 
and  school  visitations  for  the  period  1524  to  1545.^  This  affords 
a  valuable  introduction  into  the  subject;  although  it  does  not 
present  copies  of  any  of  the  original  Protokolle.  He  furnishes  a 
great  number  of  tables  showing  results  of  the  visitation  in  various 
"circles"  and  at  different  times.  There  is  naturally  little  that 
has  direct  bearing  upon  the  schools.  Pallas  has  edited  a  numerous 
series  of  the  reports  of  visitors  in  such  a  way  as  to  make  them 
directly  available  to  the  student.^  This  work  actually  presents 
(in  edited  form)  the  reports  and  records  of  the  Visitation  Com-',  , 
mittees.  It  is  to  this  material  that  one  must  go  in  order  to  learn  \  '-^ 
how  the  regulations  which  were  laid  down  in  the  Ordnungen  were, 
actually  observed.  It  is  somewhat  disappointing  in  its  content 
since  the  Visitors  were  much  more  concerned  with  the  practical 


^  Burkhardt,  C.  A.  H.,  Geschichte  der  sachsischen  Kirchen-  und  Schulvisi- 
tationen  von  1524  bis  1545,  Leipzig,  1879. 

^  Pallas,  Karl,  Die  Registraturen  der  Kirchenvisitationen  im  ehemals 
sachsischen  Kurkreise.  Herausgegeben  von  der  Historischen  Kominission 
fiir  die  Provinz  Sachsen  und  das  Heizogtum  Anhalt.  Four  parts  in  three 
volumes,  Halle,  1906. 
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problom  of  support  of  church  and  school  than  with  various  other 
matters  which  would  he  of  much  greater  interest  for  the  pur- 
poses of  this  study.  Only  here  and  there  does  one  find  the  much- 
desired  pictures  of  local  schoolmasters  or  statements  of  the  social 
conditions  in  which  they  lived;  although  nearly  every  rejwrt 
shows  how  much  the  teacher  is  paid  and  what  sources  of  income 
hf  has.  If  it  had  not  heen  for  the  practice  of  jjiving  special  op- 
portunity to  schoolmasters  to  voice  their  complaints  and  to 
patrons  of  the  school  to  state  their  attitude  toward  the  teacher, 
the  records  would  be  practically  without  material  hearing  upon 
the  work  of  teaching.  The  condition  of  church  affairs,  matters 
of  doctrine  and  finance,  the  training  and  orthodoxy  of  ministers, 
general  moral  and  religious  conditions  with  sp(>cial  reference  to 
signs  of  outbreaking  immorality,  and  the  attitude  of  the  people 
toward  the  work  of  the  church  hold  a  much  more  prominent 
place  than  the  condition  of  school  teachers.  From  the  atten- 
tion given  to  church  lands  and  revenues  and  the  admini.><tration 
of  church  funds,  one  is  forced  to  the  inference  that  the  Visitation 
Committees  were  attempting  to  givf  a  "business"  administra- 
tion. 

The  purpose  of  this  study  is  to  use  all  this  material  and  sucii 
other  as  is  available  in  such  a  way  as  to  show  the  condition  of 
the  teaching  body  of  the  time,  to  show  the  advantages  and  dis- 
advantages under  which  thry  worked,  to  give  as  clear  a  picture 
as  po.ssible  of  their  character  and  attainments,  and  in  general  to 
deal  with  them  from  a  point  of  view  external  to  the  school  room. 
Further  than  this  an  elTort  has  been  madt^  to  learn  what  ten- 
dencies are  to  be  discovered  in  the  legislation  and  conditions 
of  the  perioil  in  so  far  as  t(\ichers  reveal  them  or  are  atlectcd  by 
I  hem.  No  attempt  has  been  made  to  deal  with  the  actual  work 
(if  the  t»\ieher  within  tlu'  school  itself  as  such  a  study  would  lead 
into  (uo  wide  a  field  for  this  work.  The  reader  need  expect  nt» 
discussion  of  such  to|)ics  as  courses  of  study,  school  room  methods 
and  management,  or  other  prol)lems  which  grow  out  of  the  teach- 
(>r's  iiniui'diate  contact  with  his  pupils  in  the  proces-^  of  instruc- 
tion. 


CHAPTER  II 
KINDS  OF  TEACHERS  AND  THEIR  NUMBER 

Two  distinct  types  of  schools  stand  out  in  the  sixteenth  cen- 
tiir}',  the  one  German,  the  other  Latin.  Although  the  German 
school  was  not  completely  developed,  it  was  slowly  progressing 
from  the  stage  where  the  chief  purpose  was  to  give  catechetical 
instruction,  to  a  higher  plane  where  the  work  embodied  at  least 
rudiments  of  intellectual  education.  Included  in  this  class  are 
the  schools  for  girls  {Mddchenschulen)  and  those  for  boys  {deut- 
sche  Knabenschulen  or  merely  deutsche  Schulen).  The  work  was 
purely  elementary,  catechism,  reading,  and  writing  being  the 
principal  or  sole  parts  of  the  curriculum.  In  the  latter  part  of 
the  century  there  developed  also  German  writing  schools  (Modist- 
enschulen,  ^'deutsche  Schreiberei  und  Rechenschiden")  the  pur- 
pose of  which  was  to  give  special  preparation  to  such  boys  as 
expected  to  enter  the  service  of  the  state  or  community  in  the 
capacity  of  clerks,  secretaries,  and  the  like.  The  Wiirttemberg 
Ordinance  of  1559  gives  the  first  official  recognition  of  the  need 
of  such  institutions  in  a  section  which  shows  clearly  that  they 
were  distinct  from  the  ordinary  vernacular  schools  (deutsche 
Schulen).  Merz  sees  in  the  Modisten schulen  the  forerunners  of 
the  Realschulen,  citing  as  evidence  the  fact  that  both  attempted 
to  supply  the  same  need,  that  of  preparing  for  official  service 
such  boys  as  did  not  wish  to  study  Latin,  and  the  coincidence 
that  as  the  number  of  Realschulen  increased  that  of  Modisten- 
schulen  decreased,  the  latter  finally  disappearing  early  in  the 
nineteenth  century. 

Such  vernacular  institutions  were  naturally  not  intended  to 
meet  the  needs  of  the  learned  class.  Supplying  such  needs  was 
the  work  of  the  Latin  school,  an  institution  distinctly  prepara- 
tory in  its  nature,  with  work  leading  up  to  university  entrance. 
In  a  rather  loose  way,  all  these  preparatory  institutions  were 
called  Particular  Schulen,  in  contrast  with  the  university,  Stu- 


22  Teachers  Vn  Germany  in  the  Sixteenth  Century 

dium  (ienerale.  They  were  also  called  Trivial  Schulen,  as  the 
curriculum  \sa.s  wholly  or  partly  the  tririum  (grammar,  rhetoric, 
and  logic).  But  often  a  distinction  wius  made  in  the  use  of  the 
two  term-s.  In  that  ca.<e,  the  word  particular  was  used  to  desig- 
nate those  larger  institutions  which  gave  complete  preparation 
for  the  university;  while  the  term  trivial  was  applied  to  those 
smaller  schools  which  could  give  only  part  of  such  preparation. 
In  general  the  tendency  s(»ems  to  have  been  toward  the  latter 
usage;  but  it  is  not  safe  in  any  case  to  draw  a  definite  conclusion 
from  the  name  without  further  facts. 

In  the  most  elementar>'  German  school  the  teacher  was  called 
the  Gc^man  schoolmaster  (der  deutjiche  iSchidmeiMer);  although 
in  reality  he  was  often  merely  the  sexton  and  had  no  other  title 
than  that, — CuMos,  Kuder,  Aedituus,  Kirchendiener,  Kircheti- 
schreibcr,  Schreiber,  Glockner,  Opfcnnann,  Leuter,  and  Schul- 
vieister  being  variously  used  for  this  office.  It  was  generally  in 
the  smaller  places  that  the  sexton  had  to  add  the  work  of  teach- 
ing to  hi.s  other  burdens.  In  the  special  schools  for  teaching 
writing  and  computation,  the  teacher  was  called  a  Modist,  that 
is,  a  writer  with  some  certain  style  (mode).  The  teacher  of  the 
girls'  school  was  almost  always  called  the  schoolmistress  {Schul- 
yneisterin);  but  in  some  cases  a  schoolmaster  held  the  position. 

In  the  Latin  school  the  title  of  the  teacher  depended  upon  the 
rank.  Where  there  were  two  teachers,  the  superior  was  called 
tiie  Schubneister  or  Ludiredor.  His  assistant  was  the  Cantor  or 
the  Gustos  (sexton).  The  same  titles  were  used  in  a  school  with 
three  teachers, — the  sexton  then  hokling  the  lowest  place.  In 
schools  with  four  teachers,  the  arrangement  was  as  follows:  (1) 
Rector,  Ludirector,  Magiatcr,  or  Meistcr;  (2)  Conrector,  Subrector, 
Suprcmus,  or  Cantor;  (3)  Baccalaureus  or  Padagoge;  (4)  Cantor, 
/njinius,  liaccnlaureus,  or  Padngogv.  If  there  were  five  teachers, 
tlu"  titles  were  about  the  same.  The  third  in  rank  might  be 
calle<l  the  Medius.  Where  there  was  a  large  number,  the  lower 
positions  were  sometimes  designatetl  by  the  Latin  ordinals,  Quar- 
tus,  Quintus,  Stxtus.  An  assistant  teacher  might  also  be  called 
Pracfptor,  ColUdmrator,  or  merely  a.><sociate  (Gcscll).  The  title 
of  Pnifcs.sor,  generally  reserved  to  the  university,  was  sonu'timt^ 
given  to  tejicluTs  in  the  liigher  pn'paratory  schools,  as  in  Hrieg, 
l')Sl    (N'orinbaum    I:   '.VM\).     In    the    Niirnberg   Schulordnung   of 
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1526  (probably  written  by  Melanchthon)  all  teachers  were  called 
Professores.  This  title  was  given  only  to  teachers  in  the  upper 
classes  {Gymnasiu7n  Academicum)  in  the  Burgsteinfurt  Schulord- 
nung  of  1596,  the  other  instructors  (  i.e.,  in  the  five  lower  classes) 
being  called  Prceceptores.  (Vormbaum  I:  647.)  The  Hamburg 
Kirchenordnung  of  1529  calls  for  the  following  seven  teachers  in 
a  five-class  school :  Rector,  Subrector,  Cantor,  and  four  Pddagogen. 
In  the  Annaberg  Latin  School,  the  following  are  mentioned  by 
the  Visitation  Committee  of  1539:  Schulmeister,  Supremus,  Me- 
dius.  Cantor,  and  Infimus.  The  Kirchenordnung  of  Pomerania 
in  1563  calls  for  a  Ludirector,  a  Conrector,  a  Cantor,  and  at  least 
two  Collaboratores. 

Difiference  in  rank  corresponded  as  a  rule  with  responsibility 
advancement  of  the  class  instructed,  and  salary.  The  Rector  oi 
Schidmeister  had  general  supervision  of  the  school  and  gave  at 
least  part  of  the  instruction  in  the  higher  classes.  His  assistant 
in  these  duties  was  the  second  in  rank.  Then  followed  the  vari- 
ous subordinate  instructors,  few  or  many  according  to  the  size  of 
the  school. 

The  matter  of  employing  pupil  teachers  seems  to  have  come 
up  occasionally;  but  there  is  not  enough  evidence  available  to 
enable  one  to  assert  that  they  were  found  except  in  rare  cases. 
The  Registraturen  of  the  Visitation  in  the  parish  of  Schmiedeberg, 
Ephorie  of  Kemberg,  Saxony  (1555),  state  that  upon  app]»cation 
for  a  third  teacher  upon  the  ground  that  the  work  of  the  school 
was  too  heavy  for  the  two  instructors  already  employed,  the  lo- 
cal authorities  gained  permission  to  employ  a  "Burger's  son  of 
suitable  age  and  capacity"  (presumably  a  student);  but  a  later 
statement  shows  that  a  third  regular  teacher  was  employed 
instead.  It  is  certain  that  in  the  celebrated  Annaberg  Latin 
School  the  older  boys  were  sometimes  employed  as  pupil  teachers. 
Paul  Bartusch  {Die  Lateinschide,  p.  63)  states  that  at  the  very 
beginning  of  the  Reformation  period  Anton  Beuther  wrote  to 
the  council  that  instead  of  the  fifth  teacher  it  would  be  possible 
to  employ  one  or  two  of  the  pupils  who  were  advanced  enough  to 
teach  the  younger  children  reading  and  writing.  In  1557,  four 
of  the  older  pupils  were  actually  employed  in  hearing  the  lessons 
of  the  younger  children  (in  parvulis  audiendis).  "In  the  Schul- 
ordnung  of  1578,  these  helpers  are  even  counted  in  the  number  of 
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instructors.  They  spend  two  hours  each  morning  and  one  or 
two  hours  each  afternoon  in  pving  the  beginning  exercises  in 
reading,  writing,  speaking,  and  singing, — tlie  hitter  with  the  as- 
sistance of  the  choristers.  In  addition  to  this,  they  conduct 
the  young  pupils  to  church.  But  it  is  expressly  stated  that, 
aside  from  the  duties  mentioned,  they  are  to  be  counted  as  stu- 
dents and  that  within  these  certain  limits  they  are  to  act  as 
teachers  until  a  sixth  teacher  is  installed.     (Hartusch,  p.  64.) 

The  number  of  teachers  in  iiulividual  schools  has  been  indi- 
cate<l  to  a  limited  extent  in  tlje  foregoing  discu.ssion  of  rank  and 
tith';  but  n<j  general  statement  can  be  made  in  regard  to  the  num- 
ber of  instructors  required  in  a  school  of  any  particular  type. 
In  very  small  places  a  single  toacher  might  give  instruction  in 
Latin,  ;is  was  the  civse  in  at  least  thirty-nine  schools  in  the  Elec- 
torate of  Saxony  at  the  time  of  the  Visitation  of  1578-1579. 
The  Saxony  School  Plan  of  1528  made  provision  for  schools  with 
three  classes,  that  of  1580  for  five  divisions;  but  the  number  of 
teachers  does  not  always  correspond  with  the  number  of  i)rt'- 
scribed  das.ses.  In  electoral  Saxony  0578-1570)  there  wtrr  in 
addition  to  the  thirty-nine  schools  already  mentioned,  thirty- 
two  with  two  teachers  each,  fourteen  with  three  each,  ten  with 
four  each,  three  (Chemnitz,  Siingerhausen.  and  Xeustadt)  with 
five  each,  four  (Dresden,  Freiberg,  .\nnaberg.  and  Zwickau)  with 
six  each,  and  only  one  (the  Xikolai  Schulc  in  I><Mpzig)  with  seven. 
(Hartusch,  p.  ()5.)  The  Stralsund  Kirchenordnumj  of  1525  pro- 
vided that  each  Latin  school  sh«)ukl  have  at  least  three  teachers 
"of  the  arts  and  (Jod's  Word."  The  Brunswick-\\'olfenbutt«>l 
KirchenordnuiHj  of  l.")i;i  and  the  Hrandeiiburg  SchuUminung  of 
15ti4  prescribeil  four  cla.-^ses;  Hamburg  (152l>).  Wiirttemberg 
(1582)  and  Aschersleben  (1580),  for  .six;  and  Magdeburg  (1553), 
for  .seven;  and  Augsburg  (1570)  for  nine  with  a  special  auditorium 
for  advanced  students.  Sturni's  Plan  of  15(i5  provided  for  a 
ten-class  division.  While  it  is  irnl)o^-^ible  lo  say  that  tluTe  w.-is 
at  least  one  teacher  for  e\-er\-  class,  it  is  undoubtedly  true  that 
the  tendency  was  in  this  direction.  The  ducal  Saxon  Ordnung 
of  1573  stat«'S  sp(>ci(ically  that  there  shall  be  a  te;icher  for  «'ach 
class,  "because  the  school  sutlers  injury  when  an  instructor 
teaches  dilTerent  classes."  Where  the  number  of  teachers  «'\- 
ceeded  the  lUMulier  of  classes,  the  lowest  aiul  the  highest  divisii)ns 
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generally  hud  the  extra  instructors.  This  was  because  the  pupils 
in  the  lowest  class  were  the  most  numerous  and  also  the  most 
heterogeneous;  while  in  the  case  of  the  highest  class  the  rector 
could  give  only  part  of  his  time  on  account  of  his  administrative 
duties.     (Mertz,  p.  306.) 

In  regard  to  the  total  number  of  teachers,  little  is  to  be  said 
beyond  the  fact  that  it  was  far  below  that  of  the  clergy.  Prac- 
tically every  parish  had  its  ordained  minister;  while  only  the 
larger  towns  in  each  district  (Ephorie)  had  schoolmasters.  In 
the  Electorate  of  Saxony  at  the  time  of  the  Visitation  of  1528-29, 
there  were  only  twenty-one  schools  mentioned  in  one  hundred 
and  forty-six  parishes.  According  to  Burkhardt's  list  (Gesch. 
d.  Sachs.  Kirchen-  und  Schulvisitation,  pp.  256-270)  the  Visita- 
tion in  Meissen  (1540)  shows  only  twenty-five  schools  in  five 
hundred  and  ten  parishes,  Dresden,  Pirna,  Annaberg,  and  Meissen 
being  included;  the  Visitation  in  Thuringia  in  the  same  year,  six 
schools  in  one  hundred  and  ninety-two  parishes;  that  in  Merse- 
burg  (1544-45),  two  schools  in  eighty-six  parishes.  That  is  to 
say,  in  the  vast  majority  of  cases  the  reports  of  the  Visitatores 
show  only  the  pastor  and  the  sexton  with  merely  the  occasional 
mention  of  a  school  teacher.  Inasmuch  as  the  Visitatores  were 
required  to  inspect  schools  as  well  as  churches,  it  is  to  be  inferred 
that  failure  to  mention  a  school  generally  if  not  always  means 
that  there  was  none.  The  Registraturen  of  1578-79  do  not  show 
any  increase  in  the  comparative  number  of  schools  in  Saxony. 
The  total  number  of  Latin  schools  (gelehrte  Mittelschulen)  found 
by  Mertz  and  listed  by  him  is  three  hundred  and  forty-two.  This 
statement  includes  all  those  schools  founded  or  reformed  through 
evangelical  influences  during  the  sixteenth  century. 

Although  the  various  Kirchenordnungen  made  provision  for 
German  schools  in  which  the  rudiments  of  formal  learning  should 
be  given,  the  sixteenth  century  saw  comparatively  few  such  institu- 
tions. Fischer  (p.  87)  says  that  in  1556  there  were  only  seven  such 
schools  in  all  the  villages  of  lower  Saxony;  that  when  the  matter 
of  establishing  village  schools  in  Nassau  was  under  considera- 
tion in  1552  it  was  found  that  all  the  sextons,  with  one  exception, 
were  unable  to  read  and  this  one  person  had  no  inclination  to 
hold  school;  that  in  only  three  places  did  the  pastors  show  a 
wilHngness  to  assume  the  burden  of  giving  instruction  to  the 
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children.  Fischer  further  states  that  a  book  on  the  history  of 
the  Volksschulen  in  Schleswig  (autlior  not  mentioned)  cites 
seventy  schools  that  arose  in  various  vilhiges  upon  the  introduc- 
tion of  the  Reformation  or  shortly  after;  hut  it  is  impossible  to 
tell  in  how  many  of  them  reading  and  writing  were  taught.  In 
the  edition  of  the  liegi.straturen  of  electoral  Sa.xony  by  Pallas  is 
found  the  foUcnving  statement,  probably  by  a  general  superin- 
tendent: "Of  the  (lerman  schools  mentioned  therein  (that  is, 
in  the  Ordnung)  there  is  not  a  single  such  school  in  the  whole 
electoral  district."  As  the  earlier  Saxon  ordinances  do  not  men- 
tion German  schools,  while  that  of  1580  does,  it  is  reasonable  to 
infer  that  as  far  as  the  knowledge  of  the  vsriter  of  the  report  went 
such  schools  did  not  exist  in  the  Electorate  of  Saxony  at  that 
time  (shortly  after  1580). 

In  VViirttemberg  (1537)  German  schools  were  given  little  at- 
tention, although  Latin  schools  were  cultivated  with  some  dili- 
gence. The  schoolmaster  in  Urach  was  forbidden  to  burden  him- 
self with  the  boys  who  wished  to  study  German.  They  were  to 
be  given  over  to  the  sexton.  Even  where  the  so-<'alled  Schreibcr 
(writing  teachers)  had  conducted  German  schools  that  work  wi\s 
gradually  turned  over  to  the  sextons.  (Eugen  Schneider,  Wurt- 
tembergsche  Reformationsgeschichte,  pp.  01,  02.) 


CHAPTER  III 
CHARACTER  AND  TRAINING 

In  the  absence  of  an  accurate  scale  of  moral  values  with  def- 
inite records  covering  a  large  number  of  cases  it  is  exceedingly 
hard  to  give  a  clear  and  comprehensive  statement  of  the  general 
character  of  the  whole  teaching  body  in  the  evangelical  schools 
of  Germany  in  the  sixteenth  century.  Opinion  however  is  unan- 
imously agreed  that  the  conditions  which  actually  existed  were 
not  ideal.  Bartusch,  for  example,  says:  "There  is,  on  the  whole, 
little  good  to  report  of  the  teaching  profession  of  this  period. 
And  in  the  Erzgebirge  region  especially,  Gehmlich  shows  from 
direct  source  material  that  their  scientific  and  practical  efficiency 
was  only  moderate,  their  diligence  and  fidelity  to  duty  slight, 
and  their  moral  conduct  often  offensive."  (Bartusch,  Annaberg 
Latin  School,  p.  85.)  Even  Mertz,  who  has  a  very  keen  appre- 
ciation of  the  merits  of  the  teachers  and  the  adverse  circum- 
stances under  which  they  were  compelled  to  work,  says  that  in 
the  evangelical  schools  they  were  far  below  the  ideal  which  the 
Reformers  held.  But  in  an  age  when  even  clergymen  were  often 
found  unsuited  to  their  work  and  neglectful  of  their  duties,  it 
is  not  surprising  to  find  that  schoolmasters,  then  generally  re- 
garded as  belonging  to  an  inferior  branch  of  the  ministry  of  the 
church,  were  not  always  men  of  the  very  highest  character.  We 
cannot  expect  to  find  an  especially  high  average  in  a  profession 
which  even  Luther  says  "is  esteemed  as  disagreeably  low  as  if 
it  were  nothing."  (Ein  Sermon  oder  Predigt,  dass  man  solle 
Kinder  zu  Schule  halten.) 

The  makers  of  church  and  school  ordinances  agree  in  demand- 
ing very  high  character  in  teachers.  In  the  lower  schools 
{deutsche  Schulen),  "pious,  god-fearing,  peaceable"  men  are  gen- 
erally required;  as,  for  example  in  the  Lippe  Ordnung  of  1571. 
(Vormbaum  1:225.)     In  the  girls'  schools  the  demand  is  for  "a 
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respectablo,  maturr,  unhliunt'al^k'  woman  (Richtor  I:  13)  or  "a 
pious  and  honorable  man  with  a  respectable  and  pious  wife." 
(Mertz,  473.)  "CJod-fearing  and  respectable"  are  the  adjectives 
which  Kcncrally  describe  the  characteristics  desired  in  a  teacher 
in  the  lower  schools,  whether  for  boys  or  for  pirls. 

Four  special  virtues  of  the  teacher  are  enumerated  in  the 
HeRulations  for  the  School  in  dustrow  (1572):  diligence,  faith- 
fulness, honorable  life,  and  friendliness.  (In  padagogis  quattuor 
virtutes  maximc  necessarice  tnint:  diligetitia,  Jidclitas,  honestas 
viter,  comitas.)     (Vormbaum  I:  580.) 

In  the  definite  statements  of  requirements  more  attention  was 
paid  to  the  moral  character  of  the  teacher  in  the  lower  schools 
than  to  his  intellectual  equipment.  In  the  Latin  schools  the  in- 
tellectual and  moral  are  combined  in  statements  of  require- 
ments. Wimpheling,  though  not  a  Protestant,  has  given  a  de- 
scription of  the  school  teacher  which  may  be  regarded  as  show- 
ing what  was  considered  ideal  in  the  sixteenth  century.  "He 
must  be  noble  in  character,  gentle  and  friendly,  agreeable  in 
his  speech,  worthy  in  his  conduct,  lively  and  forceful  in  his  in- 
struction, strict  in  discipline,  but  not  gruff.  He  must  carr>' 
every  student  upon  his  loving  heart.  Never  vexed  in  his  work, 
he  must  answer  questions  gladly  and  encourage  the  diffident." 
(Fischer  I:  III:  40.) 

In  general  the  moral  requirements  were  very  high.  The  Leis- 
nig  Kastcnordnung  of  1523  calls  for  a  "pious  and  unblameable 
man"  (Ilichter  I:  13);  Ile.'^.se  (152G)  for  a  man  "of  good  morals" 
(Vormbaum  1:4);  Brunswick  (1528)  for  "honorable,  respectable 
mjusters  and  associates"  (Vormbaum  I:  10);  Hesse  (1537)  for 
"capable,  pious,  learned,  and  god-fearing  men"  (Vormbaum  I: 
33).  According  to  tlie  Waldeck  Ordnung  of  1550,  "Schoolm:isters 
and  Ludimagistri  shall  in*  grounded  in  the  (\itholic,  a{>ostolic 
Christian  doctrine,  adorned  with  good  and  honoral>le  conduct 
and  morals."  (Hichter  II:  17.').)  In  tiu>  Palatinate  [\'->r)(\),  the 
teacher  must  l)c  "gnd-fcaring  and  diligent"  and  furthermore  he 
must  furnish  information  in  nganl  to  his  previous  life  and  con- 
duct. (Vormbaum  I:  (»7.)  Hricg  (15S1)  prescribed  that  the  rec- 
tor be  of  "remarkable  piety,  goodness,  faithfulne.'^s,  and  dili- 
gence" and  of  "honoral)le  morals  and  integrity  of  lift\"  (\'orm- 
li:Luni   I:  322.)      The  clKiractcr  desired   in   the   teachers  of   I, line- 
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burg  (1564)  may  be  inferred  from  the  following  statement:  "In 
order  that  the  youth  may  receive  good  and  profitable  instruction, 
superintendents  and  pastors  shall  exercise  great  care  that  such 
persons  be  given  charge  of  schools  as  are  suited  to  the  work  and 
can  give  the  youth  instruction  that  will  make  them  useful,  pious, 
morally  good,  and  trained  in  the  arts  and  languages."  (Vorm- 
baum  I:  179.) 

One  may  get  some  light  on  the  character  of  teachers  by  learn- 
ing some  of  the  things  which  were  forbidden  them.  Assuming 
that  the  following  restrictions  made  in  the  Breslau  Schulordnung 
of  1570  were  necessary,  one  must  infer  that  the  teachers  were 
rather  wild:  "They  shall  stay  at  home,  especially  at  night,  since 
unseasonable  absence  is  rarely  without  the  suspicion  that  they 
are  engaged  in  wrong-doing.  They  shall  stay  away  from  houses 
of  prostitution  and  places  of  illfame.  They  shall  not  wander 
around  nor  promenade.  They  shall  not  have  family  quarrels 
nor  stir  up  strife.  They  shall  not  break  the  commands  of  the 
master  nor  leave  home  without  his  consent. "  The  rules  for  Brieg 
(1581)  likewise  make  it  appear  that  the  teachers  were  likely  to 
go  astray — if  it  be  that  they  really  needed  the  restriction  pro- 
vided. 

The  records  preserved  in  the  reports  of  the  visitation  com- 
mittees show  that  the  ideals  of  the  framers  of  school  regula- 
tions were  not  attained  in  actual  practice;  although  they  do  not 
always  indicate  clearlj'  what  the  real  conditions  were.  Where 
a  teacher  is  actually  removed  for  some  delinquency,  the  matter 
is  clear  enough;  but  where  the  report  makes  no  special  mention 
of  the  character  of  the  schoolmaster  it  is  difficult  to  determine 
how  good  or  how  bad  he  was.  It  may  be  that  his  character 
was  perfectly  satisfactory  and  that  his  mere  continuance  in  office 
is  sufficient  evidence  of  the  fact.  Or  it  may  just  as  well  be  that 
while  he  showed  a  character  that  left  much  to  be  desired,  he  was 
not  bad  enough  to  make  summary  removal  from  office  necessary. 
The  incompleteness  of  the  records  may  be  explained  upon  such 
grounds  as  nepotism  and  other  forms  of  favoritism,  unwillingness 
of  boards  to  act  decisively,  hope  for  improvement  on  the  part  of 
the  teacher,  nothing  especially  good  or  bad  to  report,  reticence 
in  regard  to  recording  matters  of  disagreeable  nature,  or  greater 
interest  in  other  matters. 
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The  records  in  rfgiird  U)  tho  teachers  of  girls*  sch(»ols  are  par- 
ticularly nieiiger,  partly  on  account  of  the  small  number  of  such 
schools  ami  partly  on  account  of  the  lack  of  interest  in  them. 
It  may  he,  especially  in  the  case  of  women  teachers,  that  the 
absence  of  any  specific  record  means  that  the  character  of  the 
person  involved  was  satisfactory,  or  at  least  demanded  no  spe- 
cific unfavorable  actit)n  or  record.  Neglect  on  the  part  of  the 
teacher  is  the  commonest  ground  of  complaint;  for  example,  in 
Ritterfeld,  Saxony,  the  following  statement  appears  in  the  Regis- 
trnturen  of  the  Visitation  of  ]r>77:  "Within  a  few  years  the  girls* 
school  has  become  very  small  because  the  schoolmaster  is  not 
diligent  and  is  frequently  away.  The  girls  have  no  fear  (Scheu) 
of  his  wife;  and  the  respectable  women  of  the  community  are 
greatly  displejuseti  with  the  frivolous  conduct  of  the  schoolmis- 
tress."    (Pallas  I:  2:  38,  39.) 

In  the  lower  schools  for  boys,  the  teachers  were  frequently 
accused  of  laziness  and  neglect.  Little  being  expected  of  thera 
and  little  stress  being  placed  upon  the  instruction  they  gave 
(the  catechism  excepted),  it  is  hardly  to  be  expected  that  they 
should  rise  to  a  very  high  level.  That  these  teachers  very  often 
neglected  their  work  cannot  l)e  ilenied.  Rut  in  many  cases  the 
neghu't  was  due  less  to  laziness  and  lack  of  keen  moral  sense 
than  to  the  necessity  of  increasing  a  very  meager  income  through 
f)Utside  activities.  Con.sequently  when  a  schoolmaster  was  ac- 
oi.sed  of  neglect  he  was  very  likely  to  reply  that  as  his  salary 
did  not  ('liable  him  to  live  he  was  compelled  to  neglect  the  school 
in  order  to  increase  his  incom(\  Time  after  time,  when  a  school- 
rnaNlrr  was  accused  of  lack  of  interest  and  diligence,  it  was  found 
that  he  was  not  altogether  to  blame,  other  liuties  making  it  im- 
possible for  him  to  give  the  school  his  sole  attention.  Some 
light  is  (■;ist  upon  the  general  moral  c(niditions  as  well  as  ujion 
tlir  ch.iracter  of  teachers  liy  the  frt'iiunif  complaint  that  the 
schoolmaster  manufactured  and  sold  brandy.  As  early  as  I.").')? 
tliis  means  of  increasing  his  income  had  been  denied  the  school- 
mjister  in  the  Mlectorate  of  Saxony;  but  at  h>ast  twenty  years 
\iitrT,  accu.sation  w:us  brought  against  a  teacher  in  the  ilistrict 
of  I'rettin  that  he  was  causing  trouble  by  the  sah»  of  drink,  es- 
p<'cially  brandy,  in  the  building  in  which  li(>  held  school.  Two 
ve.'irs   lat«'r   tlir   record   states:     "Tin-   schoolmastrr   contiiuies   to 
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sell  brandy  and  wines."  Upon  having  his  attention  called  to 
the  fact  that  this  had  been  forbidden,  he  showed  that  he  paid 
excise  to  the  Elector  of  Saxony,  and  said  that  he  hoped  that  his 
wife  (who  carried  on  the  business)  would  not  be  deprived  of  the 
means  of  making  a  living.  "She  had  a  room  downstairs,  while 
he  taught  the  boys  in  a  little  room  upstairs  where  they  were  not 
hindered  or  disturbed.  There  was  no  regular  schoolbuilding  in 
the  place,  and  he,  poor  man,  could  make  more  money  by  using 
his  little  room  for  some  other  purpose  than  by  keeping  school 
in  it."  (Pallas  1:3:  59.)  Teachers  in  the  lower  schools  do  not 
seem  to  have  been  able  to  withstand  the  attractions  of  the  tavern 
to  a  greater  degree  than  did  their  fellow-laborers  in  the  Latin 
schools,  details  in  regard  to  whom  are  given  later. 

The  record  for  the  parish  of  Pratau  in  the  district  of  Witten- 
berg states  that  the  sexton-schoolmaster  had  neglected  the  school 
to  such  an  extent  that  the  number  of  pupils  had  in  four  years 
fallen  from  twenty-two  to  barely  three.  There  is  no  further 
record  beyond  the  statement  that  he  was  admonished  to  show 
greater  diligence.  (Pallas  I:  1:  151.)  In  the  records  of  the 
parish  of  Thobin,  also  in  the  district  of  Wittenberg,  there  is  the 
peculiar  statement  that  the  pastor  and  the  sexton  have  "good 
commendation"  but  that  the  latter  has  a  "poor  school"  (erne 
schlechte  Schule)  with  only  three  boys.  (Pallas  I:  1:  115.)  The 
sexton  in  Wendishain,  near  Leisnig,  at  the  time  of  the  visitation 
of  1534  is  described  as  "acting  contrary  to  God's  Word,"  also 
as  being  a  "drunkard  and  wanton."  "If  he  does  not  improve 
between  now  and  next  Saint  Michael's  Day,  he  is  to  be  removed 
without  further  delay."  (Fischer,  p.  96.)  His  later  conduct  is 
not  known. 

The  worst  faults  of  the  teacher  in  the  Latin  school  were  ne- 
glect, lack  of  diligence,  too  great  fondness  for  beer  and  hilarity, 
fighting,  gambling,  extravagance,  and  a  too  ardent  desire  to  make 
money,  especially  by  questionable  means. 

In  Zahna  (1592),  the  schoolmaster  was  admonished  to  seek 
greater  diligence  in  his  work.  He  was  to  be  given  a  half-year  in 
which  to  show  improvement.  In  case  he  did  not  reform  he  was  to 
be  dismissed.  The  record  shows  that  as  he  w^as  too  weak  to  make 
the  desired  change  he  was  removed.  (Pallas  I:  1:  405.)  The 
visitation  committee  of  1555  casts  the  following  reflection  upon 
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the  cantor  at  Liehenwortia:  "He  pay.s  more  attention  to  shoot- 
ing than  to  playing  the  organ."'  Against  the  schoolmaster 
there  was  a  written  complaint  by  the  patrons  of  the  school  to 
the  effect  that  he  was  not  diligent  and  was  ruining  the  school 
iyar  ihi.ste  mache).  In  this  case  the  schoolmaster  made  a  spirited 
reply  to  the  accusation,  saying  that  the  complaint  grew  out  of 
envy  and  hate  because  his  duties  as  town  clerk  often  compelled 
him  to  collect  taxes,  in  the  payment  of  which  the  people  were 
remiss.  It  was  then  stated  by  the  Ilauptmann  that  the  school- 
master "on  account  of  indolence  had  no  special  educational 
<'qui|)nit'nt,  that  he  liketi  to  be  a  good  fellow,  and  that  he  was 
fond  of  gaml)ling  and  canjusing. "  In  fact,  the  Ilauptmann  had 
censured  him  and  had  also  fined  him  five  groschen.  In  spite  of 
all  that,  the  teacher  had  recently  hekl  .some  kind  of  org>'  in  the 
school.  On  the  ground  of  these  proceedings,  the  committee 
gave  the  schoolmaster  the  usual  notice  of  dismi.ssal  (apparently  a 
half-year)  and  admonished  him  to  holil  him.^elf  meanwhile  above 
reproach.  (\V.  Schmidt,  Schriften  des  Vereins  fiir  lieformations- 
geschichte,  90:  44.) 

In  Prettin,  Saxony,  al)uses  growing  out  of  the  celebration  of 
weddings  called  forth  the  following  recjuirement:  "The  employees 
of  the  school  shall  exercise  moderation  when  they  go  to  winlilings. 
so  that  the  youth  may  not  be  neglected  through  the  absence  of 
both  teachers  during  the  entire  celebration.  Both  shall  be  per- 
mitted to  be  present  at  the  first  day's  festivities;  but  on  the  next 
day  they  shall  take  turn  about  in  looking  after  the  school. "  (, Pal- 
las I:  3:  19.)  The  record  for  1").S2  shows  that  the  privilege  w:is 
abused  and  "the  youth  in  the  school  wen»  neglecttxi  as  both 
teachers  ofttMi  continu«'d  drinking  till  the  last  man  had  left." 
(Pallas  :?:  'X].)  In  l.').')7,  the  cantor  at  Prettin  was  dismi.«ised  on 
account  of  "indolence,  drunkenne.-<s,  and  fighting."  (Pallas  :}: 
2(1.)  .\gain  in  loSOa  cantor  was  ilismissed  after  a  pn»bationary 
period  of  three  years. — indolence  and  lack  of  fitness  being  the 
charge  ag.ainst  him.  iPall.aslJ:  227.)  In  the  parish  of  Schwein- 
itz,  district  of  Prettin,  a  general  comphuTit  was  made  against  the 
schoolmaster  (IH.S.^)  to  tin'  elTect  that  lii>  was  ruining  the  school, 
nn   specific   deliiHjUencies   beiiii;  ciiutinr.it ed.      lie   replied    that    it 
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was  the  fault  of  the  parents,  who  ke[)t  their  children  at  home  to 
work,  and  anyway  it  was  "impossible  to  make  doctors  of  them 
in  a  single  hour."  The  matter  was  settled  by  his  promising  to 
be  more  diligent.     (Pallas  3:  340.) 

In  Griinhain,  Saxony,  when  the  Visitatores  inquired  in  regard 
to  the  life  and  conduct  of  the  schoolmaster,  they  received  the 
reply  that  he  "lies  in  beerhouses  and  plays,  has  been  hoarse  for 
a  whole  year  as  a  result,  paj^s  attention  to  nothing  but  guzzling 
and  gaming. "^  The  schoolmaster  at  Geising  was  more  moderate; 
he  spent  only  Sundays  and  Mondays  in  exclusive  devotion  to 
Gambrinus.  In  Schwarzenberg,  the  people  complained  that  the 
teachers  often  neglected  the  school,  lying  in  the  beerhouse,  or 
going  awaj^  without  the  knowledge  of  the  local  board.  The 
Saxony  Visitation  Committee  of  1598  found  that  the  school- 
master and  cantor  at  Kemberg  often  allowed  themselves  the 
entertainment  of  drink.  Each  was  sentenced  to  eight  days  in 
the  career  at  Wittenberg.  If  after  that  they  showed  no  improve- 
ment they  were  to  be  dismissed.  According  to  the  records  the 
cantor  was  removed.  The  schoolmaster,  profiting  by  his  warn- 
ing and  punishment,  made  sufficient  improvement  to  hold  his 
position.     (Pallas  I:  1:  205.) 

The  records  of  the  Visitatores  do  not  shed  any  more  light  on 
the  good  qualities  of  the  teachers  in  girls'  schools  than  on  the  bad; 
but  in  view  of  the  lack  of  complaints  and  absence  of  records  of 
removal,  it  is  reasonable  to  infer  that  the  moral  character  of 
teachers  in  these  schools  was  at  least  moderately  satisfactory  to 
the  members  of  the  visitation  committees. 

Taken  altogether  the  records  of  the  Visitatores  show  more 
praise  than  blame  in  regard  to  teachers.  In  some  cases  the 
amount  of  approval  is  very  meagre,  as  in  the  case  of  Wittenberg 
in  1555.  When  the  Burgermeister,  treasurer,  and  various  other 
members  of  the  council  were  asked  by  the  Visitatores  if  they  had 
any  complaint  to  make  against  the  officers  of  the  church  or  school, 
they  did  not  commit  themselves  beyond  the  negative  statement 
that  they  "knew  nothing  special  to  mention."  The  Visitatores 
however  were  more  appreciative:  "As  all  these  persons  are  well- 
knowTi  to  the  members  of  the  visitation  committee,  we  can  give 


1  Akten  der  Visitation  des  Meissnischcn  Kreises,  1577,  quoted  by  E.Gehra- 
lich  in  Stadt.  Lat.  Sch.  p.  37. 
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thcin  a  good  testimonial  in  regard  to  doctrine,  faithful  serNnce, 
and  honorable  conduct."  (Palla.s  1:1:  35.)  At  Kemberg  in  the 
same  year,  the  local  council  stated  that  they  had  no  complaint 
to  make,  a.s  "the  teachers  and  clergj-  all  lead  honorable  and  en- 
tirely blameless  lives."  (Pallas  1:1:  183.)  Commendation  is 
likewise  given  in  Hitterfeld  and  Grafenhainichen  (1555).  The 
esteem  in  which  the  schoolmaster  at  the  latter  place  was  held  is 
shown  by  the  fact  that  although  he  had  recently  been  elected 
liiirgermeister  the  council,  pastor,  and  parish  were  unwilling  to 
permit  him  to  give  up  his  work  in  the  school,  even  though  his 
official  duties  interfered  with  that  work.  In  order  to  retain  his 
services  in  the  school,  another  person  was  secured  to  relieve  him 
of  part  of  his  work,  especially  that  of  teaching  the  younger  chil- 
dren. The  old  schoolmaster  was  to  keep  the  school  as  long  as 
pleiused  him.     (Pallas  1:2:  105.) 

In  Bitterfeld  (1575)  the  schoolmaster  had  "satisfactory  com- 
mendation" from  the  citizens.  (Pallas  I:  2:31.)  In  Griifen- 
hainchen  in  1579  the  teacher  is  commended  as  "a  fine  learned 
man,"  in  1581  as  "diligent  and  quiet."  In  the  record  for  the 
next  year  it  is  stated  that  he  is  training  for  the  work  of  preaching 
and  that  it  is  hoped  that  he  may  be  of  service  to  the  church  if  he 
is  called  to  the  ministry.  (Pallas  1:2:  123.)  In  Wittenberg 
(1575)  the  teachers  were  fount!  worthy  of  approval  {in  guter 
Richtigkeit).  (Pallas  1:1:  45.)  In  Leipzig  (1580)  the  committee 
of  Visitatorcs  made  a  thorough  investigation  of  the  character 
and  intellectual  qualifications  of  the  teachers  in  the  Thomas 
and  Nikolai  schools.  The  re|X)rt  on  the  former  says  that  the 
men  are  "pious,  industrious,  and  fitted  severally  to  their  respect- 
ive duties,  retiring  and  (niiet  in  life  nnd  conduct."  Similar  com- 
inciidation  is  given  I  hi-  tcachrrs  in  the  Nikolai  school:  "Thcs»> 
schoolmen  as  well  as  the  otliers  are  tine  learned  nien.  and  have 
witness  that  they  attend  to  their  duties  faithfully  and  diligently, 
so  that  no  one  has  ground  for  complaint  against  tlu'm."  (O. 
Kaemmel,  Lcipziger  Srhuliirscn,  p.  5'.).)  In  the  parish  of 
SchmiedebtTg,  district  of  Kemberg  (1555),  the  local  council  re- 
ported to  the  visitation  eonunittee  that  "in  the  five  years  pre- 
ceding they  had  found  no  fault  in  tlu>  schoolmaster."  that  "fur- 
theruion*  in  a  rather  large  school  he  had  done  excellt>nt  work." 
(Pallas  1:1:  310.)     .\t   Pretzsch  in  the  sanu«  district  an.l  in  the 
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same  year  the  report  shows  that  there  was  no  special  complaint 
to  make  against  the  schoolmaster  in  regard  to  doctrine,  diligence, 
or  life.  He  received  the  usual  "good-witness,"  but  with  the 
remark  that  he  did  not  ring  the  morning  and  evening  bells  as  his 
predecessor  had  done.  The  report  thus  seems  to  show  an  under- 
current of  dissatisfaction;  although  there  is  no  direct  complaint 
against  his  ability  or  work  as  teacher.  (Pallas  1:1:  260.)  Zahna 
(1598)  praises  the  Ludimoderator  in  that  place  as  a  "fine  young 
scholar."     (Pallas  I:  8:  407.) 

While  the  Registraturen  of  the  Visitatores  generally  offer  only 
the  details  in  regard  to  the  conditions  at  the  time  of  some  par- 
ticular visitation  (cross  sections  of  history),  it  is  possible  to  get 
a  rather  different  view  by  taking  the  life  records  of  a  group  of 
teachers.  What  we  have  discovered  in  the  Registraturen  is  em- 
phasized by  what  is  known  of  the  careers  of  various  teachers. 
Examples  of  extraordinary  virtue  stand  at  one  end  of  the  scale, 
counterbalancing  the  weakness  and  baseness  at  the  other  extreme; 
while  between  the  two  lie  the  great  majority  of  cases.  It  is  not 
necessary  to  speak  in  detail  of  such  men  as  Bugenhagen,  Melanch- 
ihon,  Corvinus,  Joannes  Agricola,  Eobanus  Hessus,  Michael  Ne- 
ander,  men  who  would  have  made  their  force  of  character  felt 
in  any  century.  Nor  is  it  necessarj'  to  select  a  group  of  especially 
weak  men.  The  general  characteristic  of  a  group  of  men  who 
taught  in  a  single  school  will  present  a  reasonably  fair  picture  of 
the  conditions  of  the  century;  although  it  will  be  necessary  to 
evaluate  the  group  upon  the  basis  of  the  general  character  of  the 
school  in  which  they  worked.  A  large  school  where  salaries 
were  good  and  surroundings  congenial  naturally  attracted  and 
kept  better  men  than  an  obscure  school  in  a  small  town  where 
the  teacher  had  to  make  some  other  occupation  the  handmaiden 
of  teaching.  It  may  well  be  that  the  records  of  only  the  better 
class  of  schools  are  available;  but  that  fact  merely  means  that 
the  teachers  were  at  best  no  better  than  these  reports  show  them 
to  have  been.  Kayser,  in  showing  what  later  became  of  the 
schoolmasters  of  Miinden  in  the  sixteenth  century,  states  that 
two  later  became  pastors;  a  third  became  nutarius  ptihlicus;  a 
fourth,  Ratssekretdr ;  a  fifth,  Kaplan,  then  pastor;  and  two  others, 
pastors.     (Kayser,  p.  345.) 

The  following  is  known  of  ten  men  who  were  schoolmasters  in 
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Da.'jsol  (KalonlKTg):  The  first  was  promot«^d  to  a  better  place; 
a  second  Ijccame  a  soldier  and  lattT  a  writing  teacher  {Muster- 
schrciher);  the  third  was  a  runaway  monk  about  whom  no  further 
information  is  given;  the  fourth  (who  is  also  mentioned  as  fourth 
in  the  list  for  Miinden)  married  the  daughter  of  Corvinus,  be- 
came cantor,  notar\',  Ilofsgericht.^prokurator,  and  finally  coun- 
cillor and  liiirgermeister  in  Miinden;  the  fifth  won  a  certain  de- 
gree of  renown  by  teaching  catechism  in  tlie  school  and  having 
Snli'C  Hex  Christe  sung  instead  of  Salve  liajina;  the  sixth  was  dis- 
missed as  a  necromancer  and  conjurer  {Teufelbeschu-orcr);  the 
seventh  became  a  canon  and  died  in  that  office;  the  eighth  traveled 
considerably,  twice  as  far  as  Livonia,  and  was  finally  killed  in 
Duderstadt  (no  particulars  given);  of  the  ninth  nothing  is  known 
except  his  name;  the  tenth  became  cantor  and  then  pastor. 
(Kayser,  p.  345.) 

Of  fifty-seven  teachers  in  the  Annaberg  (Saxony)  Latin  School, 
of  whose  later  life  information  is  available,  only  seven  remained 
permanently  in  school  work;  thirty  entered  the  ministry  of  the 
church;  seven  went  into  higher  or  lower  civil  offices;  two  changixl 
from  teaching  to  the  practice  of  medicine;  seven  were  tlismissed 
or  resigned  and  took  up  other  occupations;  one  became  court 
musician  and  finally  Kapdhneister  in  Dresilen;  two  became  sex- 
tons; and  one  became  a  monk,  later  rising  to  the  rank  of  abbot  in 
a  Bohemian  monastery.  (Bartusch,  p.  71.)  l>om  this  it  is 
evident  that,  so  far  as  the  records  show,  the  greater  part  of  the 
teachers  of  the  Annaberg  school  wen-  mm  of  sui)erior  character. 
While  almost  three-fourths  of  tlieni  usid  teaching  as  a  means  of 
rising  to  something  better,  that  very  fact  is  some  (>vidence  of 
al»ility  and  excellence  of  rharactrr.  Tht*  sev(Mi  who  rt'inained 
ptiiiKimntly  in  tcachiiii:;  wtTc  surely  men  of  niorr  than  ordinary 
perseverance — vr  niislDrt  uin'.  Thr  .Vniialx-rg  seluuil  being  one 
of  the  best,  it  is  not  to  l.r  inftrrcd  that  conditions  universally 
were  as  good  as  those  shown  by  the  records  of  tlie  (ifty-scvcn 
whose  careers  can  be  followed.  i'.\tn  in  Annaberg  il,-e!f  the 
general  averag*^  of  ch.iracter  w;i.<  probably  below  tliat  of  the 
group  mentioned.  At  any  rate  tluTc  seems  to  ln>  no  reason  for 
believing  th.at  those  who  dro|)ped  from  sight  were  belter  than 
those  whos(>  careers  can  l)c  followeil. 

rpon  tlie  basis  of  tliese  citations  from  the  records  nf  thi-  com- 
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mittec!?,  part  of  whose  special  duty  it  was  to  investigate  the 
life  and  character  of  the  schoolmaster,  it  appears  that,  while 
great  evils  existed,  there  were  a  great  many  hard-working,  thor- 
oughly good  men  who  were  toiling  quietly  for  the  welfare  of  the 
schools.  The  conditions  under  which  they  worked  were  un- 
settled; they  themselves  were  young,  most  of  them  probably 
l)eing  under  thirty-five  years  of  age;  the  people  among  whom 
they  worked  were  not  always  ideal  in  character;  schoolmasters 
were  held  by  no  tradition  of  a  distinct  teaching  profession.  If 
they  are  compared  with  the  people  among  whom  they  lived  and 
worked,  they  show  a  relatively  high  character. 

In  the  literature  of  the  sixteenth  century  there  are  indications 
that  the  teacher  was  not  held  in  very  high  esteem  by  his  con- 
temporaries. In  the  Almansor  of  Hayneccius,  parents  are  rep- 
resented as  having  the  following  opinion  of  the  teachers  of  their 
children : 

The  idle  rascals  in  the  school 

Do  naught; 
Of  good  days  they  are  full. 
Our  children  trusted  to  their  care 
Remain  forever  where  they  are.* 

In  Act  IV,  Scene  6,  one  of  the  characters,  the  mother  of  two  of 
the  bad  boys  in  the  play,  calls  teachers  "child-murderers"  {die 
Kindermorder  in  der  Schnle). 

"Ein  gesprech  des  Herrn  mit  S.  Petro  von  der  ietzigen  welt  lauj 
und  ireni  verkertem  bosem  wesen/'  printed  in  Schade's  Satiren  und 
PasquiUe  aus  der  Reformationzeit,  gives  schoolmasters  a  very  bad 
reputation,  accusing  them  of  laziness,  greed,  vanity,  ignorance, 
immorality,  and  lack  of  interest  in  their  work.- 

Something  of  the  character  of  assistant  teachers  may  be  seen 
from  Adam  Siber's  characterization  of  them  in  his  lines  on  the 
woes  of  the  schoolmaster.     His  long  experience  as  rector  gives 


iDie  Miissigkgenger  in  der  schul 
Thun  nichts 
Sind  guter  tage  full. 
Sie  lassen  unser  Kinderlein 
Stets  bleiben  wer  und  wie  sie  sein. 

Almansor,  Act  IV,  Scene  4. 
»Vol.  I,  p.  IGO,  11.  196-233. 
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him  authority  in  tho  matter  of  judging  the  work  of  his  associates; 
but  the  following  lines  are  to  he  discounted  somewhat  because 
of  the  general  bitterness  with  which  he  wrote  He  sums  up  his 
long  experience  as  follows: 

"But  what  do  your  associates  accomplish,  who  are  appointed 
to  help  you?  Often  they  would  do  better  on  the  noisy  thresh- 
ing-floor helping  the  farmer  beat  out  Ins  grain!  Although  they 
often  boast  (if  from  the  thresiiold  of  the  temple  they  have  seen 
the  Muse),  and  act  as  if  they  could  fly,  promising  the  most  splen- 
did things,  there  never  appears  the  Rhodes  where  they  really 
perform  the  promised  leap.  Only  seldom  do  they  perform  their 
duty;  for,  intent  upon  the  declining  sun,  they  are  through  on  the 
minute;  but  while  the  pupils  are  making  a  noise  like  the  roaring 
sea,  they  are  zealously  disputing  alxnit  the  beard  of  the  emperor. 
If  you  do  not  wish  to  have  your  pupils  taught  useless  stuff  and 
try  to  root  it  out  in  order  to  avoid  such  injury,  you  nmst  as  rec- 
tor   roll    stones    with    Sisyphus." 

In  a  chapter  on  "Teachers"  in  his  work  on  the  School  System 
of  the  German  Reformation,  Mertz  states  that  the  Reformers 
had  to  give  a  great  deal  of  attention  to  the  creation  of  an  efficient 
teaching  body.  It  was  neces.sary  in  the  first  place  to  make  pro- 
visions for  the  continuation  and  [lermanency  (»f  the  ttaching 
force  by  preparing  teachers  of  thorough  culture.  He  cites  the 
following  statement  from  the  electoral  Saxon  Ordnung  of  1528: 
"There  are  some  who  think  that  it  is  enough  for  a  preacher  to  be 
ai)lc  to  read  (icrniaii.  Such  however  is  a  pernicious  error.  For 
whoever  is  to  teach  others  nuist  have  a  great  deal  of  training  and 
fitness;  to  gain  which  he  must  have  studied  from  his  youth  up." 
He  finds  it  self-evident  that  at  the  beginning  of  the  Reformation 
the  culture  of  teachers  must  have  been  far  below  the  idt«al  whicii 
the  Reformers  h«>ld;  since  the  means  of  thorough  preparation 
were  lacking  as  were  also  experience  and  practice.  On  this  ac- 
count it  was  necessary  for  a  long  time  to  be  content  with  teachers 
who    lacked    the    necessary    preparation,     (p.    4().'».) 

As  shown  in  the  chapter  on  the  'Wppointment  of  Teachers."  the 
requirements  are  not  sufliciently  high  to  demand  much  prepara- 
tion except  in  a  few  rare  cjuses.  This  is  espcrially  true  in  tlie 
low«'r  schools.  In  these  the  jictu.al  preparatory  training  of  tlie 
te.'ieher  generally  consisted  in  li;iviiig  attended  ;i  (lernian  sclu)ol 
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or  a  Latin  school.  Only  in  rarest  cases  had  the  teacher  in  sucli  a 
school  attended  a  university.  Even  slighter  preparation  than 
this  is  found  in  the  teachers  who  had  charge  of  the  schools  for 
girls.  Intellectual  preparation  was  hardly  an  absolute  necessity 
there.  Just  as  it  has  been  customary  in  some  states  of  the  Union 
to  permit  persons  who  have  completed  the  work  of  the  elementary 
or  high  school  to  teach  in  the  lower  schools,  the  Protestant  states 
in  Germany  in  the  sixteenth  century  accepted  as  teachers  in  the 
deutschen  Schulen  for  boys  and  girls  persons  who  had  no  more 
advanced  training  than  what  was  given  in  these  very  institutions 
or  in  the  Latin  schools. 

It  is  in  the  Latin  schools  that  we  find  evidences  ol  more  or 
less  advanced  intellectual  training  on  the  part  of  the  teachers. 
While  this  preparation  is  narrowly  humanistic  and  in  a  large 
measure  really  intended  as  a  step  toward  the  work  of  the  faculty 
of  theology,  law,  or  medicine,  it  is  adapted  in  subject  matter  at 
least  to  the  needs  of  the  schools  supplied.  The  work  in  the 
university  at  this  time  began  with  a  course  in  the  faculty  of 
philosophy  (or  arts).  After  about  two  years  the  student  might 
attain  the  first  academic  degree,  that  of  Baccalaureus.  In  another 
year  or  two  he  might  hope  to  receive  the  grade  of  Magister.  Ac- 
cording to  Paulsen  about  a  fourth  of  those  who  matriculated 
were  able  to  gain  the  first  degree;  and  of  these  bachelors  only  a 
fourth  were  able  to  complete  the  requirements  for  the  degree  of 
master.  The  teachers  in  the  secondary  schools  were  composed 
largely  of  these  persons  who  had  not  completed  the  work  in  the 
faculty  of  arts;  although  there  was  here  and  there  a  teacher  who 
had  actually  been  admitted  to  the  work  of  one  of  the  higher 
faculties.'  The  work  in  the  department  of  arts,  as  described 
by  Paulsen,  was  essentially  as  follows.  For  the  first  year  or  two 
of  his  university  career  the  student  devoted  himself  principally 
to  logic  with  a  certain  amount  of  physics  in  addition.  Attend- 
ance upon  prescribed  courses  and  participation  in  a  required 
number  of  disputations  served  to  give  the  amount  of  knowledge 
required  by  the  regulations.  The  rest  of  the  course  in  the  de- 
partment of  arts  (philosophy)  consisted  of  physics,  mathematics, 


^See  Bartusch,  Annaberg  Latin  School,  p.  68  and  G.  Miiller,  Saxony,  1580, 
p.  XXVI. 
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astronomy,  metaphysics,  psychology-,  ctliics,  and  pohtics. 
Through  th«'  influence  of  Immanism  this  material  was  so  modified 
as  to  include  courses  in  the  Greek  language  and  literature,  in 
classical  Latin,  and  in  the  Roman  authors,  especially  the  poets. 
Even  the  old  translations  of  Aristotelian  texts  were  supplanted 
by  new  translations  on  principles  advocated  by  the  Humanists.' 

The  methods  to  which  the  student  became  accustomed  were 
of  the  mediaeval  type. — lectures  and  disputations.  In  the  early 
years  of  the  humanisti<-  influence  there  was  undoubtedly  much 
more  vitality  in  the  work  than  there  had  been  during  the  later 
scholastic  regime  or  during  the  later  humanistic  influence.  The 
reading  i.ad  explanation  of  the  classics  exert eti  a  ix)werful  charm 
upon  the  university  student  and  gave  him  a  tendency  to  follow 
similar  methods  when  he  himself  later  became  a  teacher  in  the 
Latin  school.  That  this  kind  of  preparation  in  method  was  not 
as  satisfactory  as  that  in  subject  matter  is  shown  by  various  pas- 
sages in  the  Ordnungen  forbidding  the  schoolmaster  to  waste 
time  in  comment  upon  the  poets  when  he  ought  to  be  giving 
drill   ill   the  fundamentals  t)f  gramniar." 

There  being  no  special  schools  for  the  training  of  teachers,  the 
civil  and  ecclesiastical  authorities  seem  to  have  been  content  to 
make  use  of  such  institutions  as  already  existed  under  their 
control.  Such  a  university  as  Wittenberg  became  the  center  of 
an  influence  hardly  less  in  eilucation  than  in  religion.  Tlu^  ex- 
tent to  which  teachers  availed  themselves  of  the  ojiportunity 
to  gain  the  benefit  of  the  instruction  of  such  a  man  as  Melanch- 
thon  (who  was  a  Wittenberg  professor  from  I'llS  until  loliO)  is 
shown  by  I  lie  fact  that  there  was  hanlly  a  Latin  sduutl  in  all 
Protestant  Ciermany  which  did  ntit  iiave  one  or  more  of  his  stu- 
dents among  its  teachers.  It  is  saiii  that  all  the  great  rectors  of 
secondary  schools  during  the  sixteenth  cfMitury  came  from  among 
his  pupils.^ 

Toward  the  close  of  the  r»>ntury  we  find  certain  «'vidences  of 
the  beginning  of  seminaries  for  teachers, — institutions  for  their 
maintenance  although  not  for  instruction  except  in  coiniection 
with  schools  already  (>xisting.     Such  a  case  is  fountl  in  the  Onl- 

'  I'.iul.sni,  (Jf-niiiin   rnivt'rj(itir«,  29,  30.    tl. 

*  Si'v,  for  «'\iiinplr.  SrlilitiR  III:  I'jr),  Voriubniim  I:  227. 

*  riitil.M<n,   (Icrtiiiiii   rnivrrnifu'8,   p.   43. 
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nung  for  Strassburg  in  1598.  One  section  of  this  is  headed,  "The 
Seminary  of  the  Church,  that  is,  What  measures  are  to  be  taken 
for  the  training  of  such  persons  as  shall  in  future  be  of  service 
to  church  and  school."  A  part  of  this  section  provides  that  the 
cloister  of  S.  Wilhelm  is  to  be  a  Collegium  (tiiat  is,  a  kind  of 
residence  hall)  for  boys  of  talent  and  good  character  who  are  to 
bind  themselves  to  study  theology  in  the  Strassburg  Academy,  to 
the  teaching  of  the  catechism  in  the  institution,  and  to  the  serv- 
ice of  the  church  in  that  city.  In  the  text  itself  there  is  no  dis- 
tinction between  the  ministry  of  the  church  and  the  work  of 
teaching;  but  the  heading  of  the  section  shows  that  the  latter  is 
regarded  as  being  bound  with  the  former.  (Vormbaum  I:  402.) 
Indeed  Mertz  holds  that  wherever  we  find  special  institutions 
for  the  training  of  clergymen,  we  can  speak  of  institutions  for 
the  training  of  teachers,  the  future  work  of  the  persons  in  at- 
tendance always  being  taken  into  consideration.  (Mertz,  p.  411.) 
He  adds,  "To  be  sure,  in  the  main  it  is  a  matter  of  external  main- 
tenance of  future  teachers  Avith  the  idea  of  facilitating  their 
study."  The  Ordnung  of  Wiirttemberg  (1559)  makes  elaborate 
provision  for  the  choosing,  maintenance,  studies,  and  govern- 
ment of  young  men  who  receive  aid  to  enable  them  to  attend  the 
University  of  Tubingen.  The  recipient  of  such  aid  had  to 
pledge  himself  to  the  study  of  theology  in  the  university  and 
afterwards  to  take  up  the  work  of  pastor,  chaplain,  deacon,  or 
schoolmaster  in  the  duchy  of  Wiirttemberg  unless  granted  per- 
mission by  the  duke  to  enter  the  service  of  someone  else.  From 
this  it  seems  clear  that  the  preparation  of  a  teacher  was  regarded 
as  being  practically  the  same  as  that  required  of  a  clergyman. 
From  other  sources  it  appears  that  the  work  of  teaching  was  but 
a  stage  in  the  complete  preparation  for  the  ministry.  The  large 
number  of  teachers  who  took  up  the  pastoral  duties  (for  example, 
thirty  out  of  fifty-seven  in  the  Annaberg  Latin  School)  shows 
still  more  plainly  the  relation  between  the  two  professions,  or 
rather  between  the  two  parts  of  the  one,  the  work  of  the  ministry. 
After  a  teacher  was  once  in  the  work  there  was  little  oppor- 
tunity for  him  to  continue  his  preparation  or  to  find  means 
of  improving  himself  professionally  except  in  the  mere  matter 
of  experience.  In  spite  of  this  general  condition  we  find 
occasional  references  to  what  may  be  considered  "continuation" 
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{Furtbilduny)  work.  With  the  idea  of  giving  teachers  the  op- 
portunity to  improve  themselves  as  well  as  to  correct  the  exer- 
cises of  pupils,  the  Ordnung  of  Brieg  (1581)  provides  for  reason- 
able vacations.  (N'ormhaum  I:  316.)  Holiday.-?  are  granted, 
not  for  the  purjxj.se  of  mere  rest,  but  in  order  to  promote  real  re- 
creation. Such  occasions  give  the  teacher  an  opportunity  to 
read  and  to  make  advancement  in  di.-<putation  and  declamation. 
A  similar  consideration  of  teachers  is  found  in  the  Pomeranian 
Kirchenordnung  of  1535,  in  which  it  is  provided  that,  in  order 
that  no  teacher  may  be  overburdened  with  work,  each  instructor 
in  the  Fadagogium  shall  have  a  maximum  of  two  classes  a  day. 
(Ilichter  I:  253.)  In  addition  to  such  provisions  as  the  fore- 
going, there  are  others  which  provide  for  more  or  less  regular 
teachers'  meetings.  The  Magdeburg  school  regulations  of  1553 
(Constitutiones  Scholce  M agdehurgensis)  require  that  the  teach- 
ers shall  hold  meetings  at  stated  times,  for  the  purpose  of  settling 
controversies,  of  learning  what  things  are  desired,  and  of  con- 
sulting informally  in  regard  to  other  matters.  (Vormbaum  I: 
424.)  Similarly  in  the  Altdorf  regulations  of  1575,  Chapter  I, 
we  find:  "We  hereby  give  the  rector  full  power  to  asseml)le  the 
teachers  whenever  he  may  find  it  necessary.  In  such  meeting 
may  be  discu.ssed  and  determined  matters  relating  to  the  preser- 
vation of  good  discipline*,  or  to  the  giving  of  useful  and  necessary 
instruction  in  our  ^i\iiHKisiuin,  <>r  to  similar  school  affairs." 
(Vormbaum  1 :  010.)  .\  similar  statement  occurs  in  the  Stralsund 
Ordnung  of  1501,  XI,  15.  (Vormbaum  I:  510.)  The  Bruns- 
wick Ordnung  of  1596  requires  that  teachers'  conferences  to  con- 
sider school  affairs  shall  be  held  daily.  (Mon.  Ger.  Paed.  I:  130.) 
In  :i  rather  remote  way,  the  fact  that  the  schoolmaster  wjus  per- 
mitted or  requinnl  tt)  attend  the  sessions  of  the  synml  may  be 
rrgnrded  in  this  same  line  of  professional  improvement.  School 
matters  were  often  discussed  here;  and  the  teacher  had  an  oppor- 
tunity to  have  impressed  upon  him  the  external  relations  oi  the 
work  of  the  school.  Strassburg  in  1534  provides  that  at  the 
regular  mcrtings  of  the  clergy  f»)r  the  discu.^sion  of  church  affairs 
the  schoolmasters  may  be  called  into  consultation.  (Kichter 
I:  235.)  liy  the  Kirchenordnumj  of  the  Palatinate  (l.')»"vl).  per- 
mission is  given  teachers  to  attend  the  annu.al  synod  and  report 
in    writit\g   various   matters    which    they    think    need    remedying 
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and  state  also  what  remedies  they  propose.  (Richter  II:  280.) 
In  the  Prussian  Bixchofswahl  of  1568  mention  is  made  of  school- 
masters among  those  who  attend  the  annual  synod.  Their 
privileges  and  duties  are  not  specified. 

In  the  larger  towns  and  better  schools  the  teacher  had  the 
possibility  of  using  libraries  for  his  intellectual  improvement. 
The  books  in  these  institutions  were  naturally  largely  religious 
in  content;  but  there  were  also  the  works  of  some  of  the  Latin 
and  Cireek  poets  and  orators,  with  some  materials  on  the  liberal 
arts.  Sometimes  also  there  were  books  on  law  and  medicine. 
Special  provision  for  libraries  is  made  in  the  following  Ordnungen: 
Hamburg,  1529;  Soest,  1532;  Bremen,  1534;  Pomerania,  1535 
and  1563;  Brunswick-Wolf enbiittel,  1543;  and  Augsburg,  1576. 
The  Pomeranian  Ordnung  of  1535  states  definitely  that  the  li- 
brary is  for  pastors,  schoolmasters,  and  assistant  teachers.  (Rich- 
ter I:  254.)  The  Brunswick- Wolfenbiittel  Kirchenordnung  of 
1543  requires  that  libraries  shall  be  established  in  which  minis- 
ters, schoolteachers,  and  others  may  conveniently  study.  (Rich- 
ter II:  61.) 


CH APTKR  IV 
ArrolNTMKN  r  AND  TKXIKE 

As  the  school  was  considered  a  vital  part  of  the  work  of  the 
church,  the  appointment  of  teachers  was  very  largely  in  the 
hands  of  the  clergy  and  church  boards.  Although  the  local 
council  played  a  large  part  in  selecting  teachers,  the  differentia- 
tion between  the  religious  and  secular  functions  of  that  body 
had  not  proceeded  far  enough  to  make  its  part  distinctively 
secular;  although  it  may  perhaps  be  said  that  such  participation 
was  a  step  toward  secular  control.  The  purpose  of  education 
as  then  conceived,  the  intimate  connection  between  church  and 
school,  the  character  of  local  government,  the  fact  that  educa- 
tion had  always  been  almost  entirely  in  the  hantls  of  the  church 
made  it  very  natural  that  the  clerg}-  should  have  the  predominat- 
ing, if  not  the  sole  voice  in  the  selection  of  teachers.  The  fol- 
lowing statements  from  the  Ordnuiujvn  will  serve  to  indicate 
the  manner  of  appointment. 

The  Leisnig  Kastcnordnung  of  lo'iS  provides  that  the  school- 
master shall  be  chosen  by  the  ti-n  representatives  of  the  parisli 
with  the  advice  of  the  pastor.  (Mertz  457.)  In  Wittenberg 
(1528),  the  schoolmaster  is  to  be  chosen  in  the  same  manner  as 
the  deacons:  "The  pastor  shall  seek  out  i)ious,  learmxl,  and  suit- 
able men  and  make  appointments  with  the  aid  of  the  three  liiirg- 
errncistcr."  A.ssistants  are  to  be  chosen  by  the  schoolmaster, 
"as  he  is  responsil)lc. "  The  teacher  of  the  girls'  sc1uh)1  is  to  be 
ap|)ointed  by  the  three  liunjrnneistcr  with  the  knowledge  and 
consent  of  the  |)astor.  The  sexton  (who  in  this  case  probably 
had  no  teaching  work  with  the  possil)le  «>xception  of  assisting 
the  pastor  in  giving  instruction  in  the  catechism)  is  to  !>(>  ap- 
pointe<l  i)y  the  council  (Hal).  (Pallas  I:  1:  25.)  Zahna  and 
Kemberg  (152S)  place  the  appointment  of  schoolmasters  in  the 
hands  of  the  past<ir  and  the  council;  l>ut  in  the  latter  place  the 
pa.-tor  and   the  sclioohnaster  apixuiit    the  cantor.      (Talias   1:1: 
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367,  179.)  In  Grimma  (1529)  the  tea(;hor  of  the  girls'  school  is 
to  be  chosen  by  the  council  with  the  knowledge  and  advice  of 
the  pastor,  while  the  Baccalarien  are  to  be  appointed  by  the 
pastor  and  the  schoolmaster.  (Grossman,  97.)  In  Bitterfeld 
(1531)  the  appointive  power  is  in  the  hands  of  pastor  and  coun- 
cil. (Pallas  I:  2:  7.)  Baden-Durlach  (1536)  has  no  mention  of 
pastor  or  district  superintendent;  "The  magistrate,  court,  and 
council"  {Schultheis,  Gericht,  und  Radi)  are  charged  with  the 
selection  of  the  schoolmaster.  (Vormbaum  I:  31.)  In  the  parish 
of  Havelberg  in  Brandenburg  (1545),  "The  council  shall  ap- 
point a  schoolmaster  \vith  the  advice  and  consent  of  the  pastor 
and  shall  neither  appoint  nor  keep  in  office  any  person  not  ac- 
ceptable to  the  pastor."  (Sehling  III :  227.)  The  Saxony  General- 
artikel  of  1557  contain  a  similar  provision.  The  Wittgenstein 
Kirchenordnung  of  1555  has  the  following:  "We  order  that  they 
who  according  to  ancient  custom  have  chosen  the  schoolmasters 
shall  do  so  with  the  advice  of  our  superintendent."  (Richter 
II:  162.)  Pomerania  (1563)  makes  a  distinction  between  the 
larger  towns  and  the  smaller.  In  the  former,  the  schoolmaster 
is  to  be  appointed  by  the  administrative  authorities  with  the 
advice  and  consent  of  the  pastor  and  deacons.  He  is  then  to  be 
presented  to  the  superintendent  for  examination.  If  he  is  found 
unfit,  the  fact  is  reported  to  the  council  in  order  that  they  may 
get  another  person  who  shall  be  capable  and  suitable.  Special 
charge  is  given  that  this  matter  shall  be  treated  with  fidelity, 
not  wdth  favor  or  prejudice.  In  case  the  superintendent  and 
the  council  cannot  agree,  the  matter  shall  be  left  to  the  Consis- 
tory. In  the  smaller  towns,  the  "patrons"  with  the  council, 
pastor  and  church  representatives  choose  the  schoolmaster  and 
have  him  examined  by  the  superintendent  or  his  representative 
as  in  the  larger  towns.  In  case  of  disagreement,  the  superin- 
tendent makes  the  final  decision.  (Vormbaum  I:  169,  170.) 
The  Kirchenratsordnung  of  the  Palatinate  (1564)  without  making 
special  provision  for  the  selection  of  teachers  places  the  control 
of  schools  entirely  in  the  hands  of  the  council  (Rat)  of  the  church: 
"since  it  is  impossible  without  schools  to  have  suitable  and 
learned  church  officials,  or  even  to  preserve  the  true  Christian 
religion  uncorrupted,  our  church  council  shall  exercise  the  most 
eminent    {fornehmste)    care   not   only   to    maintain   the   schools 
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which  have  aln-ady  been  established,  but  also  to  improve  them 
from  day  to  day  and  to  establish  others."  (Richter  II:  281.) 
The  Prussian  Bischoljxcahl  (I0G8)  makes  the  following  provision: 
"Not  without  the  consent  of  the  local  pastor  is  any  officer  of 
school  or  church  to  be  appointed  or  dismissed."  (Richter  II: 
303.)  The  Brandenburg  Visitations-  und  Konsistorialordnnng 
(1573)  requires  that  "the  schoolmaster  and  his  associates  shall 
not  be  apixjinted  through  favor,  but  on  account  of  ability  and 
virtuous  conduct."  Appointment  is  to  be  made  by  "the  au- 
thorities" {die  Obrigkciten)  with  the  advice  and  unanimous  con- 
sent of  the  pastors  and  councillors.  (Richter  11:374.)  In  Alt- 
stadt  Salzwe<lel  (1579),  provision  is  made  that  no  one  shall  be 
"forced  in"  jis  rector  through  favoritism.  Here,  jus  usual,  the 
council  with  the  advice  and  consent  of  the  pa^stor  has  the  power 
of  appointment.  The  a.ssistant  teachers  are  to  be  chosen  by  the 
council  with  the  advice  of  the  rector.  (Schling  111:278.)  The 
following  statement  is  made  in  the  Nordhauser  Schulordnung  of 
1583:  "The  council  shall  refer  to  the  inspectors  without  definite 
promise  those  who  apply  to  them  for  work  in  the  schools  and  shall 
not  force  candidates  upon  the  inspectors  except  in  case  the  latter 
wish  to  reject  capable  persons  to  the  detriment  of  the  school." 
(Vormbaum  I:  365.)  "Without  the  knowledge,  consent  and 
presence  of  the  inspectors,  no  officer  of  tlie  school  shall  be  inducted 
into  office."  (Ibid.)  Candidates  for  positions  are  required  to 
apply  first  to  the  council  and  then  to  the  inspectors,  the  appli- 
cation to  be  in  Latin.     (Vormbaum  1 :  373.) 

In  the  appointment  of  assistant  teachers  the  rector  or  school- 
master was  sometimes  given  the  privilege^  of  participation.  It 
is  hardly  to  be  inferred  however  that  he  exercised  the  same  j)i)wer 
as  the  head  of  a  modern  school  into  whose  hands  the  appoint- 
ment of  teachers  is  given  as  one  of  the  details  where  his  n\sp()n- 
sibility  demands  large  powers.  While  men  like  Adam  Siber 
seem  to  have  enjoyed  consideral>le  fnedom,  the  authority  of  the 
rector  wius  generally  far  h-.ss  than  his  responsibility.  That  the 
schoolmaster  sometimes  fail(>(l  to  use  his  power  of  aj)pointment 
satisfactorily  is  shown  by  a  passage  in  the  records  of  Breslau 
(1528)  in  which  it  is  stated  that  all  the  officers  of  the  school  are 
to  be  appointed  by  th(>  council,  "sitice  the  schoolniastiT  had 
formerly  appointed  and  dismissed  accordinp;  to  his  own  caprice." 
(Konrad   Ki.) 
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The  records  give  little  information  in  regard  to  the  closeness 
with  which  the  provisions  of  the  various  regulations  were  followed. 
There  is  no  reason  however  for  supposing  that  there  was  much 
variation  from  the  simple  method  of  procedure  which  was  gen- 
erally prescribed.  The  records  of  Bitterfeld  (1572)  show  that  a 
schoolmaster  was  appointed  by  the  council,  confirmed  by  the 
consistory,  and  invested  by  the  council  and  the  superintendent. 
(Pallas  I:  2:  31.)  It  is  probably  true  that  in  some  cases  favorit- 
ism forced  unqualified  persons  upon  the  schools  through  the  in- 
fluence of  inspectors,  superintendents,  or  local  councils.  This 
seems  a  reasonable  inference  from  such  express  statements  in 
regard  to  the  matter  as  are  quoted  from  Brandenburg  (1573) 
and  Altstadt  ^alzwedel  (1579). 

Examination.  In  all  cases  where  a  teacher  was  appointed,  it 
was  necessary  for  him  to  undergo  some  kind  of  examination  in 
order  that  the  authorities  might  be  sure  of  his  qualifications,  in- 
tellectual, moral,  and  more  especially  religious.  While  this  ex- 
amination was  ordinarily  in  the  hands  of  the  superintendent 
(that  is,  the  clergyman  who  was  the  head  of  the  district),  various 
persons  were  charged  with  this  duty.  But  whoever  the  examiners 
were,  the  influence  of  the  church  was  predominant,  whether 
council,  inspector,  or  special  committee  performed  the  work. 
The  form  of  examination  was  apparently  quite  simple,  as  simple 
as  the  examiners  cared  to  make  it.  Nothing  further  was  neces- 
sary than  that  the  examiner  satisfy  himself  of  the  candidate's 
qualifications  for  the  work.  There  were  no  restrictions  in  re- 
gard to  percentages  or  eligible  lists.  It  was  in  rare  cases  that 
the  subject-matter  of  the  examination  was  specified  beyond 
what  is  implied  in  the  words  "piety  and  learning."  The  time 
of  the  examination  was  generally  after  the  appointment  had 
been  assured;  but  if  the  candidate  failed  to  show  satisfactory 
qualifications  the  appointment  did  not  stand.  The  system  was 
very  much  like  that  in  force  in  Massachusetts  in  the  early  nine- 
teenth century,  where  the  district  committee  appointed  a  teacher 
to  fill  the  office,  subject  to  examination  and  certification  by  the 
town  board.  In  Minden  (1530)  the  only  requirement  in  regard 
to  examination  is  that  the  "schoolmaster  shall  be  heard  and 
examined  by  the  superintendent."  (Richter  I:  139.)  Similar 
statements   are   found   in   the   Wittgenstein  Kirchenordnung   of 
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1555  (Hichtcr  11:  162),  the  Jever  Kirchenordnung  oi  15(32  (Rich- 
tcr  11:227;,  ami  the  Pomoranian  Kirchcnurdnung  of  15G3  (Vorm- 
haum  I:  107).  The  ^axon  Gene ralartikel  of  1557  provide  that 
"all  church  ami  school  employees  shall  first  he  examined  by  the 
su{)erintendents  or  consistory  and  confirmed  after  being  found 
qualified."  (Richter  II:  186.)  The  Bitterfeld  (1531)  require- 
ment is  that  the  teacher  he  examined  at  Wittenberg:  but  the 
examiner  or  examining  board  is  not  mentioned.  (Pallas  I:  2:  7.) 
In  Mollen  (1531)  "our  schoolmasters  shall  first  be  e.xamined  at 
Liibeck  by  the  superintendent,  the  pastors,  and  the  three  su- 
perior schoolmasters."  (Richter  I:  152.)  The  Kirchenordnung 
of  Ulm  (1531)  places  the  work  of  e.xamination  in  the  hands  of 
three  school  patron.s,  one  from  the  council,  one  from  the  clergy, 
and  one  from  "those  who  read  in  the  Holy  Scriptures  and  the 
languages."  No  one  may  teach  children  (whether  it  be  boys  or 
girls,  in  (Jerman  or  in  Latin)  unless  he  is  found  qualified  in  faith, 
life,  and  ability  by  the  council.  (Mertz,  473.)  How  the  council 
is  to  find  the  qualifications  of  the  candidate  is  not  clear;  the  work 
of  examination  is  left  specifically  to  the  three  school  patrons 
mentioned  above.  In  Mecklenlmrg  (1552)  a  special  board  of 
examiners  was  prescrilied:  "Since  a  good  masterbuilder  is  neces- 
sary to  this  work,  it  is  commandetl  that  when  a  schoolmaster  is  to 
be  ai)pointed  in  this  tluchy,  he  shall  first  be  examined  at  Rostock 
by  persons  ai)pointed  for  the  purpose  and  shall  bring  a  certificate 
of  the  fact  that  he  is  qualified  for  the  work."  (Vormbaum  I:  65) 
The  elaborate  Wiirttemberg  Ordnung  of  1559  outlines  the 
method  of  examination  as  follows:  "  Whereas  it  is  of  high  necessity 
that  the  schools  for  our  chililren  be  conducted  by  learned  and 
godfearing  men  (pialifird  for  the  work  ami  indefatigable,  therefore, 
whenever  our  oHicers  or  magistrates  shall,  acconling  to  their 
custom,  name  and  present  a  schoolmaster  or  a.«<sistant  before  the 
church  authorities,  or  whenever  the  church  authorities  shall  at 
th(>  re(|uest  of  the  officers  and  magistrates  call  one.  or  whenever 
any  person  offers  himself  as  a  teacher,  he  shall,  l)efore  he  is  ad- 
mitted to  examination,  present  authentic  and  trustworthy  ci-r- 
tificates  of  his  (lesciMit.  life,  and  conduct,  either  from  the  magis- 
trate under  who.^^e  jurisdiction  he  was  born  ami  has  lived,  or 
from  his  teacliers  and  the  authorities  under  whom  he  has  lived, 
served,    and    taught.      When    this    has    Ix'cn    regularl\-    done,    he 
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shall  conduct  a  lesson  or  two  before  one  or  two  of  the  theologians 
in  our  school  at  Stuttgart  and  both  Fa'dogogorchs^  of  the  same 
school.  If  then  he  is  found  qualified  in  grammar,  he  shall  be 
examined  in  regard  to  his  piety  upon  the  catechism  of  our  Kir- 
clienordnung,  this  to  be  done  diligently  and  thoroughly.  If  he 
is  found  to  be  of  pure  religion  according  to  the  Augsburg  con- 
fession and  suited  to  the  work,  he  shall  in  our  name  be 
appointed."     (Vormbaum  I:  94.) 

Quite  similar  is  the  requirement  for  the  government  of  the 
gymnasium  in  Nordhausen  (1583):  ''The  selection  of  teachers  is 
the  prerogative  of  the  college  of  inspectors,  not  of  one  or  two  of 
the  members.  The  person  selected  shall  be  referred  to  the  eldest 
among  the  councillors  with  the  request  that  permission  to  install 
him  in  office  be  given.  A  written  testimonial  of  his  life,  and  in- 
tellectual preparation  shall  be  required  of  the  person  appointed. 
If  this  is  satisfactory  the  candidate  shall  be  presented  to  the  rec- 
tor. Then  he  shall  present  a  trial  lesson  in  one  of  the  higher 
classes  before  the  rector  and  the  inspectors.  He  shall  also  be  re- 
quired to  sing  a  selection  in  order  to  show  that  he  understands 
music.  Further  he  shall  be  questioned  in  regard  to  religion  and 
shall  be  required  to  sign  our  declaration.  After  this  he  shall  be 
given  the  position  and  shall  have  a  written  '  vocation '  with  the  seal 
of  the  consistory."  (Vormbaum  I:  368,  369.)  According  to  the 
Prussian  Konsistorialordnung  of  1584,  the  examination  of  teachers 
is  in  the  hands  of  the  consistory.  (Richter  II:  463.)  The  very 
important  ordinance  of  the  Electorate  of  Saxony  of  1580  is  so 
nearly  like  that  of  Wiirttemberg  that  it  is  not  necessary  to  give 
it  here.  Especial  mention  is  made  of  grammar,  Luther's 
Catechism,  and  the  Augsburg  Confession.     (Vormbaum  I:  251.) 

The  examination  of  the  prospective  teacher  in  the  German 
school  consisted  principally  in  an  inquiry  concerning  his  re- 
ligious belief  and  his  ability  to  teach  reading,  writing  and  arith- 
metic. (Vormbaum  I:  296.)  In  Lower  Saxony  (1585),  "before 
school  teachers  are  accepted,  they  shall  be  examined  in  doctrine 
in  order  that  it  may  be  known  what  their  faith  is,  so  that  they 
may  not  be  contaminated  with  false  opinion  and  error  and  mis- 
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tory school). 
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lead  the  youth  and  others.  After  this  they  shall  give  a  trial 
lesson  in  order  that  it  may  be  known  if  they  are  really  capable 
of  instrurting  the  youth  clearly  and  correctly.  When  this  has 
been  rcj^uhirly  done,  they  shall  promise  with  heart  and  hand  to 
be  obedient  in  every  way  to  this  Kirchenordnung  and  to  the 
pastor,  to  be  diligent  in  schoolwork,  and  to  lead  irreproachable 
Christian  lives."     (\'ormbaum  I:  397.) 

In  many  places  where  no  formal  examination  is  required,  cer- 
tain specified  re(|uirements  or  qualifications  serve  in  a  loose  way 
to  gain  the  same  end.  Even  where  nothing  is  specified  beyond 
the  subject  of  instruction,  a  certain  moderate  amount  of  mas- 
tery of  tliose  branches  is  tacitly  implied,  the  range  of  variation 
being  probably  much  greater  than  when  a  definite  examination 
is  required.  By  following  the  requirements  as  stated  in  the 
Ordnungen  we  are  able  to  obtain  a  clear  view  of  the  few  essen- 
tials which  were  regarded  as  necessary  to  appointment, — in- 
telleciual,  moral,  and  religious. 

Qualifications.  The  demands  made  of  teachers  in  the  schools 
for  girls  are  very  modest,  especially  in  regard  to  learning.  Abil- 
ity to  read  and  write  is  generally  a  prerequisite;  but  such  at- 
tainments are  hardly  as  important  as  the  al)ility  to  give  good 
moral  and  religious  training.  In  some  cases  no  intellectujil  re- 
quirements whatever  are  mentioned,  except  in  so  far  as  they 
may  be  considered  ;us  implied  in  the  duties  prescribed.  The 
Kastenordnung  of  Leisnig  (lo23)  calls  for  ''a  respectable,  mature, 
and  blameless  woman"  who  is  able  to  give  girls  under  the  age  of 
twelve  orthodox  Christian  training.  (Richter  I:  13.)  In  Ilam- 
i)urg  (1529)  no  (jualification  is  mentioned  beyond  the  statement 
that  the  teacher  is  to  be  a  woman;  but  it  is  to  be  inferreil  from 
her  duties  that  she  can  teach  selections  from  the  Holy  Script- 
ures, the  catechism  and  sacred  songs,  (\ormbaum  I:  ■J(>.'»  This, 
of  course,  does  not  nec(\s.sarily  imply  that  slit>  could  read  ami 
write.  Brunswick  (l.TiS)  and  Cuittingen  iI'mI)  nrv  practically 
alike:  "The  honorable  council  shall  secure  schoolmistresses  who 
liave  ar>  unilerstandiiig  of  I  he  (mis|)c1  and  are  of  gooil  n^puta- 
tion."  (VormbauMi  I:  ir.iiid  Mcitz.  171.)  The  fact  that  read- 
ing is  to  be  taught  in  coruu-ction  with  religion  shows  a  little 
higher  re(|uirrmciit  tli;in  that  found  where  only  catechism  is 
prescrilx-d :  altliougli  it  is  hardly  ju^tiliablr  to  assume  that  where 
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•reading  is  not  definitely  required,  the  teacher  cannot  read  and 
does  not  teach  reading.  Hesse  (1526)  calls  merely  for  "learned, 
mature  and  pious  women  who  shall  impart  the  principal  matters 
of  faith  and  teach  reading,  so  that  the  girls  may  become  good 
housewives."  (Mertz,  461.)  The  fundamental  idea  in  instruc- 
tion for  girls  is  set  forth  in  the  Ordnung  for  Hall  in  1526  as  fol- 
lows: "It  would  be  well  to  appoint  a  suitable  woman  as  school- 
mistress to  instruct  the  girls  in  matters  of  discipline  (Zucht), 
writing,  and  reading  for  two  hours  a  day;  as  the  Apostle  Paul 
teaches  in  the  first  chapter  of  the  epistle  to  Titus  that  the  old 
women  shall  be  teachers  of  good  things,  that  they  may  teach  the 
young  women  to  be  sober,  etc.  The  Scriptures  do  not  belong  to 
men  alone,  but  to  women  also,  who  expect  heaven  and  eternal 
life  just  as  do  men."  (Richter  I:  49.)  In  the  Saxon  Visitations- 
Art  ikel  of  1533  no  statement  of  the  sex  or  intellectual  qualifi- 
cations of  the  teacher  is  given;  but  it  is  to  be  inferred  that  the 
person  chosen  has  the  ability  to  teach  psalms,  praj'ers,  the  brief 
catechism,  reading,  writing,  and  singing.  (Sehling  I:  193,  194.) 
The  Wittenberg  Ordnung  of  1533  makes  no  statement  of  qual- 
ifications whatever,  the  matter  being  apparently  left  entirely 
to  the  discretion  of  the  employing  superintendent  or  board. 
(Vormbaum  I:  27.)  Pomerania  (1535)  is  a  like  case.  (Richter 
I:  256.)  The  rather  extraordinary  quality  of  being  able  to  "deal 
sensibly  with  the  girls  in  her  care"  is  demanded  of  the  teacher 
in  Brunswick- Wolfenbiittel  (1543).  "For  this  school  shall  be 
secured  a  respectable  matron  who  can  teach  well  and  can  manage 
the  girls  in  a  good  and  discreet  manner  {mit  den  Junckfrouwen 
wol  vnd  vornunfftich  kan  mnmgehen),  who  loves  God's  Word 
and  likes  to  read  the  Bible  and  other  good  books."  (Vormbaum 
I:  51.)  The  most  detailed  statement  of  qualifications  is  that 
found  in  the  Regulations  of  Wlirttemberg  (1559).  The  teacher 
is  to  be  of  the  "pure,  true,  Christian  faith  according  to  the  Augs- 
burg Confession,"  not  sectarian,  superstitious,  nor  of  any  errone- 
ous religious  belief;  he  must  understand  the  catechism  and  be 
able  to  teach  it  sensibly  and  simply;  he  must  have  intelligence 
enough  to  teach  children  letters,  syllables,  reading,  and  compu- 
tation, together  with  legible  penmanship  if  that  can  be  done 
profitably.  (Vormbaum  I:  162,  163.)  Nothing  additional  is 
found  in  the  Ordnung  of  Pomerania  (1563),  Lippe  (1571),  Bran- 
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denhurR  (1573),  Lower  Saxony  (1585),  or  Strassburg  (1598). 
I>un<-l)urK  (1564)  is  unique  in  adding  "sewing  and  the  like"  to 
the  reguhir  requirements  of  reading  and  writing.  (Vormhaum  I: 
179.) 

The  work  in  the  German  sehooi.«;  for  boys  being  very  much 
like  that  in  the  corresponding  sehool.s  for  girls  (where  it  was  not 
precisely  the  .same),  the  requirements  for  appointment  were 
practically  the  same:  ability  to  teach  reading,  writing,  and  re- 
ligion, and  occasionally  computation.  In  the  .so-called  "writing 
schools"  more  stress  was  naturally  laid  upon  the  art  of  penman- 
ship than  in  other  schools,  e.g.,  Wurttemberg  (1559).  The  whole 
matter  is  summed  up  forcibly  in  the  Kirchenordnung  for  Hanover 
(1536):  "We  have  learned  that  heretofore  the  German  school- 
masters liave  .sometimes  taught  the  children  things  that  are 
harmful  and  silly  (lieyeinisch  altfetlisch).  Consequently  we  or- 
der that  no  one  be  permitted  to  hold  a  CJerman  school  unless  he 
has  been  found  suital)le  by  the  superintendents  and  accepted  by 
us.  He  must  not  only  be  skillful  in  German  reading  and  writing 
but  also  know  the  catechism  so  that  he  can  instruct  the  dear 
children  in  Christian  doctrine  and  discijiline.  Whoever,  be  it 
man  or  woman,  shall  contaminate  our  children  with  false  doc- 
trine shall  be  punished  like  other  blasphemers;  for  we  recognize 
the  fact  that  we  are  the  fathers  of  old  and  young  alike.  Hence 
we  will  not  permit  any  schoolmaster  or  father  or  indtlur.  who- 
ever it  be,  to  defile  the  childn'n  with  false  doctrine  aiul  lead  them 
away  from  Christ  our  Lord  and  God."  (Vormbaum  I:  32.) 
That  the  German  traclur  was  imt  always  requiretl  to  give  in- 
.struction  in  catechisiu  is  shown  in  the  case  of  Pomerania  (1563) 
where  the  teacher  was  merely  required  to  "hokl  the  children  to 
the  catechism  and  the  sermons."  (N'ormbaum  1:  177.)  The 
looseness  of  the  requirements  is  shown  by  such  pa.ssages  as  that 
in  the  Kirchcnnrdnnng  of  Lippe  (1571).  in  which  it  is  stattxi  that 
the  (i(>rman  schools  arc  to  be  ht-M  by  "pious  sextons,  skilled  in 
re.'iding  and  writiuf^, "  or  wlicrr  >ueh  men  were  not  to  be  ob- 
taincil,  by  "other  intelligent  and  peaceable  persons."  ( \'orm- 
b;ium  1:  293.)  While  there  may  have  been  a  growing  ilemand 
for  better  German  schools  the  Ordnunyen  do  not  reflect  this  in 
their  statements  of  the  re(juirements  of  teachers.  Through- 
out   the  cciituiv   the  German  school  was  gciicrall\    in  the  hands 
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of  the  sexton,  an  officer  whose  duties  were  regarded  as  essentially 
religious  rather  than  intellectual,  even  though  he  might  be  re- 
quired to  give  elementary  instruction.  Consequently  the  pre- 
scribed qualifications  have  little  to  say  of  anything  other  than 
the  slightest  literary  training  in  addition  to  satisfactory  religious 
belief. 

Latin  Sehools.  While  it  was  hardly  to  be  expected  that  any 
special  intellectual  qualifications  should  be  demanded  of  the 
teachers  in  the  elementary  schools,  as  the  work  attempted  was 
of  the  very  simplest  and  the  stress  was  placed  more  upon  the 
religious  than  upon  the  intellectual,  the  early  Ordnungen  for 
Latin  schools  place  hardly  as  much  emphasis  upon  literary  prep- 
aration as  might  be  expected  when  one  considers  only  the  fact 
that  these  schools  gave  such  secondary  training  as  would  fit  for 
the  university.  Requirements  are  at  first  very  vague;  and  the 
qualifications  might  easily  be  mistaken  for  those  in  the  better 
class  of  lower  schools.  The  Kastenordnwig  of  Leisnig  (1523) 
calls  merely  for  a  pious,  unblameable,  and  learned  man.  (Rich- 
ter  I:  13.)  The  town  of  Hall  (1526)  requires  "a  learned  school- 
master, skilled  in  the  languages."  Hesse,  in  1526,  is  even  less 
exacting  in  the  matter  of  intellectual  attainments:  "Moreover 
the  churches  shall  see  that  competent  men  are  chosen  for  this 
work  (teaching) ,  such  as  are  able  effectively  to  inspire  boys  to  good 
morals  and  manners  {mores)  and  good  education."  (Vormbaum 
I:  4.)  The  Brunswick  Ordnung  of  1528  emphasises  the  import- 
ance of  having  a  well  trained  teacher,  but  does  not  specify  any 
matters  in  detail.  The  schools  must  have  "learned  masters 
and  associates";  for  a  "learned  master  with  God's  help  can  teach 
pupils  more  in  three  years  than  another  in  twenty  years." 
(Vormbaum  1:11.)  It  is  definitely  stated  that  one  of  the  schools 
(that  of  St.  Martin)  shall  have  a  Master  of  Arts  as  its  head.  He 
must  be  "favorable  to  the  gospel  of  Christ  and  learned  therein." 
The  School  Plan  of  the  electorate  of  Saxony  (1528)  places  even 
more  stress  upon  the  necessity  of  having  teachers  who  are  thor- 
oughly prepared  for  the  work;  but  even  here  there  is  little  in  the 
way  of  definite  statement  of  just  what  is  demanded.  Witten- 
berg (1553),  Hanover  (1536),  Hesse  (1537),  Schlcswig-Holstein 
(1542),  and  Brunswick  (1543),  are  all  very  much  alike  in  general 
demand  for  "capable,  learned.  God-fearing  men."     In  all  these 


54  Teachers  in  Germany  in  the  Sixteenth  Century 


it  is  naturally  to  he  inferred  that  "capable"  means  being 
able  to  teach  the  rudiments  of  Latin  grammar,  and  a  greater 
or  less  amount  of  literature, — Donatus,  Cato,  Aesop,  Ovid, 
Terence,  Cicero,  and  Virgil  often  being  mentioned.  While  the 
Wittgenstein  Ordnuny  of  1555  makes  no  contribution  to  increased 
definiteness  of  requirements,  its  statement  of  the  basis  of  these 
demands  for  efficient  teachers  is  worthy  of  mention:  "We 
know  that  spiritual  and  secular  government  has  its  beginning 
in  the  schools;  and  where  the  schoolmasters  are  learned  and 
diligent,  the  pupils  are  the  more  capable."  (Richter  11:  162.) 
Even  as  late  as  1556  the  Waldeck  Ordnung  gives  merely  a  general 
statement  of  qualifications.  "Schoolmasters  and  Ludimagistri 
shall  be  grounded  in  the  catholic,  apostolic  Christian  doctrine, — 
furnished  with  good  and  honorable  conduct  and  morals  and  with 
good  arts  and  languages  (guten  kunsten  und  sprachen)."  (Rich- 
ter II:  175.)  The  regulations  of  the  Palatinate  (1556)  specify 
the  usual  matters  in  regard  to  life  and  conduct,  but  make  special 
demand  that  the  schoolmaster  shall  be  a  "good  grammaticus." 
(Vormbaum  1:67.)  The  Wiirttemberg  Ordnung  of  1559  is  wry 
much  more  detailed  than  the  general  average.  The  searching 
method  of  examination  has  already  been  described.  Passing 
this  test  meant  that  the  candidate  was  satisfactorily  qualified 
both  in  the  subject  matter  of  instruction,  and  in  the  art  of  teach- 
ing, that  he  gave  evidence  of  satisfactory  moral  character,  and 
that  his  religious  views  were  sufficiently  orthodo.x.  The  literary 
equipment  of  the  teachers  in  the  upper  classes  at  least  must  have 
included  some  knowledge  of  f  Jreek  jis  well  :is  such  Latin  as  was 
regularly  taught  in  a  school  of  five  chisses  (or  of  six  classes  after 
1582).  Rhetoric  and  dialectic  were  also  required.  The  Lippe 
Ordnung  of  1571  prescribes  the  exercise  of  great  ea'-e  in  reganl  to 
tlic  (pialification  of  teachers,  especially  warning  against  unfitne.ss 
in  murals  or  religion.  '"In  order  that  the  youth  may  be  trained 
and  supervised  for  the  welfare  of  the  church  and  the  catnmunity 
of  Christ,  not  by  godless,  ill-fitted,  and  pernicious  schoolmasters 
but  by  those  who  are  learned,  prepared  for  their  (luti(\s,  and 
indefatigable,  and  in  order  that  everyone  may  know  what  manner 
of  men  are  to  be  chosen  as  teachers  in  the  prineiiuility,  the  fol- 
lowing Ordnung  is  to  lu*  followed."  (Vormbaum  1 :  22:i.)  T(\'ieh- 
ers  are  to  be  strictly  examined  to  see  "if  they  are  infect ed  with 
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such  heresies  or  schisms  as  are  now  common,  by  which  the  frail, 
impressionable  and  delicate  minds  of  the  j'outh  may  be  corrupted 
and  poisoned  (since  they  are  susceptible  to  good  or  evil)  to  the 
future  detriment  of  the  Christian  church  and  well-regulated 
schools.  For  what  is  first  put  in  a  vessel  gives  it  a  permanent 
scent  or  taste."      (Vormbaum  I:  223.) 

Some  reflection  upon  the  character  of  persons  who  had 
been  chosen  as  teachers  is  perhaps  given  in  the  Bra  nden- 
burg  Konsistorialordnung  of  1573,  in  which  the  following 
appears:  "To  such  important  offices  (pastor,  chaplain,  or 
schoolmaster)  there  shall  be  appointed  no  tailor,  cobbler,  or 
other  corrupt  handicraftsman  or  idler  (Ledickgenger) ,  who  has 
not  studied  grammar  and  still  less  knows  how  to  read  correctly. " 
These  offices  are  to  be  filled  by  men  from  the  University 
of  Frankfort  on  the  Oder  or  from  other  reputable  universities. 
(Richter  II:  360,  361.)  In  the  same  ordinance  is  the  further 
demand  that  the  schoolmasters  pay  a  great  deal  of  attention  to 
essential  matters  and  give  a  large  amount  of  drill  instead  of 
skimming  over  the  surface  of  the  rudiments  and  wasting  time 
in  unprofitable  comment.     (Sehling  III:  125.) 

The  Regulations  of  the  electorate  of  Saxony  in  1580  are  much 
more  specific  than  those  of  1528.  Not  only  is  there  the  usual  de- 
mand for  "learned,  god-fearing,  indefatigable  men  quafified  for 
their  work,"  but  there  appears  also  a  definite  statement  of  the 
qualifications  of  an  efficient  schoolmaster.  Of  such  a  person 
"three  things  are  demanded:  1.  That  he  shall  be  thoroughly 
learned;  2.  That  he  be  diligent  and  indefatigable,  strenuous  and 
serious  with  the  boys,  but  yet  friendly  and  discreet;  3.  That  he 
know  the  correct  way  to  teach  boys."  (Vormbaum  I:  277.) 
The  rector  must  be  not  only  upright  and  god-fearing  but  also 
gifted  with  understanding  and  ability  to  teach;  must  be  a 
good  grammaiicus,  well  trained  in  Latin;  earnest  but  not  proud 
and  unfriendly;  he  must  also  be  patient  and  indefatigable, 
finding  pleasure  and  a  good  will  in  his  work.  (Vormbaum  I: 
271.)  Similar  requirements  are  found  in  the  regulations  for 
the  Latin  school  in  Brieg  (1581)  where  it  is  stated  that  the 
rector  must  be  "of  remarkable  piety,  virtue,  faithfulness, 
and  dihgence"  in  the  performance  of  all  his  duties,  surpassing 
all    his   colleagues"    in   the    maintenance   of    discipline,    in  ex- 
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celJence  of  morals,  and  in  integrity  of  life"  (Vormbaum  I: 
322.)  Nordhausen  (1583),  Lower  Saxony  (1585),  and  the  Ste- 
phaneum  of  Aschcrslehen  (1589)  make  the  usual  general  require- 
ments in  regard  to  the  character  and  fitness  of  the  teacher. 
(Vormbaum  1 :  368,  397,  640.) 

From  these  citations  from  the  ordinances  it  appears  that  only 
in  exceptional  ca.ses  were  the  examining  authorities  given  more 
than  the  most  general  guidance  in  the  selection  of  teachers. 
Almost  everj'thing  tlepended  upon  the  caprice  or  conscientious- 
ness of  the  men  who  were  charged  with  the  examination  and  ap- 
pointment of  schoolmasters.  No  approximately  fixed  standard 
is  to  be  discovered  outside  of  the  vague  recjuirements  of  respec- 
tability and  a  degree  of  learning  commensurate  with  the  curric- 
ulum of  the  school.  And  even  in  the  matter  of  curriculum  it 
is  probably  true  that  its  real  character  depended  more  upon  the 
ability  of  the  teacher  than  the  selection  of  the  teacher  did  upon 
it.  The  varying  expressions,  positive  and  negative,  relative  to 
the  intellectual  preparation  of  the  teacher  seem  to  indicate  that 
the  quality  of  the  teacher  was  hardly  up  to  the  standard  demanded 
by  the  work  to  be  accomplished.  That  is  to  say,  appointing 
boards  were  influenced  more  by  the  necessity  of  getting  a  teacher 
than  by  the  need  of  securing  such  a  person  as  would  be  aliie  to 
fulfil  adequately  the  demands  of  the  prescribed  curriculum. 

Certificates.  Occasionally  we  find  a  ilemand  that  the  candi- 
date for  a  teaching  position  furnish  credentials  in  the  form  of  a 
certificate  of  character  ami  ability, — apparently  a  kiml  of  letttr 
of  recommendation  from  his  last  place  of  service  or  study.  The 
Palatinate  (1556)  is  a  good  example  of  this.  Here  we  find  a  dt^ 
mantl  for  "informaticni  in  regard  to  his  previous  life  and  con- 
duct." (\()rnibaum  1:67.)  According  to  the  regulations  of 
Wiirttemberg  (1559),  which  has  already  been  quoteti  (p.  54 1, 
the  caiididate  is  not  to  be  admitted  to  examination  until  he  has 
presented  "authentic  and  trustworthy  certificates  of  his  descent, 
life,  and  conduct,  either  from  the  magistrate  under  whose  juris- 
diction he  was  born  and  has  lived,  or  from  his  teachers  and  the 
authorities  under  whom  he  has  livetl,  servetl.  anil  taught." 
(Vormbaum  I:  94.)  Kxactly  the  same  denumils  are  made  in  the 
n>gulations  of  the  electorate  of  Saxony  in  1580.  even  the  lang- 
uage  used   luiii^  ;iInio.st    ideiitii  ally    tiie  same.      The   regulations 
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for  the  gymnasium  in  the  city  of  Nordhausen  (1583)  call  for 
"written  testimonials"  in  regard  to  the  "life  and  learning"  {Le- 
ben  unci  Gekhrsanikeit)  of  the  prospective  teacher.  (Vormbaiim 
I:  368.)  In  Mecklenburg  (1552)  it  is  required  that  any  person 
who  is  to  be  installed  as  schoolmaster  must  bring  a  certificate  of 
fitness  from  the  examining  committee  at  Rostock.  (Vormbaum 
I:  65.)  In  Lippe  (1571)  the  committee  in  charge  of  employing 
teachers  is  especially  ordered  to  investigate  candidates  and  see 
"what  reliable  testimonials"  they  have  from  those  in  whose 
service  or  under  whose  teaching  they  have  been.  (Vormbaum 
1 :  223.)  The  demand  for  certificates  of  this  character  was  a  means 
of  preventing  imposition  by  unworthy  persons  and  of  checking 
the  practice  of  running  away  from  positions  without  giving  the 
authorities  due  notice.  The  tendency'  of  such  requirements  must 
have  been  towards  making  the  matter  of  securing  a  position  as 
teacher  rather  a  more  difficult  undertaking;  hence  it  may  be  re- 
garded as  a  force  in  improving  the  quality  of  teachers  both  mor- 
ally and  intellectually. 

Degrees.  Only  occasionally  is  the  university  degree  demanded 
of  the  teacher,  even  in  the  Latin  school.  Sometimes  when  the 
candidate  has  the  master's  degree  he  is  exempt  from  the  ex- 
amination which  is  ordinarily  required.  Such  is  the  case  in 
Brunswick- Wolfenbiittel  in  1543.  (Richter  II:  57.)  The  reg- 
ulations for  Brunswick  in  1529  prescribe  that  the  head  of  the 
school  at  St.  Martin  shall  be  master  of  arts.  (Vormbaum  I: 
11.)  In  Halden  (1544)  it  is  required  that  if  the  schoolmaster  is 
not  '^Magister  promotus"  he  shall  be  at  least  '^Magister  Latinus 
et  congruus  Dialecticus  et  Musicus."  (Vormbaum  I:  52.)  The 
Constitution  and  Ordnung  of  the  Pcedagogium  at  Heidelberg  (1565) 
requires  that  the  teachers  in  the  three  upper  classes  shall  have 
the  degree  of  '^Magister  promotus"  or  shall  be  about  to  receive 
it;  while  the  teachers  in  the  lower  classes  shall  be  at  least  of  the 
rank  of  " Baccalaurei."  (Vormbaum  I:  180.)  While  Altstadt 
Salzwedel  (1579)  does  not  definitely  demand  an  academic  degree, 
it  requires  that  teachers  shall  as  far  as  possible  be  secured  from 
the  University  of  Frankfort  on  the  Oder.     (Sehling  3:  278.) 

Installation.  A  striking  evidence  of  the  importance  attached 
to  the  office  of  teacher,  or  more  especially  to  that  of  rector,  is 
found  in  the  fact  that  the  teacher  was  often  inducted  into  office 
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with  solemn  ceremonies  and  obligation  by  oath.  Definite  pro- 
vision in  the  ordinances  for  such  ceremonies  is  found  c;enerally  in 
the  latter  part  of  the  century.  This  does  not  neces^-^arily  mean 
that  such  formality  was  lacking  in  the  early  part  of  the  century; 
the  early  ordinances  being  less  detailed,  may  merely  fail  to  give 
definite  statements  of  what  was  generally  or  often  done.  One 
of  the  best  descriptions  of  the  e.vact  nature  of  the  ceremonies  and 
oath  of  inauguration  is  that  found  in  the  Wiirttemberg  Ordnung 
of  1550.  Even  the  teacher  in  a  German  school  which  had  no 
connection  with  a  Latin  school  was  bound  by  a  special  obliga- 
tion.    This  part  of  the  Ordming  runs  as  follows: 

"First,  that  he  shall  continually  hold  in  mind  this  our  Ord- 
nung and  shall  keep  himself  informed  in  regard  to  his  duties. 

"Then,  that  by  di\ine  grace  he  shall  diligently  govern  the 
school  and  children  entrusted  to  his  care  and  shall  set  the  youth 
an  example  of  a  virtuous,  respectable  and  pure  life. 

"He  shall  wai  at  any  hour  leave  the  school  without  good  and 
sufficient  reasons;  but  he  shall  be  in  the  school  at  the  proper  time 
and  shall  by  teaching  and  other  means  carry  out  diligently  what 
is   prescribed    in   the.se   regulations. 

"He  shall  not  {ninish  beyond  measure  nor  in  wrath,  but  shall 
with  moderation  hold  the  children  to  learning  and  to  discipline. 

"  H(!  shall  faithfully  and  diligently  instruct  the  childn>n  in 
the  catechism,  hymns,  and  prayers,  and  instruct  and  drill  thtMu 
in  the  same. 

"  It  shall  be  his  duty  to  be  attentive  and  obedient  to  the  vSuper- 
intendent,  the  pastor,  the  civil  authority  and  the  court,  to  ad- 
vance the  interests  of  the  school  with  (lilii^.nrr.  ;ind  to  prev»>nt 
injury  and  detrinuMit. 

"If,  during  his  term  of  service,  any  ililTerence  arise  betwi'en 
him  and  any  of  our  subjects,  in  which  it  shall  be  nece.>vsary  for 
us  to  decide,  he  shall  be  satisfied  with  the  decision  without  fur- 
ther appeal. 

"He  shall  not  journey  away  from  the  school  or  leave  it  for 
good  without  the  consent  of  the  court  and  the  superintendents. 

"When  \\v  wishes  to  leave  S(>rvice.  he  shall  give  three  months' 
notice  so  that  another  may  be  secured  meantime. 

"If  lie  is  in  debt  to  any  of  our  subjects  he  shall  not  lea\e  with- 
out paying  tlirtn  or  making  s.-itisfactory  arr.ingeintut  for  pay- 
ment. 

"He  shall  in  every  respect  carry  out  such  instructions  as  are 
given   him  by   the  superintendents  and   pastors  in  oiir    nann\ 

"To  this  he  sh.all  give  his  hand  in  the  presence  of  tht>  pastor 
and  the  court  (llcricht),  as  a  token  that  he  will  prrlorni  all 
this  faithfully."     (.Vormbaum  I:  \\S\\,  \M.) 
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The  obligation  of  the  associates  in  the  Pcedagogium  at  Stutt- 
gart (Wtirttembcrg,  1582)  sets  forth  in  the  same  manner  the  items 
in  wiiich  the  teacher  pledged  his  obedience.  This  article  is  not 
found  in  the  Ordnung  of  1559.     It  reads  as  follows: 

"You  promise  herewith  to  be  faithful  to  the  illustrious  and 
honorable  prince  and  Lord,  Lewis,  Duke  of  Wiirttemberg  and 
Teck,  Count  of  ISIumpelgart,  etc.,  to  advance  the  interests  of  his 
grace  and  to  ward  off  damage  and  injury,  to  perform  your  duties 
in  the  Pcedagogium  diligently  and  faithfully,  not  to  neglect  your 
assigned  lessons  {lediones),  but  to  carry  on  all  necessary  lessons 
according  to  the  Ordnung  and  on  no  account  to  be  absent  from 
them,  to  be  obedient  to  the  Pcedagogarch  as  your  superior,  etc. 

"Item,  to  assist  the  Pcedagogarch  faithfully,  and  in  his  ab- 
sence to  give  strict  attention  to  the  school  and  to  help  maintain 
good  order  and  Christian  discipline,  to  give  the  youth  the  ex- 
ample of  a  virtuous,  respectable  and  pure  life,  and  to  give  them 
no  occasion  of  stumbling.  When  punishment  of  pupils  is  ne- 
cessary on  account  of  indolence  and  badness,  to  inflict  it  without 
passion,  intemperance,  or  violence  (Boldern)  but  to  use  first, 
moderation  and  gentle  words:  and  where  this  is  not  effective, 
to  punish  with  the  rod  in  moderation  and  discretion  as  the  gen- 
eral Schulordnung  prescribes;  to  abide  by  the  same  faithfully; 
not  to  be  absent  from  the  school  without  permission  from  the 
Pcedagogarch.  If,  during  the  term  of  your  service  and  residence 
here,  there  shall  arise  any  controversy  between  you  and  any  of 
the  subjects  of  our  gracious  prince  and  lord,  j^ou  shall  abide  by 
the  decision  of  his  princely  grace  or  that  of  the  church  council. 
If  you  wish  to  end  your  service  you  shall  give  a  quarter's  notice 
to  the  church  council  or  his  princely  grace.  In  all  matters  you 
shall  govern  yourself  according  to  the  Prince's  Schidordnung 
and  his  orders,  and  shall  in  every  way  conduct  yourself  as  an 
honorable  teacher  should,  as  you  must  at  the  day  of  judgment 
give  account  to  Almighty  God."     (Vormbaum  I:  101.) 

In  the  Ordnung  of  Pomerania  (1563)  is  the  definite  require- 
ment that  "All  officers  (Diener)  of  school  and  church  shall,  as 
soon  as  they  are  appointed  and  installed,  promise  solemnly  to 
govern  themselves  according  to  this  Ordnung  and  not  to  set 
themselves  against  the  superintendent,  the  pastor,  or  the  secular 
authorities,  but  to  render  to  the  authorities  due  obedience,  and 
reverence  without  reluctance,  under  penalty  of  severe  punish- 
ment." (Vormbaum  I:  168.)  In  the  section  of  "Schools, 
Schoolmasters  and  their  Associates,"  the  Visitations-  und  Con- 
sistorialordnung  of  Brandenburg  (1573),  makes  mention  of  ap- 
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pointnicnt  and  installation  of  teacluTs  and  their  assistants, 
thcsr  matters  being  plaeed  in  the  hands  of  the  pa^stors  and  coun- 
cils in  various  towns.  The  reason  given  for  requiring  a  definite 
and  solemn  obligation  is  that  teachers,  according  to  the  report, 
have  had  the  practice  of  neglecting  the  grinding  work  of  drill  in 
grammar  for  the  easier  and  more  attractive  lessons  on  the  poets. 
"Consequently,  in  order  that  this  and  other  abuses  may  be 
avoided,  the  schoolmasters  and  their  associates  shall  a.ssume  a 
solemn  obligation  to  Ix-  l)()und  i)y  this  particular  requirement 
and  by  the  entire  Schulordituny,  to  be  indefatigable,  to  drill 
their  j)upils  daily  in  grammar  and  syntax,  to  have  declensions, 
conjugations,  and  constructions  given  in  connection  with  what- 
ever is  read,  to  accustom  the  pupils  to  read  and  speak  clearly 
and   distinctly,   etc."     (Vormbaum   I:   227.) 

The  Saxon  Schulordnung  of  1580  shows  the  highest  develop- 
ment of  the  machinery  of  examination,  appointment,  and  in- 
stallation. After  a  very  rigid  examination,  the  candidate  is 
sent  to  the  board  which  originally  chose  him  for  their  particular 
school.  Then  in  the  presence  of  various  officers  of  church  and 
school,  the  Schulordnung  is  read  to  the  teacher  elect.  In  addi- 
tion to  this  the  teacher  is  required  to  use  the  Ordnung  daily  in 
order  to  keep  his  duties  clearly  in  mind.  He  is  to  lay  it  to  heart 
that  his  is  a  high  and  precious  office,  ordained  by  (Jod  to  the  em! 
of  training  the  children  in  the  fear  of  CJod,  of  maintaining  the 
office  of  the  ministry  of  the  (iospri,  and  of  preserving  good  govern- 
ment. He  is  bound  to  r\ile  with  dihgence  the  schtwl  that  is 
committed  to  him  and  to  give  tlie  youth  a  blameless  example. 
He  is  reciuircd  to  use  the  same  moderation  and  strictness  in  tlis- 
cii^line  as  that  already  mentioned  in  tin-  (juotation  from  Wiirt- 
temberg  ( l").')")).  It  is  reiiuired  that  Latin  be  spoken  by  tht^  teach- 
ers among  themselves  and  with  the  students  who  are  fairly  well 
grounded  in  granunar.  Then  thire  follow  tla^  usual  regul.ations 
in  regard  to  a  faithful  attendance  upon  school  duties,  t)b«Mlicnce 
to  authorities,  adherence  to  orthodox  religious  beliefs,  and  pre- 
serving conditions  of  amity  among  teachers.  (N'ormbaum  1: 
2r)2  2.')?.)  UpoTi  installation  the  schoolm:uster  in  I, ippe,  accord- 
ing to  the  Ordnung  of  If)?!,  was  re(|uiri'd  to  give  a  fivefold  j)leil.ixe 
covering  the  following  matters:  lidelity  in  the  religious  training 
of  his  pu|)ils;  strict  adherence  to  the  prescribed  course  of  study; 
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c:ire  in  the  matters  of  discipline  and  moral  instruction;  attendance 
upon  church  services;  and  obedience  to  all  regulations  prescribed 
in  the  Kirchcn-  und  Schulordnu7ige7i  or  made  by  the  superintend- 
ent or  rector.  (\'ormbaum  I:  223.)  The  matter  of  installation 
in  the  Gymnasium  at  Nordhausen  (1583)  is  given  into  the  hands 
of  the  three  inspectors;  but  when  a  rector  is  to  be  inducted  into 
office  the  council  may  send  a  representative.  No  description 
of  the  accompanying  ceremonies  is  given;  but  a  definite  state- 
ment of  the  duties  of  the  different  officers  is  furnished.  These 
obligations  are  very  much  like  those  already  quoted  from  the 
Ordnungen  of  Saxony,  Wiirttemberg,  Pomerania,  and  Branden- 
burg.    (Vormbaum  I:  365.) 

Throughout  the  century  there  is  a  growing  tendency  to  pre- 
scribe definitely  the  obligation  which  the  rector  and  his  asso- 
ciates shall  take  upon  themselves.  Sometimes  this  material  is 
put  in  the  form  of  an  oath  of  office  or  a  pledge;  but  much  oftener 
it  is  given  merely  as  a  set  of  rules  which  are  to  bind  the  officers 
of  the  school.  The  Saxon  School  Plan  of  1528  gives  only  a  gen- 
eral statement  of  what  is  expected  of  the  teacher,  with  a  sketch 
of  the  course  of  study;  while  the  later  ordinances  give  long  series 
of  regulations  which  circumscribe  the  officers  of  the  school.  In 
the  regulations  for  the  Gymnasium  in  Burgsteinfurt  (1596)  there 
is  a  list  of  twenty-seven  rules  to  govern  the  rector  and  his  asso- 
ciates.    (Vormbaum  I:  648,  649.) 

Dismissal.  Where  any  definite  statement  in  regard  to  dis- 
missal is  made,  the  authority  for  such  action  is  placed  in  the 
hands  of  the  individual  or  boards  who  have  been  given  the  power 
of  appointment.  Examples  of  this  are  found  in  the  case  of 
Saxony  (1557),  where  dismissal  and  appointment  are  mentioned 
together  as  matters  in  which  the  consent  of  the  pastor  must  be 
obtained;  in  that  of  the  Prussian  Bischofswahl,  (1568)  which  has 
already  been  quoted  in  the  paragraph  upon  appointment,  and  in 
that  of  Bitterfeld  (1531),  Havelberg  in  Brandenburg  (1545), 
and  Wittenberg.  (Pallas  I:  1:  25.)  Some  of  the  regulations 
prescribe  that  in  case  of  dismissal  the  teacher  shall  be  given 
notice  of  three  or  six  months.  Baden-Durlach  (1536)  (Vorm- 
baum I:  31)  and  Stralsund  (1591)  (Vormbaum  I:  515)  and  Nord- 
hausen (1583)  (Vormbaum  I:  373)  require  a  notice  of  three 
months;    while    Pomerania   (1563)    (Vormbaum    I:    168)    places 
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the  timr  at  six  nionth.s.  Similar  requirements  are  made  in  case 
a  teacher  wishes  to  leave.  Wiirttemberp;,  for  example,  in  1559 
prcscri!)es  that  when  the  schoolmaster  ''wishes  to  serve  no  longer 
he  shall  notify  our  church  council,  pastors,  and  magistrates  a 
quarter  in  advance,  and  take  his  leave  with  their  knowledge." 
(Vormhaum  1:96.)  There  is  in  this  last  clause  the  implication 
that  teachers  had  a  practice  of  leaving  .suddenly  without  con- 
sulting the  convenience  of  anyone  but  themselves.  Occasional 
references  to  "runaway  schoolteachers"  furnish  further  evidence 
of  such  conduct.  That  this  evil  was  recognized  and  that  steps 
were  taken  to  check  it  may  be  inferred  from  a  passage  in  the 
Kirchenordnung  of  the  Palatinate  (1564):  "In  order  that  they 
may  be  certain  of  the  conduct  and  doctrine  of  employees  of 
church  and  school,  the  councillors  of  our  church  shall  accept 
none  such  without  a  good  testimonial  of  his  life  and  conduct.  To 
this  they  shall  give  good  heed  that  it  be  true  and  correct,  in  or- 
der that  they  may  not  employ  frivolous  runaway  persons  who 
wander  around  for  their  belly's  sake."     (Richter  II:  277.) 

Upon  the  question,  What  were  sufBcient  grounds  for  dismissal? 
the  records  shed  little  light.  It  may  be  taken  for  granted  that 
since  the  board  which  had  power  to  appoint  was  generally  given 
power  to  remove,  the  question  of  sufficient  cause  for  dismis.sal 
was  largely  a  matter  for  decision  according  to  the  varying  cir- 
cumstances which  aro.se.  In  the  chapter  on  Character  and 
Training,  various  matters  such  as  neglect,  drunkenness,  and 
brawling  are  mentioned  as  reasons  for  removal.  The  Stralsund 
Ordnuny  of  1591  names  .specifically  "neglect  and  unfaithfulness" 
in  the  performance  of  school  duties  as  sufficient  cau.se  for  di.s- 
mi.ssal.  (Vormbaum  I:  515.)  One  ca.se  is  on  record  where  a 
teacher  was  dismi.ssed  for  reconmiending  to  the  rector  a  better 
method  of  instruction.  This  happened  in  the  school  in  Tc)rgau 
of  which  .lohann  Moser  was  the  head.  (V.  J.  (Jrulich,  Dcnkw. 
ran  Torgnit,  p.  176.)  The  Ordnuny  for  the  city  of  Hall  (l.VJC)) 
states  that  the  council  may  dismiss  teachers  who  neglect  their 
duties.     (Mertz,  p.  460.) 

Tenun.  One  of  the  great  evils  in  the  schools  of  the  sixti-enth 
century  was  the  fre<|uent  change  of  teachers;  alth(»ugh  in  many 
cases  the  pre|)ar;it ion  of  the  teacher  was  so  poor  that  it  s(>ems 
lh:it  :iny  cli:iiigc  must  have  been  for  the  better.      Positions  were 


Appointment  and  Tenure  63 

often  filled  by  men  who  were  wanderers  rather  than  teachers, 
men  who  had  little  fitness  for  the  work  of  teaching  and  little 
interest  in  the  real  welfare  of  the  pupils  given  into  their  charge. 
Such  men  could  not  hold  positions  long  even  though  they  so 
desired.  On  the  other  hand,  it  seems  that  they  were  often  so 
possessed  of  Wanderlust  that  they  were  easily  discouraged  with 
the  difficulties  of  such  positions  as  they  held  and  easily  per- 
suaded to  move  to  some  other  more  attractive  field. 

The  ordinances  are  singularly  lacking  in  clear  statements  of 
the  length  of  time  for  which  the  teacher  is  to  be  chosen.  Where 
no  definite  tenure  is  mentioned,  and  where  a  certain  board  is 
given  power  to  appoint  and  dismiss,  it  is  probably  to  be  inferred 
that  the  teacher  is  to  hold  his  office  as  long  as  his  work  is  satis- 
factory. The  frequent  mention  of  the  matter  of  warning  of  three 
or  six  months  may  be  taken  as  further  evidence  of  tenure  during 
satisfactory  service.  Even  in  such  a  case  as  that  of  Baden- 
Durlach  (1536)  where  the  schoolmaster  is  required  to  apply  for 
the  school  every  year,  the  statement,  "Where  it  is  not  convenient 
to  the  city  to  keep  the  schoolmaster  longer  or  where  he  does  not 
desire  to  serve  longer,  each  shall  give  the  other  party  a  quarter's 
notice"  (Vormbaum  I:  31),  will  bear  the  interpretation  that 
the  schoolmaster  was  supposed  to  serve  for  an  indefinite  term, 
depending  upon  the  local  conditions  and  his  own  desire  in  the 
matter.  The  Pomeranian  Ordnung  of  1563  requires  that  "the 
authorities  shall,  as  far  as  possible,  arrange  that  the  school- 
master be  appointed  for  a  definite  number  of  years  (as  changes 
are  bad  for  the  youth)  and  that  there  be  no  dismissals  for  trivial 
causes."  (Vormbaum  I:  168.)  It  cannot  be  said  that  the  or- 
dinances themselves  encourage  short  tenure  or  frequent  changes. 
Even  where  a  teacher  wished  to  be  advanced  to  a  better  place  in 
the  same  school  (perhaps  for  the  sake  of  the  increased  salary), 
he  found  the  change  difficult.  In  the  first  place,  he  had  to  wait 
until  there  was  a  vacancy;  and  in  the  second  place  he  had  to 
convince  his  employers  that  his  work  in  the  lower  class  had  been 
good  enough  to  warrant  his  promotion.  The  Augsburg  Ordnung 
of  1558  encourages  teachers  in  the  lower  classes  to  hope  for  pro- 
motion but  warns  them  that  fortune  is  sometimes  fickle  and 
urges  that  they  console  themselves  with  a  good  conscience  and 
the  hope  of  divine  reward.     (Vormbaum  1:441.)     The  Ordnung 
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of  the  Palatinate  (1564)  speaks  of  vacancies  in  such  a  way  as  to 
lead  to  the  inference  that  appointments  are  made  for  an  indef- 
inite term,  depending  upon  the  mutual  satisfaction  of  the  teacher 
and  the  employing  hoard.'  As  a  general  practice,  each  teacher 
is  employed  for  some  specific  class  or  division  of  the  school, 
holding  that  position  during  his  entire  tenure  unless  promoted 
by  definite  action  of  the  employing  hoard  Tliis  arrangement 
of  fixed  position  is  especially  true  of  the  rector;  hut  in  the  case 
(jf  the  (iymnnsiuni  in  Hurgsteinfurt  there  is  the  regulation  that 
the  rector  shall  he  chosen  annually  from  the  professors.  That 
is  to  say,  the  form  of  government  is  this  case  is  more  like  that  of 
the  university  than  that  of  the  ordinarj-  Gymnasium.  (Vorm- 
baum  I:  646.) 

The  fact  that  teachers  were  appointed  for  an  indefinite  term 
does  not  mean  that  long  tenure  resulted.  The  records  show 
frequent  changes.  The  Hegistraturen  for  Brehna  show  that 
there  were  changes  in  1578,  1580,  and  1582.  (Pallas  1:2:331.) 
In  Das.sel  (Kalenherg)  between  1540  and  1596  there  were  thirty- 
two  schoolmasters, — the  average  tenure  being  less  than  two 
years.  (Kayser,  p.  346.)  In  the  celebrated  Annaberg  Latin 
School  there  were  between  1550  and  1609  eleven  rectors  (three 
serving  about  one  year  each),  fifteen  conrectors,  twenty-four 
liaccaUinrien,  and  .seven  cantors.  Even  in  this  extraordinarily 
good  school  the  average  tenure  in  the  best  position  (that  of  rec- 
tor) was  less  than  six  years.  We  have  the  record  of  one  of  the 
teachers  in  this  school  (Lyttichius),  who  was  in  Annaberg  a  quar- 
ter of  a  year,  in  Schonthal  two  years,  rector  in  Naburg  for  an 
unknown  period,  in  ( "astell  near  Mainz  two  years,  in  Marienberg 
ten  years,  tluMi  in  .XniialxTg  ag.-iin  as  teacher  for  one  year,  and 
latrr  supiiiiiti'iidriit  in  .Vmiahtri;  and  in  P.ischofswerda.  In 
eacii  of  four  of  tlirsr  ci^ht  positions  his  tcimre  was  two  years  or 
le.sM.  I'Aamplcs  of  long  tenure  are  so  rare  that  they  call  for 
sjiecial  nuMition  i)y  the  writers  of  the  records.  Such  a  case  is 
that  of  (leorge  Schinuann,  who  was  in  the  Annal)erg  school  for 
seventeen   yejirs,  fourteen  years  as  ttrlius  and  three  a^  conrcctor 

'"III  (•:u>4e  ;kiiy  t.llici.il  ni  llic  clnirrli.  hv  lie  p.-ustor.  (Icjkcon.  sulwItMiCon  , 
«rli(x>lm(k.s((r,  i»r  .•u-^sist.-irit,  .shall  <li«'  or  leavo,  or  ."^hall  «>n  .'in-Dunt  of  liere."<y  or 
bail  ftuidurl  IxTonie  intoltTabU*  antl  have  to  he  reinovi'<l,  our  chun'h  council 
shall  inmioh.'itely  fill  th«»  vacanoics."     (UichliT  II:   277 j 
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(Bartusch,  p.  70.)  The  report  of  tiie  visitation  in  Kemherg  for 
1555  mentions  the  fact  that  the  schoolmaster  at  Pretzsli  had  been 
there  as  such  for  eight  years.  (Pallas  1:1:  2G0.)  The  school- 
master in  Kemberg  in  the  same  year  had  held  his  position  for 
five  years  and  his  cantor  had  been  a  year  and  a  half  in  that  place. 
(Pallas  1:1: 183.)  The  records  for  this  school  show  that  in  1575 
Andreas  Schilling  Cameracensis  had  been  schoolmaster  there  for 
twelve  years  and  his  cantor  had  served  for  five.  (Pallas  I:  195.) 
In  1598  the  schoolmaster  had  been  three  years  in  his  position, 
(Pallas  I:  1:  267.)  Other  cases  that  have  special  mention  are 
the  cantor  in  Prettin  (who  was  also  sexton)  with  twenty-one 
years  and  a  half  to  his  credit,  the  schoolmaster  in  the  same  place 
with  a  record  of  six  and  a  half  3^ears  up  to  1577  (Pallas  3:  22), 
and  the  schoolmaster  in  Herzberg  with  eleven  years  up  to  1602. 
(Pallas  3 :  449.)  As  the  Registraturen  are  not  the  records  of  the 
boards  which  appointed  teachers  but  merely  of  the  visitation 
committees,  thej^  do  not  often  contain  accounts  of  changes  of 
teachers.  It  is  only  the  exceptional  case  that  receives  mention. 
If  a  teacher  had  been  in  service  three  or  four  years  or  longer,  the 
fact  is  likel3'  to  be  mentioned.  From  what  we  can  learn  of  in- 
dividual teachers  or  schools  it  seems  clear  that  the  teacher's 
term  of  service  in  any  one  place  was  generally  short;  although 
there  was  no  regulation  which  tended  to  encourage  brief  tenure. 
In  the  case  of  girls'  schools,  while  the  records  are  even  more 
meager  than  in  the  case  of  boys'  schools,  it  seems  probable  that 
where  the  teachers  were  women  the  term  of  service  was  much 
longer.  Women  were  hardly  subject  to  the  same  wandering 
tendencies  as  men,  except  in  such  cases  as  when  the  teacher  of  the 
girls'  school  was  the  wife  of  the  teacher  of  the  boys'  school.  And 
even  then  the  man,  being  married,  was  not  likely  to  wander  as 
much  as  one  who  had  no  wife  and  family.  The  teacher  of  the 
girls'  school  at  Grimma  (Frau  Magdalene  von  Staupitz)  taught 
from  1529  to  1548.  (K.  Grossman,  p.  97.)  The  women  teachers 
generally  carried  on  the  work  of  the  school  as  a  side  issue  which 
brought  in  a  little  money  to  increase  the  income  of  the  husband 
who  was  pastor  or  schoolmaster.  In  the  case  of  widows,  the 
income  from  teaching  made  them  less  of  a  burden  upon  the 
parish.  Consequently  they  were  more  easily  satisfied  than  men 
and  held  their  positions  longer.     As  they  had  only  very  elemen- 
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tary  work  and  had  the  comparatively  light  ta^^k  of  disciphning 
girls,  there  were  fewer  occasions  for  dissatisfaction  on  the  part 
of  patrons  than  was  the  case  with  men  who  had  almost  continual 
difficulties  in  the  management  of  the  boys  in  their  care.  As  a 
result  of  these  conditions  the  tenure  of  women  was  naturally 
longer  than  that  of  men. 


CHAPTER  V 

ECONOMIC  CONDITIONS  OF  TEACHERS 

The  sources  from  which  we  may  obtain  information  in  regard 
to  the  compensation  of  teachers  in  the  sixteenth  century  may  be 
divided  into  three  classes:  (1)  the  Kirchenordnungen;  (2)  the 
Registraturen  of  various  visitations;  and  (3)  scattered  remarks  in 
the  writings  of  various  men  of  the  period.  The  material  in  the 
first  group  shows  something  of  the  general  spirit  behind  the  regu- 
lations for  the  payment  of  teachers;  but  more  especially  it  shows 
what  limits  were  fixed  and  what  arrangements  were  made  for 
maintenance.  That  a  certain  Ordnung  prescribes  that  a  teacher 
shall  have  a  certain  salary  does  not  necessarily  imply  that  that 
exact  amount  was  actually  paid.  Local  conditions  and  various 
changing  circumstances  often  made  deviations  from  the  prescribed 
rule  necessary.  There  is,  however,  quite  a  large  amount  of 
material  which  can  be  used  to  check  up  the  prescriptions  in  the 
Ordnungen.  This  is  found  in  the  Registraturen.  liere  we  find 
definite  records  of  what  various  parishes  actually  paid  to  teachers, 
— or  promised  them.  The  two  were  not  always  synonymous. 
In  this  group  of  material  we  find  occasional  pictures  of  the  general 
condition  of  teachers,  their  poverty,  the  difficulty  with  which 
they  secured  what  was  due  them,  the  miserable  circumstances 
in  which  they  lived. 

Sources  of  Income 

Throughout  the  sixteenth  century,  the  teacher's  source  of  in- 
come is  found  mainly  in  a  combination  of  specified  salarj^  and 
tuition,  with  a  long  list  of  various  incidental  matters  which  serve 
to  increase  an  altogether  inadequate  revenue.  The  opinion  of 
the  governing  bodies  quite  generally  seems  to  have  been  that  a 
large  part  of  the  teacher's  income  should  consist  of  tuition  fees. 
Almost  every  ordinance  that  makes  any  specific  arrangement 
for  the  payment  of  teachers  provides  more  or  less  carefully  for 
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such  fees.  Brunswick  (1528)  states  that  the  teachers  in  the  Ger- 
man schools  for  boys  are  to  depend  principally  upon  such  fees 
and  that  in  this  case  the  rate  is  to  be  higher  than  in  the  Latin 
schools  :vs  the  time  is  shorter  and  the  schoolmasters  have  no  other 
source  of  income.  (Vorrabaum  I:  17.)  The  VViirttemberg 
regulations  of  1559  provide  that  tuition  shall  be  paid  by  the  stu- 
dents in  the  Padagogium  at  Stuttgart.  (Vorbaum  I:  101.) 
The  makers  of  the  Breslau  Ordnung  of  1570  seek  to  bring  order  out 
of  chaos  largely  by  prescribing  definite  rules  in  regard  to  the  col- 
lection and  disbursement  of  tuition  fees.  It  is  prescribed  that 
all  fees  are  to  be  collected  systematically  and  divided  equitably 
among  the  teachers.  (Vormbaum  I:  206.)  The  Brunswick 
Ordnung  of  15%  al.so  makes  careful  provision  for  the  payment  of 
tuition  fees.  (Mertz,  G42.)  Other  regulations  which,  in  greater 
or  less  detail,  make  provision  for  tuition  are  Kemberg  (1528), 
Dassel  (1542),  Holzminden  (1542),  Cologne  (1543),  and  Ham- 
burg (1520).  In  atldition  to  the  regular  fees  for  tuition  tb.ere  are 
occasional  demands  for  matriculation  fees.  This  is  true  in  the 
latter  part  of  the  century.  Students  entering  the  irymnasium 
at  Stralsund  must  pay  such  a  fee,  whether  they  are  children  of 
citizens  or  not.  (Vormbaum  I:  481.)  In  like  manner  the  Schul- 
ordnung  for  Altdorf  (1575)  provides  that  the  chiklren  of  the  rich 
shall  pay  a  matriculation  fee.  (\'ormbaum  1:  tU)'.).)  A  similar 
provision  occurs  in  the  regulations  for  the  Latin  School  in  Brieg 
(1581),  a  distinction  being  made  in  favor  of  the  children  of  citizens. 
The  poor  are  entirely  exempt  (Mertz,  017)  as  are  the  children 
of  professors,  pastors  and  ministers.  (Vormbaum  I:  322.)  The 
Brunswick  Ordnung  of  15«)()  makes  the  following  provision:  Every 
student  shall  upon  entering  pay  an  enrollment  icr  of  five  groschm 
if  h(>  is  able.     (Mertz,  642.) 

Ill  addition  to  the  amounts  which  li>aclu>rs  received  from  tui- 
tion trt's,  there  was  fre(|uently  added  a  gift  or  appropriation 
frnm  the  general  treasury.  That  this  grant  was  not  always  re- 
garded as  salary  is  shown  by  the  occasional  nuMition  of  it  as  a 
"gift,"  the  purpose  of  wliich  was  to  eke  out  the  too  scanty 
income  of  the  teacluT.  However,  there  was  a  growing  tendency 
to  pay  teachers  a  definite*  amount  (luarterly  or  annually  from  the 
general  tn-asury  and  to  regard  this  sum  as  an  essential  part  of 
their  .support.     .\s  early  as  l.">2.")  there  appear.--  in  a  Ldndrsordnung 
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(that  of  Prussia)  the  conception  that,  since  it  is  necessary  to 
train  those  who  are  to  take  the  places  of  those  who  were  then 
officers  in  the  community,  it  is  proper  to  place  the  maintenance 
of  this  training  upon  the  general  treasury;  but  schools  are  not  to 
l)e  established  unless  it  is  certain  that  there  are  funds  sufficient 
to  maintain  them.  (Kichter  I:  34.)  Kemberg  (1528)  provides 
that  a  large  part  of  the  teacher's  maintenance  shall  be  paid  from 
the  common  fund.  (Pallas  I:  1:  301.)  In  the  Brunswick  Ord- 
nung  of  1528,  already  mentioned  under  the  discussion  of  tuition, 
is  found  the  statement  that  the  two  teachers  in  the  German 
school  are  to  receive  annually  a  gratuity  from  the  treasury.  "In 
return  for  this  they  are  bound  to  give  our  children  good  instruc- 
tion from  the  Word  of  God,  the  Ten  Commandments,  the  Creed, 
the  Lord's  Prayer,  the  two  sacraments  ordained  by  Christ,  sacred 
songs,  etc."  (Vormbaum  I:  17.)  A  similar  provision  for  a  do- 
nation to  the  teacher  is  found  in  the  case  of  Dassel  (Kalenberg) 
in  1542.  Where  the  regular  sources  of  income  are  not  sufficient, 
it  is  permissible  to  give  an  extra  amount  of  "four  or  five  florins, 
in  order  that  the  children  may  not  be  neglected. "  (Kayser,  345.) 
The  Kirchenordnung  for  the  district  of  Lubeck  (including  Trave- 
miinde  and  ISIollen)  prescribes  that  the  schools  are  to  be  main- 
tained from  the  funds  accruing  from  the  income  of  the  church. 
This  applies  to  the  payment  of  teachers  and  to  the  building  and 
maintenance  of  schools.  That  the  church  was  not  to  bear  the 
burden  of  support  alone  is  shown  by  the  fact  that  the  Lubeck 
schoolmaster  was  to  receive  tuition  fees  also.  (Mertz,  472.) 
The  Saxon  Visitation  Articles  of  1533,  which  supplement  the 
Instruktion  fiir  die  Visitatorn  of  1528,  place  the  burden  of  the  sup- 
port of  teachers  and  their  assistants  upon  the  general  treasury. 
(Mertz,  475.)  The  same  is  true  of  the  B.anoveT Ordnung  of  1536: 
"the  church  treasury,  from  which  the  schools  are  to  be  sup- 
ported." (Mertz,  482.)  The  necessity  of  supporting  schools  as 
the  nurseries  of  the  church  is  so  thoroughly  recognized  that  it  is 
hardly  necessary  to  give  further  references  to  passages  in  the 
Kirchenordnungen.  A  good  general  statement  of  the  whole  idea 
which  works  out  into  the  fact  of  support  from  the  general  fund 
is  to  be  found  in  the  Prussian  Bischofswahl  of  1568:  "School- 
masters are  the  fathers  of  all  the  prophets;  for  the  latter  have  all 
been  discipuli,  and  have  learned  of  their  teachers  and  school- 
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masters.  The  world  is  not  worthy  of  showing  gratitude  for  their 
work,  much  less  of  judging  it  and  paying  for  it.  God  alone  must 
be  the  reward  and  rewarder  of  such  exalted  service.  Therefore 
the  bishops  shall  have  care  that  they  (schoolmasters)  are  well  and 
respectably  supported  in  the  towns  and  villages."  (Iliciiter  II: 
303.) 

The  funds  which  canic  into  the  general  treasury  of  the  church 
were  derived  from  a  variety  of  .sources.  In  the  first  place  there 
were  the  church  lands  which  were  a  reasonably  reliable  source  of 
revenue.  ."Sometimes  the  income  from  fiefs  was  definitely  de- 
voted to  schools;  but  as  a  rule  the  income  went  into  the  general 
fuufl.  In  Das.sel  (1.542)  we  find  a  ca.se  where  the  council  bestows 
"upon  the  school  forever"  certain  lands.  (Kayser,  345.)  A 
similar  case  is  that  of  Ilolzmiinden  in  the  same  year.  (Kayser, 
84.)  Wittenberg  in  1545  likewise  provides  that  certain  income 
from  property  shall  be  used  for  school  purposes.  These  cases  of 
direct  application  of  income  from  church  property  to  school  use 
however  are  hardly  the  rule.  We  are  concerned  here  rather  with 
the  general  relation  of  the  church  lands  and  the  common  fund  for 
church  and  school  purposes.  In  the  confusion  resulting  from  the 
various  religious  and  political  changes  incident  to  the  Protestant 
Revolt,  the  new  churches  were  able  to  hold  a  great  deal  of  the 
land  which  had  in  the  course  of  time  become  the  property  of 
monasteries,  cathedrals,  and  local  churches.  The  Mecklenlnirg 
Kirchcnordnung  of  1552  laments  the  fact  that  "the  Papists  have 
s(|uandered  the  church  proptTties";  but  the  authorities  are  to 
preserve  as  Munh  as  remains  and  devote  it  to  the  maintenence 
of  church  and  university.  (Mertz,  505.)  The  Magdeburg 
ordinance  of  15(1J  re(|uires  that  "The  income  of  church  fiefs, 
bn^therlKJods.  vicarages,  and  benefices  shall  not  be  turned  to 
profane  uses  but  shall  be  used  for  the  maintenence  of  churches 
and  schools  and  for  the  aid  of  poor  students."  (Hichter  II:  221).) 
The  Prussian  lii.schofsinihl  of  15f)S  mentions  various  sources  of 
income  for  church  and  school  and  provid(\s  that  tln'  income  in 
money  from  the  various  farms  shall  be  colli'cted  acct)rding  to  tiie 
Hiuitunt  of  land  and  disbursements  in.ide  according  to  the  amount 
of  work.  In  cities  the  income  is  to  be  used  for  church  and  school; 
but  if  there  is  anything  left  ovt-r.  it  may  be  used  as  stipends  for 
students  who  have  "already  studied  granunar  at  their  own  ex- 
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pense  and  who  wish  to  go  to  the  university  at  Konigsberg. " 
(Mertz,  567.) 

The  income  of  the  general  treasury  was  further  augmented  by 
special  gifts  of  money  or  supplies,  by  the  general  contributions 
of  church  members  (whether  as  tithes  or  not),  and  by  bequests. 
In  the  Prussian  Bischofswahl  of  1568  is  found  the  following  classi- 
fication of  sources  of  income:  (1)  General  property  (not  real 
estate)  such  as  books;  (2)  Revenue  from  lands;  (3)  Money. 
Summing  up  then,  we  may  say  that  the  income  of  the  general 
treasury  of  the  church  was  derived  from  the  gifts  in  money  and 
in  kind  which  came  regularly  from  church  members,  from  the 
revenues  of  monasteries  and  farms  which  belonged  to  the  church, 
and  from  special  gifts  and  bequests. 

In  addition  to  the  grant  from  the  general  treasury  and  the 
tuition  fees  from  pupils,  the  teacher  had  various  other  sources  of 
income;  most  important  among  which  was  the  dwelling  with  its 
plot  of  ground,  furnished  him  almost  universally.  In  theory 
at  least,  the  dwelling  was  to  be  adequate  to  the  needs  of  the 
teacher  and  his  family.  The  Brunswick  Kirchenordnung  of 
1528  provides  that  each  of  the  schoolmasters  shall  have  a  suit- 
able dweUing.  The  unmarried  associates  must  be  content  with  a 
room  each.  Such  dwellings  and  rooms  are  to  be  provided  by 
the  council  at  the  expense  of  the  general  treasury.  (Vormbaum  I: 
14.)  According  to  the  Schleswig-Holstein  ordinance  of  1542,  the 
officers  of  the  church  are  to  furnish  the  teachers  with  suitable  and 
comfortable  houses  and  are  to  make  such  improvements  and  re- 
pairs as  may  be  necessary.  (Richter  I:  358.)  In  the  Wlirttem- 
berg  Schulordnung  of  1559  under  the  heading  "Maintenance 
of  Teachers"  is  found  the  following  requirement:  "Every  school 
shall  have  a  suitable  building  in  which  the  teachers  and  pupils 
may  live  comfortably."  (Vormbaum  I:  97.)  This  refers  to 
Latin  schools,  not  to  the  village  German  schools.  At  times  the 
teacher  was  given  a  certain  amount  of  furniture  with  the  dwelling: 
for  example,  in  the  case  of  Pomerania,  where  tables,  benches,  and 
cupboards  are  furnished  and  repairs  are  made  at  the  expense  of 
the  general  treasury.  (Richter  I:  253  and  II:  248.)  As  has 
already  been  indicated,  the  parish  is  made  responsible  for  keeping 
the  schoolmasters'  dwellings  in  repair.  The  Brunswick  Ordnung 
of  1528,  that  of  Pomerania  (1535),  that  of  Schleswig-Holstein 
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(1.542),  and  that  of  Brunswick-Wolfonbuttel  (1543)  place  the 
entire  maintenance  of  the  dwf'lHnp;  of  the  teacher  in  the  care  of 
the  parish.  The  last  mentioned  ordinance  reads:  "The  financial 
c(jnimittee  (Kaslenherrn)  shall  build  and  keep  in  good  condition 
houses  for  the  school  employees."  (Kichter  II:  62.)  Sometimes 
the  matter  of  providing  and  maintaining  buildings  for  schools 
and  teachers  is  not  left  entirely  in  the  hands  of  a  single  body  of 
officials. 

According  to  the  Ordnung  of  Liibeck  (1531)  the  local  council 
was  obliged  to  look  after  the  walls  of  the  house,  the  representa- 
tives of  the  schools  were  to  care  for  all  other  items.  The  teachers 
themselves  were  evidently  expected  to  provide  a  part  of  the  furni- 
ture, although  not  all.  Special  attention  is  called  to  the  fact 
that  when  a  teacher  leaves  he  is  not  to  carry  off  furniture  which 
does  not  belong  to  him  personally.  (Richter  I:  146,  150.)  The 
Baden-Durlach  Ordnung  of  1536  is  more  specific  in  regard  to 
what  shall  be  furnished  by  the  school  authorities  from  the  general 
treasury  and  what  shall  i)e  provided  by  the  schoolmaster.  Only 
the  matters  of  "walls,  roof,  and  sills"  are  to  be  maintained  at 
general  expense;  while  the  schoolmaster  must  pay  for  all  necessar>' 
repairs  of  doors,  windows  and  benches  whether  the  ilamage  is 
done  by  him  or  others.  (\'ormbaum  1:  'M.)  Speaking  of  con- 
ditions in  general  we  may  .say  that  providing  tiie  teacher  with  a 
dwelling  was  regarded  as  tiie  duty  of  the  school  conunittee  just 
as  much  as  seeing  that  lie  had  an  adequate  salary. 

Very  often  a  small  tract  of  ground  was  i)lace(l  at  the  tlisposal 
of  \\\r  teacher.  This  enabled  him  to  ih)  a  little  gardening,  and  to 
have  i):islur;ige  for  his  cow,-  if  lie  h.ul  t»ne.  In  Aschersleben 
the  rector  and  the  connu-tor  of  the  Stcphnnvum  each  had  a  hide 
of  land  in  addition  to  his  otluT  .sources  of  income.  (Mertz,  630.) 
Wurtt<'mberg  (1555>)  provides  that  the  .schoolmaster  shall  have 
the  alliterative  trio  "Wnsucr,  W'onn,  and  Waid"  (water,  dwelling, 
and  gr.a/.ing-ground).  (\'ornibaum  I:  97.)  Pretzsch  in  the  dis- 
trict of  lvenib(>rg  (1555)  grants  the  schoolmaster  a  piece  of  hiiul 
where  he  may  sow  a  couple  of  bushels  of  grain  annually.  (Pallas 
1:  1:  2()2.)  Hitterfeld  (1531)  gives  the  schoolmasttT  a  house 
and  garden  <luring  his  term  of  service.  (Pallas  I:  2:  7.)  In  l''ld- 
agsen.  district  of  Kalenberg,  (1542)  the  .schoolmaster  was  granted 
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four  Morgen^  of  land  to  hold  during  his  lifetime.  He  was  given 
the  privilege  of  cultivating  it  himself  or  of  renting  it  and  enjoying 
the  income.  (Kayser,  344.)  Occasional  complaints  by  school- 
masters to  the  effect  that  they  are  not  allowed  sufficient  grazing- 
ground  indicates  that  they  regarded  this  as  a  regular  part  of  their 
maintenance.  Good  examples  of  this  are  found  in  the  Registra- 
turen  for  Prettin.     (Pallas  3:   15,  28.) 

The  sources  of  income  which  have  already  been  mentioned 
furnished  by  far  the  greater  part  of  the  teacher's  maintenance; 
but  there  were  other  lesser  sources  which  must  have  furnished 
very  acceptable  additions  to  an  income  which  was  apparently 
never  large  enough.  Special  fees  were  given  for  various  services, 
especially  for  singing  at  funerals  and  weddings.  The  regulations 
for  Calenberg  and  Gottingen  provide  that  the  schoolmaster  may 
claim  a  fee  for  singing  at  the  burial  of  the  rich.  (Richter  I: 
366.)  The  Brandenburg  Visitations-  und  Konsistorialordnung  of 
1573  (Richter  II:  367)  has  a  similar  provision.  The  Brunswick 
Kirchenordnung  of  1528  directs  that  when  an  associate  sings  with 
the  pupils  at  a  wedding  or  a  funeral  and  receives  fees  for  so  doing 
he  shall  share  what  he  receives  with  the  schoolmaster.  (Vorm- 
baum  I:  14.)  Similar  material  is  found  in  the  Ordnung  for 
Bremen  1534  (Richter  I:  246,  247),  Calenberg  and  Gottingen 
1542  (Richter  I:  365),  Brunswick-Wolfenbiittel  1543  (Richter 
II:  60),  Brunswick-Liineberg  1564  (Richter  II:  286),  and  Pome- 
rania  1563  (Richter  II:  248).  Free  meals  on  various  occasions 
also  helped  to  keep  the  teacher's  living  expenses  within  his  income. 
"Since  the  salary  in  most  places  is  small,  the  bishops  shall  dis- 
creetly arrange  to  have  citizens  invite  certain  teachers  to  meals 
for  the  glory  of  God  and  the  good  of  the  schools."  (Richter  II: 
303.)  Such  is  the  arrangement  suggested  in  the  Prussian  Bischofs- 
wahl  of  1568.  The  Schulordnung  of  Brandenburg  (1564)  also 
provides  that  the  teachers  be  given  free  meals  occasionally  by 
the  citizens.  (Vormbaum  I:  541.)  Likewise  the  Ordnung  for 
Nordhausen  (1583)  provides  that  parents  shall  occasionally 
make  special  gifts  to  teachers  in  token  of  their  gratitude.  (Vorm- 
baum I:  393.)  A  similar  case  is  that  of  Brunswick  1596,  XI,  1. 
(Mon.  Ger.  Paed.  I:  143.) 


'  A  Morgen  in  Saxony  was  about  three-fourths  of  an  acre.     A  Hide  was 
20,  30,  or  40  Morgen. 
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Private  instruction  was  another  means  sometimes  employed 
by  the  teacher  to  enhirge  his  income.  This  kind  of  work  must 
occasionally  have  resulted  in  an  increase  of  such  gifts  as  are 
mentioned  in  the  preceding  paragraph.  The  Brunswick  Ord- 
nung  of  1528  points  out  to  teachers  the  way  to  an  enlargement  of 
gratuities  from  parents  through  exceptional  diligence.  (Vorm- 
l):uitn  1:  14.)  In  the  opinion  of  the  writer  of  the  Kirchenordnung 
of  Hamburg  (152'.))  teachers  who  are  married  can  give  private 
lessons  without  injur>'  to  the  work  of  the  school.  Permission 
to  carry  on  such  work  is  giv(>n.  (\'ormbaum  I:  23.)  On  account 
of  abuses  which  had  grown  up.  the  Breslau  Schidordnung  of  lo70 
devotes  several  pages  to  the  discussion  and  regulation  of  private 
instruction.  It  seems  that  some  of  the  teachers  on  account  of 
small  salaries  were  in  the  hal)it  of  giving  private  instruction  to  a 
great  man)-  pupils,  as  many  as  one  or  two  hundred.  This  neces- 
sarily caused  them  to  neglect  their  school  duties.  Furthermore 
some  of  the  teachers  used  questionable  methods  in  securing 
pupils  for  private  instruction,  thus  causing  bitteme.-*s  and  strife. 
The  material  covered  in  such  teaching  was  governed  by  the  caprice 
of  the  teacher;  so  that  there  was  no  uniformity  nor  was  there 
even  general  conformity  with  the  usual  course  of  study.  In 
order  to  correct  these  abuses  it  was  decreed  that  teachers  should 
give  private  instruction  to  their  own  pupils  alone  at  times  ilefi- 
nitely  prescribed.  (Vormbaum  I:  2()')-209.)  Xo  exact  regula- 
tion of  ciiarges  was  madi^  but  it  was  stated  that  fees  for  this  work 
of  private  instruction  should  not  l)e  so  very  much  in  adilition  to 
the  usual  fees  of  the  school.  The  Brunswick  Ordnung  of  1")% 
limits  to  ten  the  nuiubrr  of  pupils  to  whom  the  teacher  may  give 
private  li-ssons.  (.Mertz.  042.)  From  these  regulations  it  seems 
that  the  giving  of  private  instruction  w;is  cjuitt*  a  general  prac- 
tice; that  the  church  and  si'iiool  authorities  generally  overlooked 
the  evil  elTects  of  the  .system  on  account  of  the  fact  that  it  enabled 
the  poorly  paid  teacher  to  add  a  little  to  his  income;  i)ut  that 
attempts  were  occasionally  made  to  regulate  the  abuses  that  grew 
up  and  that  such  work  was  often  the  result  of  an  attempt  by  the 
teacher  to  please  the  parents  of  some  of  his  pupils,  espcvially 
tho.se  parents  who  were  well-to-<lo. 

Gifts  wliich  teachers  (generally  accompanied  by  their  pupils) 
collected  before  the  house  may  be  placed  in  .almost  the  same  cate- 
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gory  as  those  mentioned  in  connection  with  private  instruction, 
except  in  such  cases  as  the  latter  came  to  be  regarded  as  charges 
for  tuition.  At  certain  times  it  was  customary  for  the  teacher 
to  go  from  house  to  house  with  his  pupils,  singing  and  soliciting 
gratuities.  The  practice  was  regarded  as  a  perfectly  legitimate 
method  of  increasing  the  income  of  the  teacher.  A  certain 
kindly  spirit  breathes  through  the  following  passage  in  the  Bran- 
denburg Visitations-  und  Konsistorialordnung.  "In  order  that 
schoolmasters  and  their  assistants  vaay  have  suitable  mainte- 
nance, the  citizens  shall  not  only  pay  from  the  general  treasury 
what  is  prescribed  by  our  Visitatores  but  also  give  gratuities  in 
addition  to  the  tuition  fees  which  are  to  be  paid  faithfully  and 
regularly, — such  gratuities  to  be  given  according  to  one's  ability 
and  according  to  the  custom  of  the  place,  as,  for  example,  when 
the  pupils  sing  from  house  to  house  at  New  Year  or  Martinmas. " 
(Vormbaum  I:  228.) 

About  the  same  material  is  found  in  the  Schulordnung  for 
Nordhausen  (1583):  "Teachers  shall  be  granted  the  usual  vaca- 
tions and  shall  have  the  privilege  of  collecting  gifts  for  their 
figured  music  at  New  Year  and  also  at  the  feast  of  St.  Gregory; 
they  may  also  accept  other  gifts  which  are  brought  to  the  school." 
(Vormbaum  I:  366.)  The  same  ordinance  permits  the  teachers, 
the  rector  excepted,  to  sing  from  house  to  house  at  New  Year. 
Teachers  and  pupils  are  to  behave  themselves  respectably  and 
not  sing  after  eight  o'clock.  {Ibid.  318.)  Whatever  money  is 
received  is  to  be  divided  among  the  teachers  "in  arithmetical 
proportion."  jMertz  mentions  one  case  (Essling,  1536)  where 
such  collections  are  forbidden  as  being  unworth}^  of  the  teaching 
profession.     (Mertz,  p.  426.) 

Other  gifts  which  the  teacher  might  occasionally  hope  to  re- 
ceive were  those  which  came  from  pupils  or  parents  when  the 
pupil  was  about  to  leave  school,  especially  when  a  leaving  cer- 
tificate was  given.  The  Schulordnung  of  Nordhausen,  1583,  pre- 
scribes the  following  course  for  a  pupil  who  is  about  to  leave 
school:  "He  shall  greet  his  teachers,  thank  them  for  the  instruc- 
tion which  they  have  given  him,  and  give  to  his  teacher  and  the 
rector  an  honorarium  according  to  the  good  will  of  his  parents  or 
friends,  especially  when  a  written  certificate  is  requested." 
(Vormbaum  I:  384.) 


7G  Teachers  in  Germany  in  the  Sixteenth  Century 

The  exemption  of  teachers  from  civic  burdens  may  not  be 
exactly  a  source  of  revenue;  but  its  effect  is  equivalent  to  a  greater 
or  less  sum  of  money.  Exemption  from  taxes  and  guarantee  of 
certain  privileges  and  immunities  may  be  considered  as  part  of 
the  maint<'nance  of  the  teacher  to  as  great  a  degree  as  their  ab- 
sence would  mean  an  actual  decrease  in  his  net  income.  How 
heavy  civic  burdens  were  is  not  certain;  but  nevertheless  it  seems 
evident  that  exemption  from  them  must  have  been  of  considerable 
value  to  tca<'hcrs.  Ponicrania  (lo35  and  1563)  exempts  school- 
masters, their  assistants,  sextons,  and  university  professors  from 
taxes  upon  their  dwellings,  but  not  from  the  burdens  falling  upon 
other  houses  or  property.  (Richter  I:  254.)  Under  the  para- 
graph heading  "  Prii'ilcgien  der  Cielchrten,"  in  the  Ordnvng  of 
Schleswig-IIolst<Mn,  1542,  appears  the  following:  "In  accordance 
with  the  example  of  our  forefathers  and  all  Christian  princes  it  is 
ordained  that  preachers,  all  employees  of  the  schools  together 
with  all  scholars  and  students  shall  keep  their  customary  privi- 
leges and  freedom;  that  they  shall  be  free  from  all  burdens,  since 
they  have  enough  to  do  in  looking  after  the  duties  of  their  offices 
which  are  of  service  to  the  common  man."  (Richter  I:  357.) 
The  same  kind  of  total  exemption  appears  in  the  Rrunswiek- 
Wolfenbiittcl  Kirchcnordnung  of  1543.  (Vormbauin  1:  .")().) 
The  Wiirtteniberg  n^gulations  (1559)  guaranteed  to  teiichers  all 
the  customary  privilege's  of  citizens.     (Vormbaum  1 :  97.) 

In  addition  to  the  sources  of  income  which  the  teacher  had  from 
his  profession  as  .such,  he  ver>'  frequently  made  u.se  of  other  means 
which  had  no  legitimate  relation  to  the  work  of  the  school.  The 
clerical  work  of  the  j)arish  or  of  the  local  court  was  likely  to  fall 
to  the  teacher  on  account  of  his  superior  intellectual  (jualifica- 
tions.  On  account  of  the  relationship  betwet'n  the  ofhce  of  the 
teacher  and  tlie  duties  of  the  ecclesiastical  and  civil  authorities, 
it  was  rather  hard  to  separate  the  function  of  teaching  from  that 
of  doing  clerical  work.  It  was  apparently  taken  Un  granted  in 
some  cases  that  the  duties  of  the  t(>a(lier  «>mbraced  the  latter  in 
addition  to  the  fonner.  In  the  case  of  Leining  (15r)(»)  such  work 
as  keeping  the  court  n-cords  is  mentioned  as  dm'olving  upon  the 
schoohn.-ister  or  sexton.  (Richter  II:  2S9.)  Various  regulations 
attempting  to  set  the  oflice  of  teaching  free  from  this  outside  work 
give  evidence  of  the  lirn>  tie  b<"tween  tlie  two.      In  Tonu  rania.  in 
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1535,  we  find  the  following  passage  in  the  Kirchcnordnung:  "Since 
it  is  found  that  in  some  of  the  towns  the  boys  in  the  school  are 
neglected  because  the  school  teacher  is  also  town  clerk  (Stadt- 
schreiber),  it  is  necessary  that  these  two  offices  be  separated  and 
given  to  different  persons."  (Richter  I:  252.)  The  Ordnung 
of  1563  goes  a  little  further  and  forbids  the  nobles  (Herren  und 
Junker)  in  the  small  towns  to  employ  the  teachers  as  clerks. 
Teachers  are  also  forbidden  to  carry  on  outside  occupations; 
although  exception  may  be  made  by  the  Visitatores  in  case  of 
the  smaller  towns.  (Vormbaum  I:  167,  168.)  Further  examples 
will  appear  in  the  section  given  to  the  form  and  amounts  of  salaries. 

Other  outside  occupations,  such  as  keeping  boarders,  selling 
beer,  and  brandy,  follo\ving  some  trade,  and  practicing  law  or 
medicine  served  to  augment  the  teacher's  income.  The  evidence 
for  this  is  of  a  negative  kind  and  consists  in  various  regulations 
forbidding  teachers  to  engage  in  such  occupations  as  those  just 
mentioned.  Wiirttemberg  (1559)  forbids  the  teacher  of  the 
German  school  to  act  as  beadle  or  watchman.  Schoolmasters 
are  forbidden  to  practice  law  or  medicine.  (Vormbaum  1 :  71  and 
96.)  The  Saxon  General  Articles  of  1557  permit  the  teacher  (sex- 
ton) in  the  villages  to  carry  on  a  trade  since  his  income  is  not 
sufficient  to  keep  a  family;  but  he  is  not  to  do  such  work  outside 
his  house  or  in  the  surrounding  country  or  towns  as  that  would 
do  injurj'  to  "towns  and  masters."  (Richter  II:  187.)  Accord- 
ing to  the  Kirchcnordnung  of  Lippe  (1571)  any  sexton  is  to  be 
dismissed  at  once  if  he  sells  charms  against  disease  or  if  he  sells 
^dne  and  beer  publicly  or  if  he  follows  any  other  dishonorable 
occupation.  This  material  applies  directly  to  teachers;  as  the 
sexton  in  Lippe  had  charge  of  the  village  school  if  he  could  read 
and  write.     (Vormbaum  I:  225.) 

The  sources  then  of  the  teacher's  income  were  as  follows:  (1) 
tuition  fees  from  pupils;  (2)  grants  from  the  general  treasury  of 
the  church,  often  made  with  the  understanding  that  the  teacher 
was  to  give  religious  instruction  to  his  pupils;  (3)  grants  from 
town  funds;  (4)  dwelling,  furniture,  garden,  pasturage,  etc.;  (5) 
a  large  variety  of  special  fees  for  widely  varying  services  including 
private  instruction,  matriculation,  singing  at  weddings  and 
funerals,  playing  the  organ,  and  work  as  town  clerk;  (6)  special 
gifts  often  in  connection  with  the  celebration  of  various  feasts; 
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(7)  income  from  out.siclo  activities,  following  some  trade,  keeping 
boarders,  acting  as  beadle,  or  even  practicing  law  or  medicine; 

(8)  occiusional  meals;  and  (9)  in  a  certain  negative  way,  exemp- 
tions partly  or  completely  from  civic  burdens. 

The  income  (jf  the  teacher  was  not  altogether  in  the  form  of 
money.  Indeed,  in  many  cases,  that  particular  kind  of  payment 
seems  to  have  been  very  slight.  This  scanty  money  pa^Tnent  was 
generally  supplemented  in  a  variety  of  ways.  Grain  and  hay, 
bread,  wood,  soup,  beer,  are  all  listed  in  the  records  showing  what 
teachers  received.  The  following  entry  in  the  liegidraturen  of 
Pretzsch  (Kemberg)  in  1555  affords  a  beautiful  illustration  of 
the  complexity  of  the  teacher's  income. 

"Income  of  the  schoolmaster: 
"  10  florin.H  from  the  mjirHhiill; 

"     4  loaves  of  bretul  and  8  denarii  from  each  landowner; 
"     .')  bu.shel.s  of  Rrain; 
"     1  piece  of  land  acrohs  the  Elbe,  where  the  schoolmaster  may  at  his  own 

expen.se  sow  two  bushels  of  grain  and  reap  the  harvest; 
"  one-third  of  a  piece  of  meadowland  at  Brisitz,  yielding  two  loads  of  hay; 
"  20  denarii  for  every  con)Sf  for  which  the  bells  are  rung  three  times; 
"    4  denarii  for  each  christening; 
"     1  groschen   tuition   for  each   pupil   per  quarter." 

Ill  adilitioii,  tlu'  entry  for  157.")  records  "frtT  parlicipation  in 
hospitality  and  beer''  at  weddings.     (.Pallas  1:  1:  202.) 

Even  the  money  payments  were  in  widely  var>'ing  coinage. 
Such  items  jus  "loaves  of  bread"  are  very  inilefinite  except  in 
those  cases  where  the  size  of  the  loaf  is  clearly  specified. 

Giris'  Schools.  At  the  bottom  of  the  scale  of  salaries  stand 
thos(>  of  the  teachers  in  the  schools  for  girls.  Free  ilwelling  and 
the  .scanty  fees  for  tuition  g«'nerally  furnishetl  by  far  the  larger 
part  of  the  income  of  such  teachers.  Occasionally  they  ri>ceived 
an  addition  from  tlir  ^rii.r.i!  tr.a.-^ury;  and  i-ven  Ic.-^s  often  a 
(h'tinit*'  salary  was  given.  Tiie  spei-ial  Ordnung  of  lool  for  (lu> 
town  of  Mollen  (district  of  Liibeck)  makes  provision  for  a  dwell- 
ing for  the  teacher  (whether  man  or  woman)  of  the  girls'  school; 
but  tlie  m.itter  of  salary  is  left  entirely  to  the  parents  of  the  puj)ils. 
(Hiehter  1:  150.)  The  Lijbeck  Ordnung  of  the  same  year  states 
th.at  in  all  e:ises  teachers  in  girls'  schools  shall  have  free  dwellings, 
but  shall  have  nothing  furtlier  from  the  geiuTal  tr(>asury.     "In 
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case  they  fall  into  extraordinary  want,  as  do  other  poor  people, 
they,  of  course,  have  a  special  claim  as  the  servants  of  the  state." 
(Mertz,  418.)  Brunswick  (1528)  arranges  for  "gifts"  to  the 
schoolmistress;  but  the  greater  part  of  her  income  is  to  come  from 
fees  paid  by  the  parents  of  the  girls, — liberality  being  especially 
commended  without  any  statement  of  fixed  sums.  (Vormbaum 
I:  17.)  Hamburg  (1529)  has  precisely  the  same  arrangement  as 
Brunswick  with  the  addition  of  house  rent.  (Vormbaum  1 :  26.) 
Pomerania  (1535)  provides  for  tuition  and  something  from  the 
general  treasury,  but  does  not  give  any  definite  statement  of  the 
amount.  In  the  case  of  Brunswick-Wolfenbiittel,  1543,  we  find  a 
statement  that  the  schoolmistress  is  to  receive  twenty  or  thirty 
guldens  annually  in  addition  to  tuition  fees  which  are  to  be  higher 
than  those  in  boys'  schools.  Only  the  rich  are  to  pay  tuition 
however;  and  some  "pay  more,  some  less."  (Vormbaum  I:  51.) 
A  dwelling  is  furnished  by  the  school  authorities.  It  is  very 
difficult  to  give  an  accurate  statement  of  the  actual  amount  of 
fees  received  by  teachers  in  these  schools;  and  the  records  rarely 
give  any  statement  of  payments  made  from  the  general  treasury. 
Twenty  or  thirty  guldens  seems  to  be  the  maximum  annual  grant. 
What  little  evidence  there  is  shows  that  teachers  in  girls'  schools 
w^ere  very  miserably  paid,  that  in  addition  to  their  dwellings  they 
had  very  little  to  expect  from  the  local  board,  that  they  were  com- 
pelled to  rely  upon  the  generosity  of  the  parents  of  their  pupils 
and  upon  their  own  ability  to  increase  a  scanty  income  by  outside 
activities. 

Boys'  Schools.  The  teachers  in  boys'  schools  were  somewhat 
better  paid  than  those  in  the  schools  for  girls;  and  there  seems  to 
have  been  an  upward  tendency  through  the  century.  In  the 
Ordnungen  we  find  the  same  lack  of  definiteness  here  as  in  the 
material  upon  which  the  preceding  paragraph  is  based;  but  the 
Registraturen  have  a  few  more  facts.  As  in  the  case  of  teachers 
of  girls'  schools  the  chief  source  of  cash  income  here  seems  to  have 
been  the  fees  which  were  paid  by  the  pupils.  But  it  must  be 
understood  that  the  teacher  was  not  in  great  need  of  much  money; 
as  he  generally  had  furnished  dwelling,  wood,  and  a  certain  amount 
of  grain.  The  cash  payments  from  the  general  treasury  vary 
greatly.  In  Zahna  (1528)  the  amount  is  22  florins  16  groschens; 
in  Grimma  (1529)  14  fl.  19  gr.;  in  Herzberg  (1529)  10  gr.  from 
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the  council  and  3  fl.  from  the  troa^un';  in  Schoningen  (1542)  12 
guldens;  in  Wittenberg  (1555)  0  gr.;  in  Pretzsch  (1555)  10  fl.;  in 
Willstiitt  (1563)  40  a.;  in  Brunswick  (1570)  40  fl.  Accepting 
Hurkhardt's  estimate  that  one  florin  is  equivalent  to  about  six- 
teen marks,  we  may  reckon  a  cash  income  of  twenty  florins  as 
equal  to  a  present  income  of  three  hundre<l  twenty  marks.  The 
grain  equivalent  oi  fifteen  groschen  according  to  the  record  for 
Zahna  (1534)  is  five  bushels;  but  the  kind  uf  grain  is  not  stated. 
It  is  probably  rye;  a.s  that  is  almost  always  mentioned  when  the 
general  term  "grain"  is  not  used.  There  is  no  possibility  of 
ascertaining  the  exact  amount  received  in  tuition  fees.  One 
groschen  per  pupil  per  quarter  is  a  ver>'  general  requirement. 
Reckoning  twenty  groschen  to  the  gulden  we  find  that  for  every 
five  pupils  the  teacher  receives  one  gulden  annually, — that  is  a 
grain  equivalent  of  almost  seven  bushels,  certainlj'  not  an  exces- 
sive amount.  Various  fees  from  other  sources  addetl  a  little  to  the 
amount  received  from  tuition.  The  fee  for  a  funeral  varied  from 
four  pfennigs  to  about  twenty.  For  weddings  about  the  same 
amount  was  given.  For  ringing  the  church  bell,  an  adilition  of 
a  few  groschen  wivs  made.  The  total  amount  in  the  best  places 
could  not  have  amounted  to  more  than  al)out  fifty  florins,  gener- 
ally not  more  than  forty. 

Latin  Schools.  The  amount  of  salary  receiveil  by  the  various 
teachers  in  Latin  schools  can  best  be  seen  in  a  statement  of  sums 
paid  in  different  towiis  at  various  times  in  the  centur>-.  The 
master  at  St.  Martin's  in  Brunswick  (1528)  received  forty  florins 
for  the  first  year  and  fifty  each  year  thereafter;  while  his  assistant 
and  the  cantor  received  thirty  florins  each  and  a  fourth  associate 
had  twenty.  The  rector  at  St.  Catherine's  (also  Brunswick, 
1528)  wa.s  granted  thirty  tioiins  annually;  his  two  associates  had 
twenty  florins  each.  In  addition  to  this  the  children  of  the  rich 
were  to  pay  eight  Mariengroschen  rach  annually.  "Thus  a  rich 
man  can  send  his  .son  to  school  ten  years  for  the  amount  which  he 
would  pay  a  maid-servant  for  one  year."  (Vormbauin  I:  13.) 
In  Kembrrg  (1528)  according  to  the  Ifrgistraturen  (l\dlas  I:  1  : 
179):  "The  schoolmjuster's  salary  shall  be  twenty-five  florins; 
(increased  to  thirty  in  1533);  the  cantor's  twenty;  each  pupil 
shall  give  the  schoolmaster  one  groschen  (luarterly  and  th(>  cantor 
•  •iglit  i>finniijs."      In  Kcnibcrg  (1555)  the  sclioolinastcr  lias  forty 
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florins  annualh'  and  twenty  bushels  of  grain,  together  with  tui- 
tion fees  of  one  groschen  quarterly  from  each  pupil.  He  receives 
four  cords  of  wood  from  the  council  and  a  stick  of  wood  each 
morning  from  each  pupil.  In  1575  the  salary  is  about  the  same; 
but  the  council  gives  an  additional  four  cords  of  wood  instead 
of  what  was  formerly  required  of  the  pupils;  and  "eight  bushels 
of  grain  from  the  general  treasury"  is  added.  (Pallas  I:  1:  196.) 
In  Wittenberg  at  the  same  time  (Pallas  I:  1 :  24)  the  schoolmaster 
has  thirty  florins  annually  with  three  groschens  tuition  from  each 
pupil  (one-third  of  this  fee  to  go  to  his  assistant);  and  three 
groschens  for  each  funeral;  the  two  assistants  have  twenty-five 
florins  each;  and  the  other  assistant  has  twelve.  The  record  of 
expenditures  shows  that  the  schoolmaster  and  two  associates 
were  paid  in  full.  No  mention  is  made  of  the  third  assistant. 
(Pallas  I:  1:29.) 

In  Wittenberg  (1555)  the  schoolmaster  has  thirt}'  florins  in 
money  and  twenty  in  grain  together  with  fees  amounting  to  about 
twenty  florins  from  pupils  and  about  sixteen  more  from  Christ- 
mas. The  supremus  has  about  nineteen  florins  with  fees;  the 
cantor,  two  florins  less.  The  infimus  has  only  fourteen  florins 
with  no  fees.  (Pallas  I:  1:  36.)  In  1575,  we  find  the  follo\Wng 
record:  "Pastor,  200  florins  from  the  general  treasury  and  100 
fl.  from  the  university;  50  bushels  of  grain  and  wood  enough  for 
his  house.  Schoolmaster,  40  fl.  regular  salary  in  addition  to  25 
fl.  which  was  formerly  given  to  the  physician  (Physicus)  inciden- 
tal fees  in  addition;  from  every  poor  boy  15  pfemiige  per  quarter; 
from  the  others  two  groschen;  amounts  to  about  72  fl.  a  year. 
From  funerals  six  or  four  groschen, — about  18  florins  a  year; 
the  Christmas  celebrations  amount  to  about  12  or  13  fl.  The 
pastor  makes  a  gift  of  16  groschen.  24  bushels  of  grain  from  the 
general  treasury.  Supremus,  20  florins  regular  salary;  9  pfennige 
from  each  poor  boy,  and  1  groschen  from  each  who  is  well-to-do, 
— amounting  to  eight  or  nine  florins  a  year.  Wedding  music, 
2  groschen;  funeral,  2  groschen;  8  groschen  from  the  pastor." 
(Pallas  1:1:  47,  48.)  In  1581,  the  salaries  were  about  the  same. 
(Pallas  I:  1:  50.)  Prettin  (1528)  gives  the  schoolmaster  twenty 
florins  annually  from  the  general  treasury  with  ten  florins  from 
the  council  for  work  as  town  clerk  and  tuition  of  one  groschen 
a  quarter  from  each  pupil.     The  assistant  receives  fifteen  florins 
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from  the  RciuTal  treasury  and  the  prebend  (daily  allowance  at 
meals).  The  salaries  were  the  same  in  1534  although  the  school- 
master was  relieved  of  the  work  of  the  town  clerk's  office  and  the 
assistant  received  a  cash  allowance  of  six  florins  instead  of  the 
prebend.  (Pallas  3:  7,0,  10.)  Prettin  in  loo5  pays  the  school- 
master forty  florins  from  the  general  treasury  with  fees  from  tu- 
ition and  funerals  additional.  The  cantor  has  twenty-five 
florins  from  the  general  treausry  with  twelve  bushels  of  grain 
and  half  the  tuition  fees.  He  receives  in  addition  six  florins  for 
services  as  sexton.  In  lo75  the  rate  of  payment  is  the  same; 
but  the  schoolmast(T  is  givtii  permission  to  l)rew  ''beer  for  his 
house."     (Pallas  3:  lo.) 

Bitterfeld  (1531)  gives  the  schoolmaster  thirty-one  florins 
from  various  sources,  also  a  house  and  garden.  There  is  an  in- 
crease of  six  florins  in  1533;  but  in  1555  the  cash  salar>'  is  only 
twenty-four  florins  with  an  enrollment  fee  of  one  groschen  for 
each  pupil  from  outside.  A  gar<len  and  eight  cords  of  wood 
are  also  part  of  the  total  available  for  maintenance.  In  1575, 
this  allowance  remains  unchanged.  In  15U2,  under  a  new  ar- 
rangement the  schoolmaster  has  ten  florins  antl  thirty-six  bushels 
of  grain.  (Pallas  I:  2:  7.)  Altstadt  Brandenburg  makes  the 
following  allowances  for  1541  and  1575  respectively:  school- 
ma.ster,  sixty  and  sixty-four  guldens;  first  assistant,  thirty  and 
thirty-six;  second  a.ssistant,  twenty  and  twenty-fiv(>.  (Sehling 
3:  170,  186.)  See.sen  (1542)  pays  the  schoolmaster  thirty  florins 
and  tuition  fees  while  the  pastt)r  receives  sixty  florins.  (Kay- 
ser,  04.)  Helmstedt  (1542)  has  the  following  schedule  of  sala- 
ries: Superintendent,  one  hundred  giildens;  chaplain,  sixty; 
total  amount  is  ten  morgens, — about  seven  acres.  (Kayser, 
344)  Miinden  (1542)  gives  the  pastor  .seventy  guldens,  the 
schoolmaster  thirty  guldens,  and  his  .-issistant  twenty.  .Mfeld 
in  the  same  year  pays  forty  and  thirty  guldens  tt<  sehoolinaster 
and  assistant  respectively;  wiiile  the  pasttir's  salary  is  one  hun- 
dred guldens.     (Kays(«r,  274,  711.) 

An  exce[)tionally  high  s.alary  list  is  found  in  H(>rlin,  1574.  It 
is  as  follows:  Rector.  110  florins  and  on(>  wispel  of  rye  (about 
thirty-six  bushels);  as.so('iate  rector,  ninety  florins  with  one  wispel 
of  rye;  the  m:»ster,  sixty  florins  with  the  same  .-dlowjince  of  grain; 
cantor,  fit"l\-  tlcnins  and  rve;  baee.alaureus,  forty  florins  and  ry(^; 
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under-cantor,  thirty-six  florins  and  one  wispcl  of  rye;  second  bac- 
calaureus,  twenty-eight  florins  and  eight  bushels  of  rye;  infimus, 
twenty-four  florins  and  eight  bushels  of  rye.  In  the  cases  of  rec- 
tor, master,  cantor,  and  baccalaureus,  there  was  an  allowance  of 
beer  also.  (Sehling  3:  427.)  Altstadt  Salzwedel  (1579)  also  has 
quite  a  liberal  scale  of  pa>Tnents:  rector,  ninety  guldens;  associate 
rector,  forty-eight;  cantor,  forty;  baccalaureus,  thirty-two;  in- 
fimus, twenty.  Neustadt  Salzwedel  in  the  same  year  has  a  lower 
schedule:  rector,  eighty-four  guldens;  associate  rector,  thirty- 
four;  cantor,  thirty;  baccalaureus,  twenty-four;  infimus,  six  with 
additions  for  work  as  sexton.  (Sehling  3:  278,  293.)  In  the 
Stephaneum  at  Ascherlebcn  (1589)  the  rector  receives  forty  reichs- 
thaler,'  with  an  additional  fifteen  as  a  recompense  for  the  lack  of 
fees  from  poor  students  and  two  thaler  as  money  for  wood.  He 
also  receives  small  fees  from  tuition  and  funerals.  The  associate 
rector  receives  seventy-five  reichsthaler  with  a  little  more  than 
one  thaler  for  wood.  The  rector  and  his  associate  each  has  one 
hide  of  land.  The  salaries  of  the  cantor,  fourth,  fifth,  sixth,  and 
seventh  assistants  are  as  follows:  forty-five,  thirty-six,  thirty, 
twenty-five,  and  twenty-five  thaler.     (Mertz,  630.) 

In  practically  all  of  the  foregoing  cases  it  is  to  be  understood 
that  the  teachers  have  their  dwellings  furnished. 

It  is  interesting  to  see  how  the  salary  of  a  rector  compares  with 
that  of  the  pavStor  in  the  same  place.  In  the  few  places  where 
it  is  possible  to  make  a  direct  comparison  we  find  that  the  school- 
master receives  but  little  more  than  half  as  much  as  his  spiritual 
colleague.  Thus  in  Seesen  (1542)  the  pastor  receives  sixty 
guldens  while  the  schoolmaster  receives  only  thirty  and  tuition 
fees.  In  Helmstedt  (1542)  the  pastor  (superintendent)  receives 
one  hundred  guldens  and  the  rector  sixty.  In  Alfeld  (1542) 
there  is  a  greater  difference,  the  schoolmaster  receiving  only  forty 
guldens  to  the  pastor's  one  hundred.  In  Miinden  (1542)  the 
alaries  are  seventy  and  thirty  gulden.  In  Wittenberg  (1575)  the 
pastor  receives  two  hundred  florins  from  the  general  treasury  with 
one  hundred  additional  from  the  university;  while  the  school- 
master has  a  regular  salary  of  sixty-five  florins  with  fees  amount- 
ing to  about  one  hundred  florins.  The  teacher  thus  receives 
about  forty  per  cent  less  than  the  pastor. 

1  A  thaler  equals  IH  to  1%  florin  e. 
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Administration   of  .\feans  of  Support 

From  tho  oxcorpts  piven  from  tho  roc-ords  it  is  apparent  that 
the  gonoral  control  of  the  funds  which  ultimately  reached  the 
teacher  was  in  the  hands  of  the  churches.  Only  in  rather  rare 
instances  do  we  find  a  contribution  from  the  civil  authorities.  In 
a  general  way  the  state  seems  to  have  been  content  to  let  the 
church  look  after  the  matters  of  finance,  permitting  the  body 
which  had  the  responsibility  of  raising  funds  to  administer  them 
with  littU'  or  no  interference.  It  is  entirely  outside  our  field  here 
to  inquire  into  the  general  system  of  administering  church  fi- 
nances; we  may  however  properly  investigate  the  methods  of 
collecting  tuition  fees, — a  work  with  which  the  teacher  had  a  very 
intimate  connection. 

Almost  without  exception  it  is  provided  in  the  regulations  that 
tuition  fees  are  to  be  paid  quarterly,  the  ember  days  in  each  of 
the  four  seasons  of  the  year  being  the  times  usually  designated. 
So  common  was  this  custom  that  the  expression  "quarterly  em- 
ber money"  {Quatembergeld)  is  synonymous  with  tuition  fe(\s. 
Parents  were  not  always  prompt  in  the  payment  of  this  money: 
and  the  schoolmaster  did  not  always  have  a  direct  means  of  com- 
pelling them.  A  very  unbusinesslike  manner  of  treating  the  whole 
matter  is  shovNii  in  the  Kirchenordnung  of  Hamburg  (lo29).  "If 
any  parents  are  so  unjust  (lacking  in  conscience)  lus  to  refust> 
twice  to  pay  for  their  cliildren,  the  rector  is  to  have  them  ad- 
monished in  a  friendly  manner  by  the  superior  deacon  of  the  par- 
ish in  which  they  reside.  If  after  this  they  will  not  pay,  no 
trouble  is  to  be  stirred  up  over  the  matter."  (Vornibaum  1 :  '2'A.) 
In  the  records  for  Kemberg  (1555),  it  is  stated  that  when  par- 
ents do  not  furnish  the  re(iuire(l  amount  of  wood  for  heating  the 
school  ("a  stick  a  day  for  each  pupil")  "the  teacher  shall  immedi- 
ately report  such  ungrateful  people  to  the  liitrgermei.'^tcr  who  shall 
see  to  it  that  the  re(|uired  amount  of  wood  is  furnished  by  every 
person  whose  son  attt'nds  the  school.  In  likt^  manner  the  teacher 
is  to  report  to  the  liurgrnncistcr  the  names  of  parents  who  are  not 
proinf)t  in  the  payment  of  tuition  fees  in  order  tiiat  they  may  be 
held  to  their  duty  by  the  authorities."  (rallas  I:  1:  188.)  In 
J(>.s.srn  in  the  same  yi>ar  it  is  rciiuired  that  the  liurgenneister  be 
given  a  list  of  those  who  do  not  pay  within  fourtetMi  days  after 
the  appointed  time.     He  is  to  punish  the  dilatory  to  the  end  that 
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"the  schoolmaster  may  have  the  merited  reward  for  his  great 
labor."  (Pallas  3:  320.)  The  Wiirttcmberg  Ordnung  of  1559 
provides  that  "since  there  are  people  who  will  not  willingly  give 
the  schoolmaster  the  money  for  tuition  and  other  fees  due  him, 
the  Inspectors  and  the  magistrate"  shall  see  that  he  receives 
what  is  justly  his  due.  (Vormbaum  I:  100.)  The  Nordhauser 
Schulordming  of  1583  requires  that  teachers  shall  be  paid  rc^gu- 
larly  and  in  full  "at  the  proper  times,  courteously,  without  mur- 
muring, cursing,  and  harshness."  (Vormbaum  I:  369.)  In 
this  school  the  payment  is  not  directly  from  parents  to  teachers; 
the  chamberlain  of  the  school  has  charge  of  financial  matters  and 
is  charged  with  the  payment  of  the  employees  of  the  school.  The 
work  of  collection  w^as  not  as  yet  reduced  to  a  system.  Very 
often  apparently  the  pupils  brought  the  tuition  money  to  school 
and  there  gave  it  to  the  master.  Sometimes  one  of  the  assistant 
teachers  went  from  house  to  house  and  made  collections.  Such 
a  case  is  that  of  Brunswick,  1528.  (Vormbaum  I:  13.)  In  Wit- 
tenberg (1581)  the  teachers  were  to  have  the  assistance  of  a  con- 
stable {Gerichtsknecht)  when  they  could  not  collect  their  fees 
otherwise.     (Pallas  I:  1:  51.) 

Inspectors  or  superintendents  were  supposed  to  see  that  the 
teachers  in  their  districts  were  properly  supported;  but  they 
themselves  had  nothing  to  do  directly  with  the  collection  and 
administering  of  funds  for  teachers'  salaries.  The  Visitation 
Committees  also  made  it  part  of  their  business  to  inquire  into  the 
efficiency  with  which  the  teacher's  maintenance  was  supplied. 
As  is  indicated  elsewhere  a  large  part  of  the  material  furnished 
in  the  Registratiiren  is  made  up  of  reports  of  money  paid  or  sup- 
plies given  the  teacher.  Almost  always  a  great  deal  more  atten- 
tion is  given  to  this  matter  than  to  the  character  of  the  teacher 
or  to  the  effectiveness  of  his  work. 

In  the  collection  of  fees  special  consideration  was  shown  the 
poor.  In  some  cases  they  were  free  from  all  charges;  in  others 
they  were  admitted  at  a  reduced  rate.  In  order  that  the  teacher 
might  not  suffer  from  this  arrangement,  the  to^\^l  or  parish  some- 
times made  a  special  grant  to  make  up  for  what  the  poor  were  not 
able  to  pay.  In  Pretzsch  (1555)  tuition  is  one  groschen  a  quarter 
"but  the  marshall  pays  for  the  poor."  (Pallas  I:  1:  262.)  In 
Kemberg  (1575)  the  poor  are  exempt  from  fees;  but  "to  make 
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up  for  this  the  nobility  (die  von  Adel)  and  the  well-to-do  arc  to 
give  a  little  more  out  of  Christian  benevolence."  (Pallas  I:  1: 
196.) 

The  (listril)uti(jn  (A  the  money  received  from  fees  was  generally 
in  "geometrical  ratio,"  that  is,  in  parts  proportional  to  the  rank 
of  the  teachers.  A  few  examples  will  illustrate  this  arrangement. 
The  rector  of  St.  Catherine's  School  in  Brunswick  received  half 
of  tlie  fees  while  the  rest  was  divided  equally  between  his  two 
assistants,  "in  order  that  there  may  be  no  di.ssension  between  the 
associates;  for  although  the  .second  assistant  may  not  be  as  learned 
as  the  other,  he  has  more  children  in  his  charge  and  docs  not  do 
less  work."  (Vormbaum  I:  13.)  In  Kemberg  (1528)  the  rector 
receives  two  and  a  half  times  as  much  as  his  associate.  (Palhis 
I:  1:  179);  in  Wittenberg  twice  as  much  (Palhis  I:  1:  24);  in 
Schraiedeberg,  Kemberg,  (1575)  three  and  a  third  times  as  much 
(Pallas  1:1:  327).  In  Prettin  (1528,  the  schoolmaster  and  his 
assistant  divide  the  tuition  fees  equally.  (Pallas  3:  9.)  In 
practically  every  case  the  rector  or  schoolmaster  receives  by  far 
the  larger  part  of  the  fees  ju.st  as  he  enjoys  the  larger  salary 
and  better  living  accommodations.  The  highest  assistant  re- 
ceived from  one-half  to  four-fifths  as  much  salary  as  the  rector 
and  oiu'-third  (^r  one-half  as  much  from  tuition  fees. 

I nadequacy  of  Support 

There  is  no  lack  of  fair  words  on  the  necessity  of  giving  teachers 
liberal  maintenance.  Melanchthon  states  the  principle  that  the 
teacher  shall  have  a  salary,  which,  on  account  of  the  dangers  of 
idl(>ne.«^s  and  proiligality,  is  not  to  be  too  large,  but  which  is  to  be 
sufficient,  so  that  teachers  shall  not  find  it  necessary  to  take  work 
outside  of  school  in  order  to  provid(>  for  themselves  and  their  own. 
(Corpus  Reformatorum  XI:  612.)  The  Kirchenordnunyen  are 
rich  in  expressions  of  good  will  towartl  teachers.  The  Ordnung 
of  Hess(«,  152(),  states  that  the  income  of  the  teacher  siiould  be 
enough  to  make  him  entirely  independent  so  that  he  can  freely 
devote  hims(>lf  entirely  to  his  calling.  (Richter  I:  \Sf<.)  The 
mak«rs  of  the  Brunswick  Ordnung,  152S,  recognize  the  fact  that 
eflicient  t(>achers  e.ui  be  secured  only  when  ade<iuate  salaries 
are  paid;  and  tli.it  the  jxrinanenee  of  the  profession  deptnids  in 
I)art  at    lea.st   upon    proper    maintenance  of    those  who  enter    it. 
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(Vormbaum  I:  12.)  "Wc  will  take  pains  to  secure  honorable 
and  learned  men  for  our  schools, — not  dishonorable  and  ignorant; 
consequently  it  is  not  fitting  that  we  should  regard  them  as  beggars, 
but  pay  each  according  to  his  merits;  since  they  have  need  of 
clothing,  beds,  books,  and  other  things  which  sometimes  cost 
more  than  food  and  drink.  When  teachers  are  too  ill  to  earn  their 
salary,  they  are  not  to  be  left  in  their  distress,  but  are  to  be  cared 
for."  In  Kemberg,  1528,  the  teachers  were  told  that  although 
their  income  then  was  inadequate,  they  were  to  rest  assured  that 
increases  would  come  in  the  course  of  time.  (Pallas  I:  1:  301.) 
Similar  examples  might  easily  be  multiplied;  for  there  was  no  lack 
of  good  will  apparent  in  the  attitude  of  the  Reformers  toward  the 
teaching  class. 

How  nearly  adequate  the  salaries  actually  were  can  be  seen  from 
a  few  comparisons.  In  the  first  place  we  may  use  Luther's  pro- 
posed schedule  of  salaries  of  a  particular  school.  The  school- 
master was  to  receive  200  guldens;  his  assistant,  100;  the  third, 
90;  the  fourth,  80;  the  fifth,  60;  the  sixth  and  seventh,  40  each; 
and  the  eighth,  30.  (Mertz,  417.)  From^  the  examples  given  un- 
der the  discussion  of  amount  of  income,  it  is  apparent  that  this  is 
a  rate  of  payment  not  actually  reached.  The  schoolmaster  was 
much  more  likely  to  receive  about  what  Luther  seemed  sufficient 
for  a  fourth  or  fifth  assistant  than  the  generous  two  hundred 
guldens  which  stands  at  the  beginning  of  the  list.  This  compari- 
son is  hardly  fair  perhaps  since  it  balances  actual  income  over 
against  a  scheme  which  was  more  ideal  than  practical.  But  the 
fact  remains  that  Luther  thought  that  a  schedule  of  salaries 
ranging  from  thirty  to  two  hundred  guldens  was  needed,  while 
by  far  the  majority  of  teachers  received  salaries  near  the  lower 
limit  of  the  scale,  or  entirely  beneath  the  lowest  amount  there 
fixed. 

The  opinion  of  ]\Ielanchthon  offers  further  evidence  of  the  inade- 
quacy of  the  wages  of  teachers.  In  writing  of  "The  Woes  of 
Teachers,"  he  says  that  the  day  laborer  is  better  paid  than  the 
teacher,  who  can  hardly  still  his  hunger.  Teachers  go  poor  and 
miserable  while  book  dealers,  decked  with  gold,  parade  like 
satraps.  Nikodemus  Frischlin,  who  was  installed  as  rector  in 
Brunswick  in  1588,  makes  the  following  comment  upon  conditions: 
"The  men  who  pass  the  day  in  stench  and  noise  of  the  schoolroom 
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must  in  many  cases  go  to  homes  where  they  have  to  drink  the 
water  of  care  and  eat  the  bread  of  affhction.  If  comparisons 
were  not  odious,  I  might  mention  cities  where  the  herder  of  swine 
or  cattle  receives  l)etter  wages  than  the  schoolmaster."  (Mertz, 
417.)  Adam  Siber  speaks  in  the  same  tone.  "It  never  occurs  to 
parents  to  hasten  the  payment  of  the  teachers'  wages  or  to  make  a 
voluntary  gift  in  gratitude  to  the  teacher  that  he  may  have  some 
consolation  for  the  misery  he  suffers.  If  eventually  2,000  ses- 
terces arc  granted  you  by  the  higher  authorities,  there  is  sure  to 
be  a  Trico;  and  as  he  cunningly  bars  the  way  to  the  high  Mae- 
cenas, he  demands  a  share  of  the  money.  But  the  remainder  it- 
self becomes  yours  after  long  waiting  when  repeated  requests 
have  forced  it  from  the  dilator^'.  Mu.st  one  then  not  perish  of 
hunger  and  misery!  One  must  ask  assistance  of  friends  and  neigh- 
bors, knowing  that  old  debts  must  be  covered  with  new  ones, 
as  was  formerly  the  case  with  HavTieccius,  Schcllnberg.  and  many 
others, — not  to  speak  of  myself,  as  people  would  probably  wrinkle 
their  no.ses  maliciously  at  that." 

The  records  abound  in  complaints  by  teachers  to  the  effect 
that  they  do  not  receive  enough  to  enable  them  to  live.  It  was 
not  always  that  a  sympathetic  ear  could  be  found.  A  striking 
example  of  this  lack  of  sympathy  is  found  in  the  case  of  the  teacher 
in  the  girls'  school  at  Prettin.  After  he  had  served  for  twelve 
years,  he  complained  that  his  income  was  not  sufficient  and  asked 
for  the  increase  that  had  been  promised.  He  was  told  "to  keep 
still  about  it"  and  warned  that  if  he  carried  tiic  matter  further 
he  would  be  dismissed.     (Pallas  3:  11.) 

With  how  little  teachers  were  snnictiincs  satislied  is  shown  in 
the  records  of  Prettin,  l')')'),  in  which  it  is  stated  that  the  school- 
master antl  his  assistant  art'  satistietl  with  their  salary-,  the  one 
receiving  forty  florins,  the  other  twenty-five.  Another  case  of 
patience  in  tribulation  is  that  of  the  schoolmaster  in  Schweinitz. 
Although  he  makes  no  complaint,  the  \'isitation  Committee  re- 
ports that  "he  and  his  wife  suffer  himger,  and  on  account  of  his 
poverty  he  cannot  buy  books  or  cU)thing. "     (, Pallas  'A:  336.) 

All  the  evidence  goes  to  show  that  the  income  of  the  teach(>r 
was  almost  universally  miseral)ly  inadecjuate.  The  material 
rite<l  to  show  what  was  actually  reet'ived,  the  eoniplnints  of  the 
teachers   t lieMiselves,   the  opinions  of  men   uv[    iinniediateiy  con- 
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cemed  in  the  work  of  teaching:,  the  continual  shifting  of  teachers 
to  different  places  and  other  professions,  all  indicate  clearly  that 
there  had  not  yet  been  developed  a  system  by  which  teachers 
could  receive  suitable  maintenance. 

Tendencies 

No  very  great  changes  are  noticeable  in  the  general  trend  of 
affairs  connected  with  the  support  of  teachers  during  the  sixteenth 
century.  There  is  perhaps  a  slight  tendency  to  pay  higher  salaries 
especially  in  the  larger  places;  but  the  lot  of  the  teacher  toward 
the  close  of  the  century  was  practically  as  hard  as  it  was  in  the 
earher  years.  Throughout  the  w^hole  period  teachers  complain 
of  the  lack  of  adequate  support;  and  the  records  show  that  their 
cries  for  relief  were  justifiable. 

The  sources  of  income  vary  somewhat,  the  tendency  being  in 
a  general  way  toward  a  fixed  salary  from  the  general  treasury  as 
contrasted  with  the  indefinite  contribution  of  money  and  sup- 
plies from  varied  sources.  There  is  a  noticeable  cutting  off  of  the 
so-called  accidentia  in  many  places.  The  possibility  of  getting 
gain  from  outside  activities  is  frowned  upon  more  and  more  as 
unworthy  of  the  profession.  The  good  of  the  school  is  seen  to 
demand  that  the  teacher  separate  himself  from  such  work  as 
acting  as  town  clerk  or  policeman  and  devote  all  his  energies  to 
the  school.  The  result  of  this  is  seen  in  salary  increases  which  are 
intended  to  offset  the  loss  of  income  which  accompanies  the  giv- 
ing up  of  the  outside  work.  But  the  general  result  is  no  increase 
in  the  real  income  of  the  teacher.  No  change  is  noticeable  in 
tuition  as  a  source  of  revenue  to  the  schoolmaster.  The  most  im- 
portant change  in  sources  of  income  is  the  very  gradual  transfer 
of  the  burden  of  support  from  the  church  to  the  state.  Only  the 
beginnings  of  this  change  appear  however. 

In  administration  a  similar  difference  begins  to  make  itself 
felt  in  some  places.  The  officers  of  the  civil  government  are  here 
and  there  charged  \vith  the  collection  of  funds  for  the  support 
of  teachers.  Further  signs  of  progress  in  the  administration  of 
school  finances  are  seen  in  the  increasing  definiteness  of  the 
teacher's  salary  and  in  the  regularity  of  payment. 

The  attitude  of  governing  boards  toward  the  support  of  teachers 
shows  no  appreciable  change.     At  all  times  there  seems  to  be 
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a  vaRUc  hopo  that  the  teacher  will  be  well  paid  for  his  labors; 
but  this  feeliiiK  is  joined  with  an  unwillinji^ness  to  subject  him  to 
the  dangers  of  wealth  when  the  securing  of  that  wealth  depends 
upon  c(jntributions  from  uncertain  and  unwilling  sources.  The 
end  of  the  centur\'  does  not  pive  any  evidence  of  higher  apprecia- 
tion of  the  needs  of  the  teacher  than  does  the  beginning.  But 
that  fact  is  not  due  to  any  lack  of  such  appreciation  at  any  time 
during  this  period.  From  the  very  first  a  keen  sense  of  the  need 
of  adefiuate  support  was  felt  by  the  writers  of  Ordnungen  and  the 
founders  of  schools. 


CHAPTER  VI 

THE  TEACHER'S  OFFICIAL  AND  SOCIAL    RELATIONS 

One  of  the  most  important  considerations  in  the  matter  of  the 
teacher's  phxce  in  society  and  his  relations  with  the  people  and 
institutions  of  his  community  is  discovered  in  the  fact  that  his 
office  had  the  most  intimate  connection  with  the  work  of  the 
church.  His  was  a  holy  service  which  was  a  part  of  the  greater 
work  of  the  newly  organized  Protestant  church.  That  is  to  say, 
the  place  of  the  teacher  was  generally  what  it  had  been  through 
the  preceding  centuries.  That  schools  would  be  necessary  even 
though  there  were  no  church  and  no  religion  was  a  well  recog- 
nized fact,  but  this  did  not  divorce  the  work  of  teaching  from  the 
general  field  of  church  activity.  The  church  did  exist;  religious 
instruction  was  highly  necessary;  the  school  was  a  necessary  in- 
strument in  preserving  the  institution  through  training  leaders 
and  in  giving  a  certain  amount  of  elementary  instruction  in 
matters  of  religion.  From  these  facts  it  is  evident  that  the  teacher 
stands  as  servant  of  the  church,  even  though  he  may  also  serve 
the  state.  So  close  was  this  connection  between  the  work  of 
teaching  and  that  of  the  ministry  that  in  almost  all  the  lower 
schools,  the  teacher  was  required  to  do  a  part  of  the  work  that 
might  seem  to  be  the  special  duty  of  the  pastor,  that  of  teaching 
the  catechism  and  giving  training  in  church  music.  In  many 
places  the  schoolmaster  or  one  of  his  assistants  was  required  to 
accompany  the  pupils  to  church  and  supervise  their  conduct  dur- 
ing the  service.  This  is  true  of  the  Latin  as  well  as  of  the  German 
schools.  A  multitude  of  examples  might  be  cited;  but  the  single 
case  of  Wittenberg  will  suffice  to  show  how  closely  the  work  of 
teaching  was  connected  with  the  service  of  the  church.  "On 
four  days  of  the  week  the  music  of  the  church  shall  be  supplied 
by  the  schoolmaster  and  his  three  associates,  each  being  respon- 
sible for  a  day;  as  for  example,  the  schoolmaster  on  Monday, 
the  first  associate  on  Tuesday,  the  cantor  on  Thursday,  and  the 
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tertius  on  Friday.  On  the  other  day  they  shall  all  be  in  the 
church."  (Palla.s  1:1:  14.)  As  is  shown  elsewhere,  the  teacher 
is  examined  and  certificated  by  representative  of  the  church  in 
most  cases;  his  salary  comes  for  the  most  part  from  church  funds; 
his  supervisors  are  almost  all  clerg\-raen:  and  his  standing  in  the 
community  depends  largely  ujwn  the  fact  that  he  is  in  reality 
an  officer  of  the  church.  Furthermore,  his  work  is  regarded  as 
a  fitting  preparation  for  any  person  who  expects  to  become  a 
pastor.  Luther  even  goes  so  far  as  to  say  that  a  young  man  was 
hardly  fit  to  enter  the  ministry  until  he  had  had  some  actual 
teaching  experience.  (Von  den  Konziliis.)  The  Brandenburg 
Visitations-  und  Consistorialordnung  of  1573  gives  special  en- 
couragement to  schoolmasters  and  a.^sociates  who  wish  to  enter 
the  ministry.'  In  Pomerania  according  to  the  Ordnung  of  1563, 
only  such  men  as  expected  to  enter  the  ministry  were  to  be  made 
sextons.  It  is  furthermore  required  that  the  sexton  be  able  to 
teach  the  catechism,  and,  in  the  towns,  to  help  in  the  schools. 
(Hichter  II:  245.)  Hesse,  1566,  makes  it  possible  for  the  school- 
master (if  he  has  studied  theolog>')  to  pass  the  cup  in  the  ail- 
ministration  of  the  sacrament  of  the  Lord's  Supper.  (Richter 
II:  295.) 

While  there  may  iiave  been  a  tendency  to  destroy  the  half- 
clerical  character  of  the  teacher  and  make  him  a  "poorly  paid, 
slightly  esteemed,  submissive  servant  of  a  city  or  a  small  dis- 
trict" (Otto  Kaemmel,  Ccschichtc  des  Leipziger  Schulirescns, 
36),  the  Ordnungin  throughout  the  centur>'  show  that  it  is  still 
the  wish  of  the  church  to  have  him  regarded  as  one  of  her  most 
important  representatives.  He  is  regarded  as  offering  most 
promising  material  for  the  perpetuation  of  the  ministry;  and  his 
work  ;us  a  teacher  of  things  secular  does  not  take  from  him  his 
function  as  teacher  of  things  sacred.  The  process  of  transform- 
ing thr  school  into  a  s(>cular  institution  and  the  teacher  into  a 
state   employe*'    was    only    beginning. 

With  Supcrrisory  Authorities.     Supcrrision 

The  general  relation  which  the  teacher  had  to  parish  anil  to 
ttnvn.  that  is,  to  church  and  state,  is  given  a  definite  and  per- 

'  "  If  III  tho  tdwnn  of  our  Klootorato  thrn-  iin-  tk-lHH>lnmi«trn*  and  aiwofiatca 
who  (Irwirr  to  till  Hurh  oflicw,  ihcy  BhuU  bo  Rivon  pn'forvncH". "  (Ilichtcr  II: 
361.) 
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sonal  form  through  the  institution  of  a  system  of  supervision. 
The  highest  and  most  remote  kind  of  supervisory  relationship 
is  found  in  tlie  work  of  the  visitation  committees,  whose  func- 
tions are  described  in  the  discussion  of  Kirchen-  und  Schulord- 
?iungen.  (Chapter  I.)  We  are  here  concerned  with  the  more 
immediate  oversight  exercised  by  certain  local  authorities.  As 
may  be  inferred  from  the  discussion  of  the  teacher's  relation  to 
the  church,  the  members  of  the  clergy  had  a  most  important  part 
in  the  supervision  of  the  schools.  The  pastor  was  almost  always 
required  to  act  as  supervisor  of  the  school  in  his  parish;  while 
the  superintendent  likewise  had  laid  upon  him  the  duty  of  giving 
oversight  to  all  the  schools  in  his  district.  The  Stralsund  Ord- 
nung  of  1525  requires  that  the  pastors  shall  give  to  schools  as 
careful  oversight  as  they  give  their  churches.  (Vormbaum  I: 
3.)  Wittenberg,  1528,  requires  that  the  pastor  give  careful 
supervision  to  the  girls'  school  and  places  upon  the  schoolmaster 
the  duty  of  consulting  him  upon  all  questions  concerning  the 
school,  the  pastor's  consent  being  necessary  for  anything  which 
the  teacher  wishes  to  undertake.  (Pallas  I:  1:  13.)  Bitterfeld, 
1531,  demands  that  the  schoolmaster  shall  give  obedience  to  the 
pastor  as  his  superior.  (Pallas  1:2:  4.)  Herzberg,  1533,  pre- 
scribes that  the  pastor  "shall  visit  the  school  twice  a  week  in 
order  to  see  that  the  teacher  maintains  good  order  and  secures 
diligent  work."  (Pallas  3:  403.)  Similar  instructions  are  found 
in  the  Prussian  Articles  of  1540  (Richter  I:  336),  Kemberg,  1555, 
1578  (Pallas  I:  1:  183),  Pomerania,  1563  (Richter  II:  234),  Herz- 
berg, 1578  (Pallas  3:  434),  and  many  others. 

Pastors  and  district  superintendents  were  not  the  only  super- 
visory officers.  Mayors,  councilmen,  stewards  of  the  church 
(Kastenhernn) ,  and  even  persons  holding  no  ecclesiastical  or 
civil  office  were  required  to  give  oversight  to  schools.  Bruns- 
wick, 1528,  gives  this  work  into  the  hands  of  the  superintendent 
(or  preacher  of  highest  rank  in  the  district),  his  assistant,  the 
stewards,  and  five  councilmen  from  as  many  parts  of  the  city. 
(Vormbaum  I:  17.)  In  Pirna,  1540,  we  find  that  "a  member  of 
the  council  shall  be  commissioned  to  have  careful  oversight  of 
the  school  that  it  may  be  conducted  strictly  according  to  the 
regulations."  (R.  Hofman,  in  Beitrdge  zur  Sdchsischen  Kir- 
chengeschichte,    VIII:     96)     In    Prettin,    1555,    the    pastor    and 
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mayor  share  the  duti(?s  of  supen'ision.  (Pallas  3:  19.)  The 
pastor  and  two  members  of  the  council  are  made  supervisors 
in  Brandenburg,  1573.  (Sehling,  3:  124.)  The  Superintendent, 
Burgermri.ster  and  representatives  from  the  council  in  Bitter- 
feld,  l.')7."),  form  a  kind  of  superior  board  of  inspectors  who  add 
their  efforts  to  tho.se  of  the  chaplain.  (Pallas  1:2:  33.)  In 
HerzberR.  1578,  the  deacons  assist  the  pastor  in  the  work  of 
supervising  the  school.  (Pallas  3:  434.)  Inspection  in  Cott- 
bus,  1579,  is  in  the  hands  of  the  IiOr<jfrmeister,  the  pastor,  rep- 
resentatives from  the  council,  and  certain  other  persons  whom 
the  pastor  chose  at  his  pleasure.  (Sehling  3:  200.)  The  super- 
vision of  the  (tymnasium  in  Nordhau.sen,  1583,  is  in  the  hands 
of  men  chosen  by  the  council  from  the  ministry  and  the  council. 
They  are  to  be  of  the  orthodox  faith  according  to  the  Augsburg 
Confession,  to  have  a  "scientific  education,"  and  to  lead  godly 
lives.  (Vormbaum  I:  362.)  In  Kemberg,  1598,  it  is  required 
that  the  superintendent  and  two  councilmen  supervise  the  schools 
with  diligence.  (Pallas  I:  1:205.)  From  these  citations  it  is 
evident  that  while  there  was  no  strict  uniformity  in  the  com- 
position of  supervising  boards,  the  clerg>'  predominated;  but 
that  there  was  a  growing  tendency  to  have  representatives  of 
the  civil  government  aid  in  the  work.  Lay  supervi.sors  were  of 
course  refpiired  to  possess  certain  religious  or  ecclesiastical  quali- 
fications in  addition  to  their  general  fitne.ss  for  the  work. 

Purpose  of  Supervision.  In  a  loose  way  the  system  of  super- 
vision grew  out  of  a  d(>sire  for  efficiency,  not  so  much  efficiency 
of  instruction  in  the  secular  branches  as  orthodoxy  and  thorough- 
ness in  matters  of  doctrine.  The  school  regulations  were  gener- 
ally a  j)art  of  the  Kirchenorduung  and  the  proper  administration 
of  the  system  to  be  established  depended  in  a  very  large  measure 
upon  the  can'ful  sujxTvision  of  the  work  of  the  teachers.  The 
etTcctivr  enforcement  of  the  rulrs  jjr.scrilxt!  in  the  regulations 
wemed  the  only  sun*  way  to  secure  that  purity  of  faith  which 
the  I{<formers  desired.  This  statement  does  not  mean  that  no 
att«'nti(>n  w;is  paid  to  the  secular  instruction  given  in  the  sch(M)ls; 
but  the  ilemands  of  the  Ordnumjvn  and  tlu'  fact  that  most  of  the 
supervisors  were  clergymen  necessarily  placed  the  «*mphasis  upon 
the  matters  {)f  r«'ligious  instruction  and  the  orthodoxy  of  the 
te.icliiT.      l-'roin    ;i    more    restricted    viewpoint,    the    work    of    in- 
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spection  was  intended  to  incite  both  teachers  and  pupils  to  greater 
diligence  and  better  work.  So  prominent  does  this  purpose 
sometimes  become  that  supervision  is  reinforced  by  prizegiving 
by  the  inspectors  or  by  the  town  or  parish.^ 

Nature  of  Supervisory  Work.  As  the  general  theory  of  school 
supervision  was  almost  entirely  embraced  in  the  idea  of  making 
the  school  the  effective  instrument  of  the  church,  it  is  but  natural 
that  the  matters  pointed  out  for  the  especial  care  of  the  inspec- 
tors should  tend  quite  directly  toward  that  end.  It  is  provided 
in  the  Stralsund  Ordnung  of  1525  that  the  pastor  shall  see  that 
the  teacher  in  the  Latin  school  gives  proper  religious  instruction. 
No  further  supervisory  duties  are  mentioned.  (Vormbaum  I: 
1.)  Zahna,  1528,  makes  it  the  duty  of  pastor  and  council  to  see 
that  the  schoolmaster  has  a  copy  of  the  Saxonj'^  School  Plan  and 
that  he  follows  it  closely.  (Pallas  I:  1:  367.)  The  duty  of  the 
inspectors  in  Brunswick,  1528,  as  prescribed  in  the  Schulordmmg 
is  likewise  to  see  that  the  teacher  follows  the  regulations.  (Vorm- 
baum I:  17.)  Pirna,  1540,  has  a  similar  regulation.  In  Prettin, 
1555,  examining  the  pupils  is  added  to  the  mere  visiting  of  the 
school.  (Pallas  3:  19.)  The  Saxon  Visitation  of  1569  followed 
a  list  of  memorabilia  among  which  w^re  the  following:  "Is  there 
a  school?  And  is  the  schoolmaster  capable?  How  and  in  what 
the  youth  are  instructed.  Whether  or  not  the  pastor  is  a  suit- 
able inspector  and  sees  that  the  children  are  learning."  (Seh- 
ling  r.  1:  246.)  The  Brandenburg  Ordnung  of  1573  requires 
that  the  pastor,  two  members  of  the  council,  and  two  other 
persons  from  the  parish  not  only  visit  the  school  but  also  examine 
the  boys  and  give  special  attention  to  the  work  of  Christian  doc- 
trine and  church  songs.  (Sehling  3:  124.)  In  Bitterfeld,  1575, 
the  inspectors  are  required  to  "visit  the  school  monthly  and 
confer  in  a  friendly  manner  with  the  schoolmaster."  (Pallas 
1:2:  33.)  An  exceptionally  zealous  inspector  in  Herzberg,  1578, 
discovers  evidence  of  "soft  pedagogy"  in  the  school.  It  is  his 
opinion  that  the  schoolmaster  must  be  required  to  give  more 
diligence  to  the  teaching  of  grammar,  especially  the  fundamentals; 
"for  he  wants  to  make  nothing  but  poets  out  of  his  pupils." 

^  For  example,  Prettin,  1555.  Prizes  of  money  or  something  to  eat  were 
given  to  pupils  who  answered  well  and  showed  progress  "in  order  that  teachers 
may  work  the  more  diligently  and  pupils  the  more  eagerly."     Pallas  3:  19. 
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(Pallas  3:  434.)  This  shows  that  the  work  of  inspection  was  not 
wholly  devoted  to  matters  of  religion.  The  e.xtent  to  which 
supervision  of  the  teacher  could  be  carried  is  shown  in  the  follow- 
ing report  from  Prettin,  1581.  The  teachers  of  this  school  were 
censured  because  they  spent  time  in  dining  out  to  the  detriment 
of  the  school;  because  they  gave  more  attention  to  their  fields 
than  to  their  duties  as  teachers;  because  they  took  a  great  number 
of  private  pupils  but  neglected  the  poor  "who  were  not  able  to 
fill  their  hands."  (Pallas  3:  32.)  The  best  statement  of  the 
scope  of  supervision  is  that  found  in  the  regulations  for  the 
Gymna.fium  in  Nordhausen,  158.3.  The  inspectors  in  this  school 
were  nmch  more  than  mere  supervisors;  they  were  actual  admin- 
istrators of  the  affairs  of  the  institution.  Kach  inspector  has  a 
book  in  which  he  keeps  a  record  of  the  affairs  of  the  school,  such 
as  lists  of  pupils  and  teachers,  salaries  of  teachers,  statement  of 
punishments  inflicted  with  reasons  for  the  same.  On  the  first 
day  of  each  month  the  inspectors  hold  a  conference  at  which 
they  discu.ss  the  problems  of  the  school.  Each  inspector  accord- 
ing to  his  turn  takes  the  work  of  supervising  the  school.  He  is 
required  to  visit  classes  diligently  and  at  varying  hours;  to  re- 
main for  some  time  and  listen  to  what  is  going  on  so  that  he  may 
kiinw  the  character  of  the  work  of  teachers  and  pupils.  Faults 
and  weaknesses  are  to  be  reported  privately  by  the  inspector 
to  the  rector.  If  there  is  no  improvement,  the  inspector  is  to 
src  the  o1T('ihI<t  personally,  and  if  he  does  not  then  improve. 
rej)()rt  him  lo  the  other  inspectors.  Any  member  of  thi>  super- 
visory board  is  free  to  visit  tiie  school  at  any  Umc,  even  though 
it  is  not  his  month  for  tluty.  (\'ormbavnn  I:3t)7,  308.)  The 
records  of  Kemberg,  151)8,  show  that  in  addition  to  the  regular 
ins[)ecti()n,  examinations  are  held  twice  a  year  by  the  super- 
visors.    (Pallas  1:1:  205.) 

Atliturlr  tninml  Superiors.  It  is  elear  then  that  the  teacher 
had  most  vital  relations  with  a  larger  or  smaller  group  of  super- 
visors who  held  him  to  his  work  not  only  by  fritMully  visits  and 
courteous  conferences  but  much  more  by  <>xamining  his  pupils 
and  making  sure  that  he  was  giving  them  the  desinul  kind  of 
instruction  with  thoroughness.  While  the  teacher's  success  and 
his  ability  to  kee|)  his  position  an*  measure*!  to  a  degn^'  by  his 
ability  to  satisfy  the  demands  of  his  supervisors,  tlu-  r«'('<)rds  do 
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not  show  that  this  burden  bore  very  heavily  upon  him.  The  chap- 
ter on  Appointment  and  Tenure  shows  that  there  were  in  reaHty 
very  few  dismissals,  a  fact  which  cannot  be  attributed  wholly  to 
the  excellence  of  teachers  or  to  the  complacence  of  boards  of 
supervisors.  But  the  relations  which  existed  between  the  two 
did  not  ordinarily  give  rise  to  much  friction,  at  least  not  to  enough 
to  make  it  necessary  to  dismiss  the  teacher. 

That  the  teacher's  attitude  toward  his  superiors  was  not  al- 
ways one  of  respect  and  cheerful  obedience  is  shown  by  occasional 
entries  in  the  records  which  give  indication  of  friction,  lack  of 
harmony,  and  occasionally  insubordiantion.  The  Prussian  Ar- 
ticles of  1540  report  that  it  has  been  learned  that  "chaplains, 
sextons,  and  schoolmasters  in  more  places  than  one"  have  op- 
posed the  pastor  and  have  set  his  people  against  him.  They 
are  warned  to  conduct  themselves  toward  the  pastor  in  no  way 
other  than  that  which  is  fitting  and  proper.  In  like  manner,  the 
pastor  is  charged  to  treat  the  men  under  his  supervision  in  a  kind, 
friendly  and  Christian  manner.  (Richter  I:  336.)  In  the  district 
of  Bitterfeld  and  Grafenhainichen,  1555,  while  there  was  a  gen- 
eral condition  of  harmony,  it  was  found  necessary  to  censure  one 
schoolmaster  and  charge  him  very  rigorously  that  he  was  to  be 
subject  to  the  supervision  and  direction  of  his  pastor  in  all  affairs 
pertaining  to  his  work  of  teaching  upon  penalty  of  dismissal  for 
further  insubordination.  It  appears  that  this  teacher  had  been 
chosen  by  the  council  without  the  consent  of  the  pastor  and  had 
been  encouraged  in  his  opposition  to  supervision.  It  is  also  true 
that  the  pastor  too  had  to  be  admonished  to  treat  the  school- 
master with  kindness  so  that  their  relations  might  result  in  such 
conditions  as  would  be  to  the  advantage  of  the  children  in  the 
parish.  (Schmidt,  Ref.  Gesch.  90:  51.)  The  Pomeranian  Ord- 
nung  of  1563  charges  pastors  to  conduct  themselves  according 
to  the  law  of  Christ,  "The  greatest  is  the  servant  of  all."  As- 
sociates are  warned  not  to  oppose  the  pastor  nor  create  dissen- 
sion. The  same  rule  applies  to  school  affairs.  The  chief  burden 
of  maintaining  friendly  relations  falls  upon  the  pastor;  and  it  is 
his  duty  to  try  to  heal  dissensions.  Where  he  is  unable  to  do 
this  by  friendly  and  brotherly  dealing,  the  superintendent  of 
the  district  is  to  settle  the  matter.     (Richter  II:  234.) 

There  seems  to  be  no  good  ground  for  believing  that  there  was 
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much  friction  between  the  teachers  and  their  supervisors.  The 
Registraturen  show  only  rare  cases  in  which  it  is  necessary  for 
the  visitation  committees  to  make  any  report  whatever  upon 
the  matter.  Silence  in  such  cases  may  be  considered  as  mean- 
ing that  there  was  no  breach  of  importance  between  the  school- 
masters or  assistants  and  the  superintendents  or  inspectors;  for 
where  any  rupture  does  occur  it  is  the  duty  of  the  visitation 
committee  to  take  the  matter  up  and  see  that  it  is  settled  at 
once.  Consequently  when  only  a  very  few  cases  are  reported 
in  records  which  cover  hundreds  of  cases,  it  may  justly  be  in- 
ferred that  the  attitude  of  the  teacher  to  his  superiors  was  at 
least  not  positively  hostile,  even  though  it  is  not  reasonable  to 
interpret  the  lack  of  definite  statements  as  meaning  a  feeling  of 
friendliness  and  complete  harmonj'.  In  this  connection  it  is  il- 
luminating although  not  conclusive  to  note  that  in  the  Alman- 
sor  of  Haynoccius,  which  purports  to  be  a  mirror  of  the  school 
a  relation  of  friendliness  and  helpfulness  exists  between  Paulus, 
the  overseer  of  the  church  and  school,  and  Nathan,  the  school- 
master. Both  are  represented  as  working  together  most  har- 
moniously for  the  good  of  the  school  and  the  Commonwealth  of 
Christ.  Even  Adam  Siber  in  his  long  poem  of  complaint  has 
nothing  to  offer  against  the  men  who  act  as  inspectors. 

Except  where  matters  of  a  purely  personal  nature  interfered, 
the  teacher  had  many  reasons  to  maintian  friendly  relations 
with  the  pastor  or  district  superintendent  who  supervised  his 
work.  The  latter  was  charged  with  the  duty  of  increasing  the 
friendliness  of  parents  toward  the  school  and  the  teacher;  he  was, 
in  tiieory  at  least,  a  means  of  prt)tecting  the  schoolmaster  against 
unjust  dealing  in  all  matters  relating  to  his  support.  It  was 
his  place  to  encourage  the  teacher  in  the  trials  of  his  jiosition 
and  inspire  him  to  the  high  grade  of  work  whieh  the  tieeds  of 
church  and  state  demanded.  On  tlu>  otiier  hand,  the  pastor 
held  a  position  which  the  teacher  himself  often  would  have  liked 
to  fill.  The  kind  of  supervision  given  did  not  always  reach  the 
ideal  which  was  set  in  the  ordinances;  and  inspection  often  meant 
little  more  than  mere  visiting  of  the  school,  while  it  .sometimes 
meant  destructive  criticism  instead  of  helpfulness.  Since  the 
attitude  of  teacher  to  supervisor  is  (juite  as  much  a  matter  of 
personality  jus  uf  professional  spirit,  acceptance  of  a  necessarj' 
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relationship,  or  impersonal  considerations  of  ends  to  be  gained, 
it  is  probable  that  the  teachers  of  the  sixteenth  century  were  not 
greatly  different  from  their  successors  of  today. 

Relations  among  Teachers.  If  certain  passages  in  the  Ord- 
nungen  may  be  regarded  as  limiting  by  prescription  conditions 
which  were  in  actual  existence,  it  seems  that  teachers  were  not 
always  able  to  associate  together  in  amity.  In  the  chapter  on 
the  Economic  Conditions  of  Teachers,  the  case  of  Breslau  has 
already  been  cited  as  showing  the  confusion  and  discord  which 
grew  out  of  the  struggle  to  secure  pupils  for  private  instruction, 
(p.  74.)  In  the  Augsburg  Ordnung  of  1575,  the  following  re- 
strictions throw  some  light  upon  the  needs  for  regulating  the  re- 
lations of  teachers  among  themselves.  "No  schoolmaster  shall 
directly  or  indirectly  entice  a  pupil  from  another  schoolmaster 
to  himself  and  his  school  under  penalty  of  a  fine  of  one  gulden. 
...  No  teacher  shall  receive  into  his  school  a  pupil  coming 
from  another  if  the  pupil  has  not  paid  his  former  teacher  all  due 
fees."  (Fischer,  81, 82.)  These  two  restrictions  are  very  evidently 
intended  to  decrease  the  amount  of  friction  among  teachers  by 
removing  one  of  the  grounds  of  contention,  rivalry  for  patron- 
age being  frequently  the  cause  of  ill-feeling.  And  with  this  is  a 
corresponding  regulation  which  tends  to  prevent  pupils  from 
running  from  one  school  to  another  without  paying  what  is  due 
the  instructor.  The  Stralsund  ordinance  of  1561  insists  that 
teachers  in  the  Latin  and  German  schools  shall  live  together 
without  friction.  Everyone  is  to  take  heed  not  to  give  any  cause 
of  offence  through  bickerings,  quarreling,  or  strife  of  any  kind. 
This  is  said  to  be  one  of  the  most  stringent  regulations  of  the 
council.  (Vormbaum  I:  484)  The  Visitation  Committee  in 
Prettin,  1555,  demands  that  the  employees  of  the  school  shall 
"perform  the  duties  of  their  office  faithfully,  lead  blameless 
lives,  and  conduct  themselves  with  one  another  in  a  friendly  and 
brotherly  manner."     (Pallas  3:  11.) 

Adam  Siber's  dismal  picture  of  the  school  conditions  of  his 
time  makes  it  appear  that  the  rector  is  in  a  constant  state  of 
tension  on  account  of  the  fact  that  he  has  to  try  to  secure  faith- 
ful work  from  assistants  who  are  not  deeply  interested  in  their 
work.  The  subordinates  are  depicted  as  working  at  cross  pur- 
poses with  the  head  of  the  school,  caring  little  for  his  authority 
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and  even  les.s  for  harmony  in  the  institution.  While  this  por- 
trayal is  not  conclusive,  it  shows  the  attitude  of  an  eminent 
teacher  toward  his  fellow-workers  after  a  life-long  period  of 
service  in  the  schools. 

There  is  little  direct  evidence  in  the  records  in  the  form  of 
actual  statements  of  quarrels  and  bickerings.  Only  rarely  do 
we  find  such  a  statement  as  that  in  the  report  of  the  Visitation 
des  gcbirgischen  Krei.ses  (1598-1  o'JO),  in  which  it  is  recorded  that 
the  schoolmiister  and  cantor  in  Frauenstein  had  had  a  fight 
"coram  coetu  .schola.stico."  (E.  Gehmlich,  Stddtische  Latein- 
schulen,  p.  37.) 

Uixm  the  basis  of  the  evidence  available  then  we  can  hardly 
conclude  that  the  relations  of  teachers  among  themselves  were 
very  different  from  what  they  are  today.  The  picture  of  teachers 
in  a  condition  of  discord  among  themselves  on  account  of  rivalry 
in  securing  students  can  eaaily  be  paralleled  in  the  present. 
Lack  of  harmony  between  the  head  of  a  school  and  his  assistants 
is  probably  just  as  common  today  as  it  was  in  the  sixteenth  cen- 
tury. Even  in  large  modern  school  systems  antl  in  associations 
of  teachers,  national  in  scope,  bitterness  of  feeling  is  by  no  means 
uncommon.  And  even  personal  violence  as  the  outgrowth  of 
friction  is  not  today  unknown. 

liclntions  with  Parents.  How  the  teacher  felt  toward  the 
parents  of  his  pupils  may  be  inferred  from  the  expresvsions  of 
Adam  Siber.  He  speaks  of  the  parent  who,  having  an  evil 
disposition,  is  not  able  to  punish  his  son  enough;  and  consequently 
blames  the  teacher  for  not  following  his  example,  calling  him 
neglectful  and  lazy.  Parents  are  also  deceived  in  regard  to  the 
capacities  of  their  children  and  as  a  result  of  this  blame  the 
teacher  for  not  accomplishing  the  impossible.  This  evil  is  in- 
creased by  the  presence  of  an  occasional  "black  Hindoo  .\lnian- 
sor"  who  claims  that  he  can  fill  the  boys  with  the  arts  along 
with  their  soup.  Silxr  complains  that  parents  desire  to  see  their 
sons  filled  with  the  treasures  of  wi.sdom,  but  that  it  never  occurs 
to  tiiejn  to  hasten  the  payment  of  the  teacher's  wages  or  to  make 
a  voluiit;iry  gift  ingratituth*  to  the  teacher  that  he  may  have  some 
con.solation  for  the  misery  that  he  sufftTS.  Further  than  this. 
many  parents  make  the  lot  of  the  teacher  the  harder  by  saying 
before  their  sous  that  learning  is  of  no  use,  that  it  is  enough  if 
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one  can  read  and  write  a  little.  They  set  a  bad  example  for  their 
children  by  "swearing,  making  wicked  jests,  eating  and  drink- 
ing immoderately  at  an  overladen  table,  and  wearing  such  clothes 
as  even  the  devil  himself  would  not  wear. " 

That  the  picture  drawn  by  Siber  is  not  fanciful  is  shown  by 
frequent  complaints  in  the  records.  A  single  example  of  the 
lack  of  harmony  between  teachers  and  parents  will  suffice. 
The  people  in  Bitterfeld,  1598,  complained  of  the  teacher  that 
he  had  "laid  the  school  waste."  To  this  he  replied  that  he  was 
not  paid  enough  to  live,  that  the  people  themselves  were  to 
blame  for  the  condition  of  the  school,  for  they  sent  their  children 
to  school  only  in  the  winter  but  in  the  spring  and  summer  kept 
them  out  to  herd  swine,  cows,  or  geese.     (Pallas  I:  2:  41,  42.) 

Hayneccius  in  his  Almansor  gives  pictures  of  relations  both 
friendly  and  hostile.  Some  of  the  parents  in  the  play  are  in 
thorough  sympathy  with  the  teacher  and  do  all  they  can  to  make 
bis  work  pleasant  and  successful;  while  others  are  decidedly 
antagonistic  even  though  the  welfare  of  their  own  children  de- 
pends upon  the  excellence  of  the  school.  Anna  and  Rebecca, 
two  mothers  who  appreciate  the  difficulties  of  the  teacher's  life, 
are  represented  as  speaking  thus: 

Anna — Without  a  doubt  it  is  true  that  the  teachers  in  the  school  are  much 
plagued  by  many  a  mother's  child,  with  many  a  head  that  finds  it  hard  to 
learn. 

Rebecca — You  speak  the  truth  and  stir  my  sympathy  for  the  pious  man. 

Anna — It  is  fitting  that  we  be  charitable  toward  him. 

Rebecca — He  is  truly  a  pious  man;  and  his  faithful  service  is  more  than 
we   can  ever  compensate  with  money. 

{Almansor  I:  2:  265-277) 

In  contrast  with  this  attitude  stand  Jesabel  and  Penina  who 
are  represented  as  being  so  hostile  to  the  teacher  that  they  can- 
not endure  the  sight  of  him.  To  them  he  is  "  an  abominable 
beggar"  who  abuses  the  pupils  in  his  care.  Zipora,  another 
mother  who  has  a  son  in  school,  calls  teachers  "the  murderers 
of  children."     (IV:  6.) 

As  is  shown  in  the  chapter  on  the  support  of  teachers,  a  large 
part  of  the  schoolmaster's  income  depended  upon  the  generosity 
of  parents.  Consequently  it  was  very  directly  to  the  interest 
of  the  teacher  to  make  himself  as  popular  as  possible.     The 


102  Teachers  in  Germnny  in  the  Sixteenth  Century 

various  oxprossions  of  dissatisfaction  which  occur  from  time  to 
time  show  that  this  force  was  not  sufficient  to  secure  such  re- 
sults as  the  teacher  felt  were  desirable.  The  outcome  was  nat- 
urally friction.  Since  such  a  condition  is  more  likely  to  demand 
attention  upon  the  part  of  visitation  committees  and  conse- 
quently to  be  recorded,  it  is  not  just  to  infer  that  even  a  great 
many  such  cases  mean  that  there  was  a  general  state  of  hostility 
between  teachers  and  parents.  It  is  more  reasonable  to  infer 
that  the  many  cases  where  no  such  record  appears  mean  that 
there  was  a  fairly  satisfactory  state  of  amity. 

Relations  in  the  Social  Life  of  the  Community.  The  assump- 
tion that  the  teaching  class,  standing  next  the  clerg>'  in  the  social 
structure,  held  a  uniformly  high  place  in  the  community  is  hardly 
to  be  borne  out  by  the  facts;  for,  in  spite  of  the  general  esteem 
in  which  the  work  of  teaching  was  held  by  the  leaders  of  the 
Reformation,  the  condition  of  the  teacher  was  disgracefully  low, 
even  as  Luther  himself  says.  As  an  example  of  a  place  where 
the  teaching  class  is  given  a  high  rank  we  may  cite  Hamburg. 
Fischer  {Ge.schichte  des  deutschen  Volk.s.schuUchrerstandes,  p. 
69)  states  that  upon  the  occasion  of  a  new  arrangement  in  re- 
gard to  dress,  four  classes  were  formed.  To  the  first  class  be- 
longed councillors,  men  with  degrees,  and  all  who  held  eminent 
offices  in  th(>  administration  together  with  capitalists  and  mer- 
chants. Pastors,  rectors,  and  school  officers  were  graciously  ad- 
mitted to  the  first  class;  but  they  were  to  show  proper  humility 
in  matters  of  dress  and  adornment.  Their  wives  and  children 
were  of  the  third  class  together  with  traders,  dealers  in  wine,  her- 
ring, etc.  In  contrast  with  this  we  may  place  the  many  examples 
of  teachers  who  were  compelled  to  earn  a  livelihood  by  resorting 
to  the  lowliest  kinds  of  employment,  such  as  selling  liquors, 
cobbling,  and  doing  odtl  jobs.  In  the  .social  life  of  the  community 
the  teacher  often  took  a  j)rominent  place.  As  is  shown  in  the 
chapter  on  sup|)ort,  he  is  a  regular  guest  at  weddings.  Ii(>lping 
furnish  music  and  sharing  in  tlic  feast  and  festivities.  So  en- 
thwsi.istically  did  he  enter  into  the  spirit  of  such  occasions  that 
it  w.is  necessary  to  make  regulations  restricting  his  participa- 
tion. So  keen  w:is  his  appreciation  of  the  hospitality  ofT(>red 
that  he  was  likely  to  be  the  first  to  arrive  and  the  last  to  lt>ave, 
the  time  of  departure  being  determined  b}'  the  amount  of  re- 
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freshraents  available.  At  funerals  also  the  schoolmaster  was 
generally  in  attendance,  his  duty  being  to  furnish  the  music  for 
the  occasion.  Inns  and  beer-houses  seem  to  have  been  familiar 
with  his  presence.  This  was  especially  true  in  the  case  of  young 
unmarried  men.  Occasional  complaints  are  found  which  show 
that  many  of  the  teachers  were  of  a  decidedly  convivial  nature. 
In  Prettin,  1581,  the  teachers  were  censured  because  they  went 
out  too  often  to  attend  festivities  with  other  men  of  the  commu- 
nity; but  they  replied  that  such  an  occurrence  was  very  rare, 
happening  not  oftener  than  once  a  year.  Other  details  in  re- 
gard to  the  same  matters  are  to  be  found  in  the  chapter  on  Char- 
acter of  Teachers. 


CHAPTr.K  VII 

Tni;  ti:a(hi:r's  attitude  toward  his 
ph()it:ssi()N 

The  teacher's  attitude  toward  his  profession  may  be  determ- 
ined in  the  following  ways:  first,  by  his  own  statements  of  his 
sentiments;  second,  l>y  tlie  evidence  offered  by  his  conduct; 
third,  by  the  estimate  which  his  contemporaries  give  in  regard 
to  his  attitude  and  his  work.  No  single  source  is  conchisive  in 
itself;  but  a  combination  of  the  three  furnishes  a  safe  basis  for  a 
just  estimate  of  the  conditions.  There  is  a  temptation  for  the 
teacher  to  state  his  attitude  as  what  it  ought  to  be,  rather  than 
as  what  it  really  is.  His  conduct  furnishes  a  means  of  checking 
up  his  mere  statement.  Other  persons  are  likely  to  have  a  bet- 
ter perspective;  hut  their  judgment  is  largely  afTected  by  per- 
sonal bias.  After  due  allowance  is  made  for  the  distortion,  the 
estimate  of  the  teacher's  contemporaries  is  of  considerable  value, 
both  in  judging  his  work  and  in  giving  the  proper  interpretation 
to  the  bearing  (tf  his  conduct  ui)on  his  real  attitude  toward  his 
work.  This  is  esj)('cially  true  when  the  material  in  question  is 
in  the  form  of  requirements  concerning  the  teacher's  personal 
or  professional  life,  the  evidence  here  being  given  inilirectly 
without  being  primarily  an  attempt  to  show  the  teacher's  atti- 
tude toward  his  work. 

The  sources  of  the  sixtrcnth  <riitur>'  show  no  lack  of  expres- 
sions of  tlie  esteem  in  which  the  work  of  teaching  was  held. 
Luther  in  PJin  Scnnon  odcr  I'rcdiijl  ddss  man  .solle  Kinder  zur 
Schidv  halUn,  says,  "If  I  could  leav«>  the  ministry,  i)r  if  I  had 
to  leave  it,  I  would  prefer  no  oHice  to  that  of  scluxilmaster  or 
teacher  of  i)oys;  for  I  realize  th.-it  next  to  thr  olliti-  of  preaching, 
it  is  the  most  us«ful,  tin-  greatest  and  thr  best.  Indccti  1  hardly 
know  which  of  the  two  is  the  itcttcr.  it  is  h;ir<i  to  make  old 
dogs  docile  or  old  rogues  pious,  a  work  to  which  the  ministry 
devotes  itself,  often   in   \;iiii.     Hut    one  cin   better   train  young 
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plants,  although  sometimos  oven  they  are  broken.  It  ought  to 
be  considered  one  of  the  highest  earthly  virtues  to  train  the 
children  of  others;  although  few  do  as  much  for  their  own." 

Bugenhagen,  in  a  letter  written  in  1526,  says:  "Two  classes 
of  men,  teachers  and  magistrates,  are  the  most  eminent  on  earth, 
not  on  account  of  their  own  persons,  for  they  are  only  poor  mor- 
tals like  others,  but  on  account  of  their  office,  which  God  has 
given  them  in  His  stead."     (Merz,  403.) 

Melanchthon  shows  the  same  appreciation  of  the  teacher's 
work.  In  his  de  Platone  (1538)  he  expresses  the  following 
views:  "I  know  not  of  what  opinion  others  may  be,  but  for  my- 
self I  can  boast  that  I  view  with  the  greatest  satisfaction  these 
our  incorporations  of  schools.  For  it  is  a  source  of  joy  to  see 
these  supports  of  the  state. "  In  1542  he  writes  to  Sturm  in  Strass- 
burg:  "What  is  more  profitable,  or,  I  may  add,  more  praise- 
worthy, than  to  fill  the  hearts  of  the  youth  with  the  sav- 
ing knowledge  of  God,  of  the  nature  of  things,  and  with  good 
morals?" 

The  Kirchenordnungen  contain  similar  expressions  of  the  at- 
titude of  men  in  authority  toward  the  work  of  teaching,  an  at- 
titude which  they  presumably  hoped  or  expected  to  develop 
in  teachers  where  it  did  not  already  largely  exist.  The  Saxon 
Visitation  Articles  of  1528  seek  to  impress  upon  teachers  the 
fact  that  their  work  is  of  the  utmost  importance,  that  without 
it  the  church  would  languish  and  the  state  would  decay.  The 
Brunswick  Ordnung  of  1528  likewise  emphasises  the  importance 
of  the  work  of  teaching  in  its  bearing  upon  church  and  state. 
Not  only  does  that  work  train  those  persons  who  are  later  to 
conduct  the  affairs  of  the  political  and  ecclesiastical  organiza- 
tions, but  it  also  ensures  the  development  of  "efficient,  honest, 
honorable,  obedient,  kindly,  learned,  peaceable"  citizens.  (Vorm- 
baum  I:  10.)  Hanover,  1536,  insists  that  the  teacher  regard 
his  work  as  a  sacred  trust,  avoiding  the  teaching  of  error  as 
though  it  were  blasphemy.  Brandenburg,  1540,  holds  that  the 
work  of  teaching  is  an  essential  in  the  maintenance  of  the  Chris- 
tian religion  and  of  the  state,  the  work  of  teaching  thus  being 
regarded  as  one  of  the  foundations  of  society.  The  Wiirttem- 
berg  Ordnung  of  1559  provides  for  the  maintenance  of  "schools 
and  capable  instructors"  upon  the  same  ground:   "since  the  ad- 


106  Teachers  in  Germany  in  the  Sixteenth  Century 

ministration  of  offices  of  the  sacred  ministry,  of  civil  affairs,  and 
of  temporal  matters  demands  well-trained,  wise,  learned,  skil- 
ful, and  K«<J-ft'iiring  men."  (Vormhaum  I:  68.)  The  Prussian 
Bischof.swahl  of  1568  holds  up  the  following  ideal  of  the  teacher's 
work:  "Schoolmasters  are  the  fathers  of  all  the  prophets;  for 
the  latter  have  all  been  discipuli  and  have  learned  of  their  teach- 
ers and  schoolmasters."     (Uichter  II:  .303.) 

In  the  Schulordnung  of  Mecklenburg,  1552,  the  entire  con- 
ception of  the  importance  of  the  work  of  the  teacher  is  based 
upon  religious  grounds,  "dod,  the  Almighty,  out  of  liis  great 
c(jmpassion  toward  man  and  for  the  sake  of  His  dear  Son,  has 
revealed  him.self  through  faithful  witnesses  and  has  given  gra- 
cious promises,  and  has  had  these  his  revelations  and  his  teach- 
ings which  were  given  through  the  prophets  and  apostles  ex- 
pressed in  certain  writings.  He  Him.self  wrot€  the  Ten  Com- 
mandments on  tables  of  stone  and  gave  commandment  that 
the  books  of  the  prophets  and  apostles  should  be  read  and 
learned.  .  .  .  Since  it  is  from  these  books  that  doctrine  is  to  be 
learned,  it  is  highly  necessary  that  there  be  those  who  can  read. 
And  whoever  is  to  teach  others  must  himself  be  familiar  with 
the  entire  substance  of  the  doctrine  and  must  know  where  and 
how  all  the  articles  in  the  Holy  Scriptures  support  and  explain 
one  another.  In  order  that  there  he  certainty  in  the  interpreta- 
tion of  the  Holy  Scriptures,  there  must  be  many  who  under- 
stand the  language  of  the  jirophets  and  apostles  and  who  can 
give  information  and  testimony  from  their  thorough  under- 
standing. In  a  word,  whoever  is  to  teach  others  properly  must 
be  prepared  through  the  arts  which  are  of  service  in  that  work. 
It  is  expressly  commanded  in  I  Timothy,  chapter  four.  'Give 
attendance  to  reading,  to  exhortation,  to  doctrine.'  a  passage 
which,  not  without  purj)ose,  mentions  reading  first,  for  the  Gos- 
{X'l  is  very  different  from  all  other  knowledge,  religion,  and 
sects.  Other  knowledge,  such  as  computation  and  mea.suring, 
would  be  developtnl  by  the  natural  understanding  of  man,  even 
though  they  were  not  found  in  the  Scripture.  Hut  the  divine 
promise  of  grace  is  not  u  light  that  is  born  in  us,  as  is  computa- 
tion or  law;  but  it  is  the  wonderful  counsel  of  God,  above  and 
beyond  the  imdrrstanding  of  all  creatures,  given  by  special  rev- 
eljitif)n,  set  down  in  thr  Scriptures  by  the  prophets  and  apostles. 
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Consequently  reading  is  the  beginning  of  Christian  doctrine. 
In  the  first  chapter  of  II  Peter  it  is  written,  'a  more  sure  word 
of  prophecy,  whereunto  ye  do  well  that  ye  take  heed.'  From 
these  and  many  other  passages  it  is  evident  that  it  is  God's  will 
that  there  be  men  who  shall  teach  others  reading,  writing,  the 
languages,  and  arts.  .  .  .  God  also  provided  that  there  should 
be  schools  in  connection  with  the  most  eminent  churches,  such 
as  the  tabernacle  in  Israel,  the  churches  of  Antioch,  Alexandria, 
etc.  The  Apostle  John  was  himself  a  reader  as  were  also  Poly- 
carp,   Irenaeus,   and  others."     (Vormbaum  I:  59,  60.) 

From  these  and  many  similar  passages  in  the  Kirchenordnungen 
and  Schidordnu7igen,  it  is  clear  that  the  makers  of  the  regulations 
for  Protestant  schools  made  a  definite  effort  to  give  to  all,  teach- 
ers and  patrons  alike,  a  high  respect  for  the  work  of  the  school. 
The  teacher  was  thus  taught  to  regard  his  work  as  absolutely 
essential  to  the  success  of  the  church  and  the  prosperity  of  the 
state.  From  a  certain  point  of  view  he  was  superior  even  to  the 
members  of  the  clergy,  they  having  been  his  pupils.  In  what- 
ever way  his  work  was  viewed,  he  was  encouraged  to  believe  that 
he  was  rendering  a  service  which  was  not  only  of  the  utmost  im- 
portance but  also  of  a  worth  beyond  the  possibility  of  adequate 
earthly  reward.  In  contrast  with  these  passages  which  show  a 
tendency  to  give  the  teacher  a  very  high  regard  for  his  profession, 
we  find  other  material  in  the  Ordnungeti  signifying  that  the  atti- 
tude which  actually  existed  was  not  always  as  indicative  of  a  high 
conception  as  might  be  expected  from  the  views  of  the  leaders 
The  material  in  the  chapter  on  Economic  Conditions,  show- 
ing how  teachers  were  deprived  of  the  privilege  of  carrying  on 
questionable  occupation,  shows  that  many  teachers  did  not  have 
so  high  a  conception  of  their  calling  that  they  felt  deterred  from 
engaging  in  the  manufacture  and  sale  of  beer,  wine,  and  brandy. 
Whatever  the  general  attitude  toward  these  occupations  was  at 
the  time,  they  were  regarded  as  being  of  such  a  nature  as  to  make 
them  unfit  for  teachers.  That  teachers  persisted  in  engaging 
in  them  in  spite  of  this  attitude  shows  that  the  force  of  necessity 
developed  a  conception  of  the  work  of  the  school  which  was 
quite  distinctly  lower  than  that  set  forth  in  the  Ordnungen 
and  in  the  writings  of  the  Reformation  leaders.  Restrictions 
against   runaway   teachers   is   further  evidence  that   a  number 


108  Teachers  in  Germany  in  the  Sixteenth  Century 

large  enough  to  attract  attention  failed  to  esteem  their  calling 
so  sacred  that  they  were  irrevocably  bound  to  remain  in  their 
respective  positions  subject  to  the  restrictions  of  the  work  and 
its  environment.  Passages  which  are  aimed  against  the  prac- 
tice of  wasting  time  in  trivialities  likewise  show  that  the  con- 
ception of  the  work  of  teaching  as  a  siicred  calling  did  not  make 
itself  felt  enough  to  prevent  the  growth  of  such  an  abuse  of  time. 
These  passages  are  probably  as  much  a  reflection  upon  the  nature 
of  the  material  f(jr  study  as  upon  the  attitude  of  the  teacher  to- 
ward his  work.  So  much  of  the  subject  matter  was  trivial  that 
the  teacher  might  justl}'  have  been  accused  of  wasting  time  in 
trivialities  even  when  he  was  doing  his  best  tt)  follow  out  the 
plan  laid  down  for  his  guidance. 

How  teachers  themselves  actually  felt  toward  their  work  and 
how  they  voiced  that  feeling  are  matters  concerning  which 
scanty  records  remain.  Very  few  of  the  teachers  in  the  second- 
ary and  elementary  schools  were  writers.  Consequently  there  is 
not  much  to  show  directly  how  they  looked  upon  their  profes- 
sion. However,  Adam  Siber,  one  of  the  most  faithful  and  most 
eminent  of  sixteenth  century  teachers,  for  many  years  rector  in 
Grimma,  has  left  a  detailed  picture  of  the  attitude  which  the 
teacher  had  toward  his  work  and  surroundings.  In  a  work  of 
almost  three  hundred  hexameter  lines,  he  pours  out  the  feelings 
generated  by  a  life-time  of  slightly  appreciated  service.  The 
lines  must  be  read  with  the  understanding  that  they  were  written 
at  a  time  when  Siber  was  having  great  difficulties  in  his  school. 
In  si)ite  of  the  gloomy  picture  h«*  was  appreciated  by  some  of 
his  students  and  patrons;  and  some  of  his  pupils  (nine  hundred 
entered  (Irimma  between  1550  and  1584)  brought  honor  to  the 
school  by  their  upright  service  in  church  and  state.  Siber's 
jeremiad  begins  in  the  following  manner: 

WcM'H  of  II  lift*  filli-«I  with  (•ar«*s  juul  with  prfty  vcxation.s  inrcs.«yint ! 

Woes  of  11  work  nrviTi'tnlinn.  oppn-s-sing  the  tr.irhrr  forever! 

StnitiKc  rior.s  it  smn  thiit  1  .Mpt-.-ik  thus?     Then  li.sl«'n:  Tho  Prini'^  of  all  evil, 

Who,  heiuR  biiMcr  Ihiin  l):u<cn<'.H.s,  incites  «'!ieh  to  .'ill  kituls  of  inisehief, 

SowH  in  the  hejirts  of  the  pupils  the  fiisf-nrowiuK  tares  t>f  folly. 

Never  then  here  will  you  fiml  any  trai-e  (»f  that  ni>hle  metal, 

Whii'h  Imihk  fornnMl  hy  the  hands  of  ix  IMiitliiis  «)nee  !iiiom<>»l  Athen.s 

MakinK  Ih"  Aero|)olis  there  l)oth  a  bulwark  and  marvel  of  beauty; 

Hut  Hueh  as  ( 'ain  and  iuh  Main  anl  .as  Ahsolom,   Msjiu,  and  Jmiiu*. 
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The  idea  of  the  total  depnivity  of  mankind  seems  to  have  had 
an  especially  oppressive  effect  upon  the  teacher,  giving  him  a 
deep  feeling  of  pessimism.  His  work  seemed  almost  hopeless 
in  view  of  the  terrible  light  in  which  he  interpreted  the  character 
of  his  pupils  and  their  parents.  Siber  cries:  "What  is  one  to 
say  of  the  morals  of  the  boys?  One  of  the  results  of  the  Fall  of 
Man  is  that  parents  set  a  bad  example  for  their  children,  swear- 
ing, making  wicked  jests,  eating  and  drinking  immoderately  at 
an  overladen  table,  wearing  such  clothes  as  even  the  devil  him- 
self would  not  wear.  But  it  would  be  easier  to  count  the  waves 
of  the  troubled  sea  than  to  enumerate  the  whole  list  of  sins. 
From  such  a  source  nothing  but  corrupt  offspring  can  come:  as 
is  the  sowing,  so  is  the  reaping.  .  .  .  The  morals  of  pupils  are 
bad  and  not  to  be  mended,  not  only  among  those  of  low  birth 
but  also  among  those  of  the  highest  nobility.  And  yet  an  Achil- 
les was  once  educated  by  a  Chiron;  and  the  conqueror  of  the 
Persian  Empire  obeyed  Aristotle!" 

The  hopelessness  of  the  work  is  portrayed  by  Hayneccius  in 
many  passages  in  his  Almansor.  Nathan,  the  schoolmaster, 
in  a  long  soliloquy  gives  expression  to  his  feeling  in  regard  to  the 
fruitlessness  of  his  work.  In  part  he  says,  "It  is  most  strange 
that  nothing  we  undertake  here  on  earth  succeeds.  The  greater 
our  zeal  and  diligence,  the  greater  our  failure."  (Almansor  IV: 
4.)  The  conscientious  teacher  has  only  increased  trouble  for 
his  efforts.  Little  good  comes  from  his  sacrificing  devotion  to 
his  duty;  and  even  that  little  is  not  appreciated. 

If  one  may  give  credence  to  the  picture  drawn  by  Siber,  the 
attitude  of  the  teacher  was  one  of  general  dissatisfaction.  He 
was  dissatisfied  with  his  associates,  who  are  pictured  as  stand- 
ing around  doing  nothing  while  their  rector  is  compelled  to  bear 
the  burdens  of  the  school  alone.  He  is  likewise  dissatisfied  with 
the  material  support  which  he  receives.  "In  the  end  are  the 
pains  and  difficulties  repaid  by  a  good  salary  and  the  comforting 
signs  of  grateful  hearts?  If  it  were  only  so!  .  .  .  Must  one 
then  not  perish  of  hunger  and  misery!  One  must  ask  assistance 
of  friends  and  neighbors,  knowing  that  one  must  cover  these 
debts  with  new  ones."  Elsewhere  he  complains  of  the  manager 
who  gives  the  school  over  to  ruin  in  order  to  grow  rich  at  the 
expense  of  others.     "He  does  not  keep  the  schoolhouse  in  good 
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condition;  \\v  clothos  tho  hoys  poorly;  and  tho  only  drink  that 
he  gives  frorly  is  water."  Siber  complains  of  food  that  has  been 
warmed  over,  of  meat  that  is  too  tough  to  eat,  of  bread  made  of 
clay  instead  of  flour,  and  exclaims,  "Tell  me,  can  food  like  this 
give  strength  to  the  muscles  and  marrow  of  man!" 

"Everything  unites  to  weaken  your  body  and  mind, — sick- 
ness, scanty  salar>',  the  most  pitiful  nourishment,  old  age  without 
honor,  until  finally  y(ju  approach  the  decisive  hour  of  death, 
the  only  remaining  refuge.  Since  this  is  true — and  in  reality 
it  is  true — for  I  have  touched  but  lightly  upon  the  woes  that  I 
have  endured  in  the  schoolroom  for  half  a  century,  who  can  re- 
proach me  as  not  having  the  right  to  utter  the  complaint?" 

This  feeling  of  dissatisfaction,  in  Siber  and  Hayneccius 
at  least,  extended  into  nearly  all  the  details  of  the  work.  The 
contempt  for  fellow-teachers  generally,  the  resentment  because 
of  meager  income,  and  the  discouragement  at  lack  of  apprecia- 
tion represent  the  feeling  in  other  regards.  There  is  an  attitude 
(»f  hostility  and  contempt  toward  the  parents  of  the  pupils,  shown 
in  the  (luotations  from  Sihrr  already  given.  Even  more  em- 
phatic is  the  following:  "Tiien  there  come  also  slander,  envy, 
cunning,  and  scorn.  As  eminent  men  are  thus  hindered,  are 
teachers  to  escape?  Sometimes  there  appears  a  person  with  an 
evil  disposition  toward  his  own  sons.  He  cannot  give  them 
punishment  enough.  One  who  does  not  follow  his  example  is 
censured  for  neglect."  llayn(>ccius  does  not  overemphasize  the 
part  played  by  stupid  and  bad  parents;  but  he  gives  consider- 
al)le  prominence  to  such  persons  in  his  Almansor.  That  tliey 
are  a  thorn  in  the  flesh  of  the  consci(>ntious  teacher  is  evident 
throughout  the  play.  The  feeling  eng(>ndered  is  transferred  in 
a  large  meiusure  to  the  wt)rk  of  teaching,  incre^ising  its  unpleas- 
antness more  than  any  other  single  factor.  What  is  tru(M)f 
parents  is  also  true  of  pupils:  a  great  deal  of  the  attractiveness 
of  the  work  of  teaching  is  destroyetl  by  a  group  of  troublesome 
boys.  Nathan,  the  schoolm.aster  in  Almansor,  seems  consid- 
erably perturbed  by  the  fact  that  the  attitude  of  st)me  of  his 
boys  is  expre.s.sed  as  follows:  "School  is  the  (ire  of  hell;  the  school- 
master .'Mid  his  helpers  are  the  devil;  pupils  are  the  poor  souls 
that   .ire  tormented."     {Almansor  I:    t.) 

The  works  of  llaynt-ccius  and  Sil)er  probably  jLiint  the  tt\ich- 
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cr's  attitude  toward  his  work  in  too  sombre  colors.  Siber  es- 
pecially can  find  absolutely  nothing  good  to  say  of  the  work. 
To  him  it  is  a  kind  of  discipline  which  he  must  undergo  in  order 
to  fulfil  his  religious  duty;  it  is  a  calling  in  which  one  must  bear 
patiently  "the  burdensome  fetters  of  toil,  rejoice  in  scorn,  black 
calumny,  ridicule,  and  the  laughter  of  raging  men,  in  the  insult- 
ing conduct  of  boys,  in  lack  of  every  advantage,  in  paleness, 
asthma  and  leanness,  in  trembling  members,  sorrow  of  soul, 
with  heart  continually  tortured  with  care,  robbed  of  every  hope 
except  that  of  being  freed  by  death."  In  his  prayer  he  likens 
his  life  to  the  sufferings  of  Christ  and  seems  to  find  in  the  idea 
of  suffering  the  most  prominent  characteristic  of  the  teacher's 
lot.  While  Hayneccius  is  hardly  as  bitter  as  Siber,  he  finds  the 
life  of  the  teacher  a  trying  one,  in  which  the  commonest  reward 
is  ingratitude;  but  he  seems  to  find  some  consolation  in  the 
negative  statement  that  the  diligence  of  a  faithful  schoolmaster 
cannot  remain  forever  unfruitful.  From  the  point  of  view  of 
Siber  and  Hayneccius,  teaching  is  a  work  the  reward  for  which 
is  to  be  expected  in  another  world;  the  results  of  which  are  un- 
duly small  in  proportion  to  the  amount  of  care  and  energy  given; 
devotion  to  w^hich  is  the  mark  of  a  martyr. 

Attitude  as  Revealed  by  Conduct 

The  evidence  furnished  by  the  Kirchenordnungen,  together  with 
that  given  by  such  writers  as  Siber  and  Hayneccius,  shows  that 
the  real  attitude  of  the  teacher  toward  his  profession  was  hardly 
that  set  forth  as  ideal  in  the  opinion  of  the  leaders  of  the  period. 
The  conduct  of  teachers  with  respect  to  their  work  does  not  lead 
to  a  conclusion  at  all  different.  That  beautiful  expressions  of 
the  nobility  of  the  work  of  teaching  did  not  raise  it  above  other 
kinds  of  work  is  shown  by  the  frequency  with  w^iich  men  left  it 
to  take  up  other  lines  of  activity.  The  case  of  the  Annaberg 
School,  already  mentioned  in  the  chapter  on  The  Character  of 
Teachers,  may  be  regarded  as  typical  of  the  best  class  of  schools. 
Here  but  seven  of  fifty-seven  remained  permanently  in  the  work 
of  teaching.  Unfortunately  we  have  no  means  of  knowing  why 
the  seven  did  not  leave  the  profession.  It  makes  a  very  great 
difference  whether  they  continued  to  teach  because  of  their  high 
regard  for  the  work  or  because  they  were  unable  to  find  anything 
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better  at  which  to  mtikc  a  Hving.  The  necessary  inference  from 
the  facts  is,  as  Bartusch  says,  that  teaching  was  "a  purgatory 
from  which  they  hoped  soon  to  be  able  to  escape  into  paradise, — 
that,  in  most  cases,  being  a  good  place  as  pastor."  {Die  Anna- 
berg  Lateinschiile,  p.  70.)  That  a  large  number  of  teachers  used 
their  profession  as  a  stepping  stone  to  the  ministry  is  evident 
from  the  records  of  the  period,  more  than  half  of  the  Annaberg 
teachers  following  that  line  of  promotion.  An  exception  is  found 
in  Da.ssel,  where  comparatively  few  teachers  become  pastors, 
while  a  large  percentage  enter  various  forms  of  the  service  of  the 
state.  Where  the  incompetent  drop  out  of  the  work  of  teaching, 
little  can  be  inf(Tred  in  regard  to  their  attitude  toward  the  work; 
but  where  men  of  ability  leave  a  service  which  is  pictunxl  as  one 
of  the  highest  forms  of  human  endeavor,  it  is  evident  that  some 
disturbing  force  has  entered  to  give  a  different  conception  or  to 
drive  them  from  the  field  even  in  spite  of  a  high  appreciation  of 
its  possibilities  in  the  way  of  honor  and  usefulness. 


CHAPTER  VIII 

SUMMARY  OF  TENDENCIES  AND  CONDITIONS 

111  forming  an  estimate  of  the  teachers  or  schools  of  any  period 
one  must  continually  remember  that  the  first  function  of  the 
teacher  has  ever  been  to  preserve  and  transmit  the  culture  which 
has  already  been  gained.  Only  rarely  does  the  school,  especially 
that  of  elementary  grade,  make  any  pretence  of  doing  more  than 
transmitting  carefully  and  effectively  the  intellectual  and  cultural 
treasure  of  the  past.  In  a  situation  where  a  new  regime  is  com- 
bating and  supplanting  a  group  of  older  institutions,  it  is  likely 
to  seem  especially  necessary  that  every  possible  means  be  taken 
to  ensure  an  exact  transmission  of  that  for  which  the  new  stands. 
Nowhere  has  this  been  more  generally  true  than  in  the  case  of 
the  schools  of  the  Protestant  Reformation.  There  was  continual 
danger  that  what  had  been  displaced  would  find  its  way  back  into 
the  schools.  Furthermore  there  was  the  constant  pressure  of 
new  movements  antagonistic  to  the  doctrines  which  the  follow- 
ers of  Luther  sought  to  preserve.  These  external  conditions 
seemed  to  force  the  various  controlling  bodies  in  the  Pro- 
testant states  of  Germany  to  exercise  constant  vigilance  to  pre- 
vent even  the  slightest  change  in  the  nature  of  the  schools  which 
they  had  established  to  aid  in  the  perpetuation  of  the  doctrine 
which  they  represented.  In  view  of  these  conditions  then  it  is 
not  strange  that  the  century  shows  little  or  no  tendency  to  relax 
the  vigilance  with  which  the  religious  qualifications  of  the  teacher 
were  scanned.  As  far  as  can  be  gathered  from  the  Ordnungen 
the  matter  of  orthodoxy  in  the  teacher  was  deemed  just  as  vital 
at  the  close  of  the  century  as  it  was  at  the  beginning  of  the  Revolt. 
Even  where  the  school  was  largely  under  the  control  of  the  town 
there  seems  to  have  been  no  falling  ofif  in  the  strictness  with  which 
the  teacher's  religious  beliefs  were  scrutinized. 

Ultimately  the  fundamental  question  in  regard  to  an  educa- 
tional system  is,  Has  it  within  itself  only  such  forces  and  guidance 
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as  will  keep  it  going  pf-rpetually  in  its  original  orbit;  or  will  it 
of  its  own  nature  make  such  adjustments  as  are  demanded  b}-  new 
times?  Is  the  system  based  upon  the  idea  of  progress  or  upon 
that  of  uniformity  and  stability?  We  may  then  ask,  Were  the 
sixteenth  ccntur>'  Protestant  schools  of  Germany  organized  in 
Buch  a  way  that  they  would  of  themselves  make  such  readjust- 
ment as  later  days  demanded?  Or  would  such  progress  have  to 
be  brought  about  by  external  force?  As  far  as  teachers  are  con- 
cerned, the  answer  to  the  question  depends  principally  upon  the 
sources  from  which  they  arc  drawn  and  upon  the  training  which 
they  receive.  It  hius  been  shown  that  the  teachers  considered  in 
this  study  were  drawn  from  the  ranks  of  the  orthodox,  the  con- 
servative; that  the  training  which  they  received  was  traditional — 
humanistic;  and  consequently  that  the  system  held  within  itself 
such  factors  as  would  tend  to  develop  a  not  easily  adjustable  con- 
dition of  stability. 

Development  of  the  Class  of  Teachers  in  Elementary  Schools 

The  gradual  transition  from  sexton  to  German  schoolmaster 
is  one  of  the  most  noteworthy  signs  of  progress  in  the  sixteenth 
century.  It  is  true  that  vernacular  schools  had  long  been  in 
existence;  but  the  tendency  in  Protestant  states  in  the  early 
years  of  the  Reformation  was  to  unite  the  functions  of  sexton  and 
schoolmaster,  especially  in  parishes  where  the  ordinary  iluties  of 
the  former  gave  time  ft)r  such  t)ther  work  as  teaching.  While 
the  first  care  of  the  Reformers  was  not  to  establish  elementary 
vernacular  schools,  enough  attention  was  given  to  the  teaching  of 
the  catechi.sm  to  afford  a  fair  basis  for  the  establishment  of  such 
institutions.  The  infiuential  Saxon  School  Plan  of  1528  makes  no 
provision  whatever  for  instruction  in  the  vernacular;  but  the 
Ordming  of  1580  makes  careful  provision  for  the  development  of 
German  schools.  In  the  period  of  nion>  than  half  a  century  be- 
tween these  two  Ordnitngcn,  the  work  of  elementary  instruction 
was  undoubtedly  in  the  hands  of  the  sextons,  who  were  definitely 
charged  with  the  duty  of  giving  instruction  in  the  catechism  by 
the  regulations  of  I'hA).  W'liile  some  of  the  other  states  made 
defuiit*'  provision  for  the  establishment  of  German  schools  before 
the  Mlectorate  of  SiLXony,  what  took  pl:ice  in  that  jirincipality  is 
typical  (»f  flif  process  of  develoi)mciit  throughout  the  Prt)ti-st:mt 
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states.  By  the  end  of  the  century  all  the  leaders  among  these 
states  (such  as  the  Electorate  of  Saxony,  Pomerania,  ]kunswick, 
Hamburg,  and  Wiirttemberg)  had  made  some  kind  of  arrange- 
ment for  the  encouragement  of  the  vernacular  schools.  While 
such  institutions  were  not  regarded  with  the  same  esteem  as  the 
Latin  schools,  these  beginnings  are  important  as  the  foundation  of 
the  elementary  school  systems  which  later  developed.  It  is 
certainly  not  to  be  said  that  the  sixteenth  century  saw  the  rise 
of  a  clearly  defined  class  of  elementary  school  teachers  with  strict 
requirements,  adequate  support  and  efficient  supervision;  for 
there  is  a  wide  gap  between  the  actual  conditions  then  existing 
and  the  provisions  of  the  Ordnungen.  Furthermore  the  Humanistic 
nature  of  the  middle  and  higher  schools  tended  to  obscure  the 
importance  of  vernacular  schools,  a  tendency  which  made  the 
teacher  in  the  latter  seem  a  person  whose  work  was  of  relatively 
little  value.  Where  one  finds  pages  devoted  to  the  Latin  teacher, 
one  can  discover  only  a  few  lines  on  the  work  of  the  elementary 
teacher.  But  the  carefully  formed  plans  of  Wiirttemberg  and 
the  Electorate  of  Saxony  point  to  the  development  of  lower 
schools  and  \Ndth  them  a  class  of  teachers  prepared  for  that  work 
and  devoted  to  it. 

Character  of  Teachers 

That  the  character  of  teachers  in  the  sixteenth  century  left 
much  to  be  desired  can  hardly  be  doubted,  even  though  due  al- 
lowance is  made  for  the  unsettled  character  of  the  period  and  the 
consequent  temptation  to  excuse  weaknesses  which  would  in 
other  times  be  intolerable.  One  may  give  considerable  credence 
to  the  theory  that  it  is  the  evil  that  men  do  that  lives  after  them 
and  still  be  unable  to  believe  that  the  teachers  of  this  period  at- 
tained a  very  high  standard  of  moral  or  religious  excellence. 
The  Ordnungen  all  agree  in  demanding  the  highest  character  of 
such  men  as  were  chosen  to  carry  on  the  work  of  teaching.  There 
is  nowhere  in  such  regulations  a  letting-down  of  the  high  standard 
which  the  foremost  leaders  of  the  Reformation  set  up.  But  the 
impossibility  of  realizing  the  ideal  is  continually  seen  in  the  re- 
cords which  portray  the  actual  character  of  teachers.  Instead 
of  the  "pious,  unblameable  man  of  good  reputation"  we  often 
find  a  person  who  spends  the  week-end  in  a  drunken  debauch 
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with  such  companions  as  may  be  found  in  a  beer  house.  Too 
often  where  the  teacher  was  supposed  to  be  a  man  who  could 
train  his  pupils  in  morality  and  piety,  he  himself  was  ver\-  defi- 
cient in  those  very  qualities.  The  excessive  emphasis  of  moral 
and  reliRious  qualifications  undoubte<lly  had  a  tendency  to  defeat 
its  o\ni  purpose.  Greater  demands  of  an  intellectual  nature 
mifiht  have  served  to  build  up  a  process  of  selection  which  would 
have  pven  j^eat  assistance  in  we<'<linK  out  the  unfit  and  securing 
men  of  a  higher  type  of  morality  as  well  as  of  intellect. 

The  teachers  in  the  schools  which  were  established  or  reformed 
at  the  beginning  of  the  Protestant  movement  were  regarded  as 
men  of  great  excellence,  men  faithfully  represented  the  high 
ideals  of  Humanism  and  of  religion.  Hut  with  the  lapse  of  years 
the  number  of  complaints  in  regard  to  the  character  of  schoolmen 
increases.  This  can  hardly  be  attributed  to  a  spirit  increasingly 
critical,  but  is  rather  to  be  regarded  as  evidence  that  there  was 
a  noticeable  decline  in  the  character  of  teachers. 

The  weaknevS.ses  and  vices  of  the  period  were  reflected  in  the 
lives  of  the  schoolmen.  Drunkenness,  indolence,  extravagance, 
gambling,  and  neglect  of  duty  were  the  most  frequent  causes  of 
complaint.  As  is  the  case  at  present  it  may  be  that  many  of  the 
accusations  of  laziness  were  but  the  reflection  of  the  belief  that 
the  life  of  a  teacher  is  one  of  comparative  ease,  that  what  he  is 
really  al)le  to  accomplish  is  very  small  in  ((unparison  with  what 
his  critics  believe  to  l)e  easily  f)OSsibli>. 

As  teachers  cannot  be  chosen  from  a  .separate  higher  order  of 
beings,  but  have  to  be  taken  from  the  people  of  their  time,  the 
only  fair  way  to  juilge  them  seems  to  be  ui)on  the  basis  of  their 
environment  and  opportunities.  Teachers  and  dergs'  of  the  six- 
teenth century  are  almost  unanimously  agreed  in  regarding  their 
fellow  mortals  jus  very  weak  and  often  immoral  or  irreligious. 
Drunkenness,  wantonness,  and  a  high  degree  of  depravity  are  rei>- 
resented  as  common  characteristics  of  the  jieople  whom  churi'h  and 
school  have  to  train.  Kvvn  with  a  large  allowjmce  for  the  exag- 
geration which  nuist  havj«  resulted  from  this  point  of  vi»'w,  it  is 
8afe  to  say  that  teachers  generally  w(Te  in  comparison  upon  a  high 
level  of  excellence.  They  may  have  been  far  below  what  is  to  l)e 
demanded  of  men  in  their  |)osition;  but  taken  altogether  tlu^y 
were  rather  better  than  one  could  exjx'ct  when  all  the  positive  and 
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negative  factors  arc  taken  into  consideration.  Theirs  was  a 
hard  lot  with  few  compensations,  but  there  were  among  them  a 
surprising  number  of  good,  conscientious  men  who  were  an  orna- 
ment to  their  time. 

Preparation  of  Teachers 

In  the  lower  schools  for  boys  and  girls  the  training  of  teachers 
was  very  slight.  Where  the  only  teaching  demanded  was  almost 
solely  religious,  the  amount  of  intellectual  training  required  was 
next  to  nothing.  With  the  gradual  development  of  instruction 
in  reading,  writing,  and  arithmetic  there  was  probably  a  corre- 
sponding increase  in  the  amount  of  training  which  teachers  were 
required  to  have.  But  this  would  mean  merely  a  larger  number 
of  teachers  who  could  read,  write  and  manipulate  simple  arithme- 
tical processes.  As  very  little  was  to  be  taught  in  the  lower 
schools,  exceedingly  slight  preparation  sufficed.  The  elementary 
teachers  received  their  training  in  such  schools;  although  there 
was  occasionally  a  teacher  who  had  attended  a  Latin  school. 
The  fact  that  the  German  schools  did  not  fit  into  the  system  of 
Latin  schools  made  it  almost  inevitable  that  lack  of  preparation 
of  teachers  should  bear  more  heavily  upon  the  former  than  upon 
the  latter.  Few  people  could  be  expected  to  make  specific  pre- 
paration for  a  work  whose  importance  was  deemed  very  slight. 
The  greater  number  of  persons  engaged  in  the  work  must  have  been 
too  weak  or  too  poorly  prepared  to  enter  a  field  which  was  univer- 
sally considered  more  desirable. 

Even  in  the  Latin  schools  the  teachers  were  not  as  a  rule  ade- 
quately prepared ;  although  these  institutions  had  a  great  advant- 
age over  the  lower  schools.  A  great  many  of  those  persons  who 
taught  Latin  had  had  some  training  in  the  universities,  generally 
in  the  faculty  of  arts  (philosophy)  alone.  Here  and  there  was 
to  be  found  a  young  man  w^io  had  completed  the  work  of  this 
preparatory  dc^partment  and  had  taken  up  the  work  in  theology. 
The  maximum  of  intellectual  training  was  to  be  fomid  in  the  pre- 
liminary work  in  Latin  with  the  university  work  in  physics, 
mathematics,  astronomy,  metaphysics,  psychology,  ethics,  and 
politics,  together  with  more  or  less  work  in  Greek  and  Hebrew. 
That  this  advanced  training  sometimes  went  to  the  heads  of 
enthusiastic  teachers  is  shown  by  the  fact  that  they  occasionally 
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attempted  to  mix  Greek,  Hebrew,  nnil  atlvimeed  work  in  literature 
with  the  elementary  Latin  work  whieh  they  were  supposed  to  do. 
There  was  no  very  definite  preparation  required  for  the  work  of 
teaching  in  Latin  schools;  but  it  was  generally  regarded  as  de- 
sirable that  the  teacher  should  have  attended  a  university;  and 
sometimes  the  degree  of  magister  artium  was  required  of  the 
teachers  in  upper  classes.  Many  schools  depend  upon  the  uni- 
versity of  Wittenberg  to  supply  them  with  capable  instructors. 

Occasionally  special  encouragement  was  given  poor  students 
who  were  preparing  for  the  work  of  teaching  and  preaching;  but 
it  can  hardly  be  said  that  institutions  for  the  special  training  of 
teachers  existed.  Within  the  profession,  if  it  may  be  so  called, 
there  were  a  few  opportunities  for  further  preparation  and  growth. 
In  the  larger  schools  teachers'  meetings  were  held;  but  their  work 
was  principally  confined  to  the  routine  work  of  the  institution. 
In  a  few  cases  opportunity  for  private  study  was  given  in  order 
that  the  teacher  might  perfect  himself  in  his  work. 

Appointment  and  Tenure 

The  close  relationship  between  church  and  state  \\ith  the  sub- 
ordination of  schools  to  the  former  gave  the  derg}'  a  very  large 
part  in  controlling  the  appointment  of  teachers  in  both  (Jerman 
and  Latin  schools.  Even  where  the  local  council  had  authority 
to  choose  teachers,  a  candidate  not  acceptable  to  the  pastor  could 
not  be  forced  upon  the  school.  In  the  appointment  of  assistant 
teachers  the  rector  sometimes  had  a  voice.  W'hile  magistrates, 
council,  pastors  and  inspectors  (the  latter  being  universally  clerg}-- 
men)  are  variously  given  authority  to  elect  teachers,  there  cim- 
not  be  said  to  be  any  general  tendency  toward  a  kind  of  control 
which  is  either  purely  .secular  or  wholly  ecclesiiusticai. 

The  method  of  appointment  was  generally  quite  simjile:  a 
tentative  selection,  followed  by  an  examination,  the  passing  of 
which  i)repared  the  way  for  otlicial  appointment  and  imluction 
into  odice.  The  examinations  were  s(>vere  enough  to  satisfy 
the  oiiicer  in  charge  that  the  candid.nte  was  prepared  to  do  the 
work  of  the  position  to  which  he  aspired.  In  some  cases  documen- 
tary evidence  of  good  character,  orthoiloxy,  ami  preparation 
wrus  re(iuired.  I'nder  such  circumstances  the  personal  element 
probably  playt<l  a  larger  part  then  the  purely  intellectual;  atul  the 
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fact  that  a  person  had  really  been  chosen  for  a  position  tended  to 
make  the  examination  rather  a  perfunctory  matter.  In  the 
working  of  the  district  system  in  Massachusetts  in  the  early  part 
of  the  nineteenth  century  we  find  a  similar  arrangement,  the 
examination  conducted  by  the  town  board  often  being  perfunct- 
ory approval  of  the  selection  made  by  the  district  committee. 

Tenure  was  relatively  short;  although  many  cases  of  very  long 
service  are  to  be  found.  Appointment  from  year  to  year  or  for 
periods  of  three  or  five  years  was  common.  Dismissal  could  be 
made  only  when  there  was  good  cause,  the  body  making  the  ap- 
pointment generally  having  the  right  to  dismiss.  Notice  of 
three  or  six  months  was  frequently  required  when  a  teacher  was 
to  be  removed.  In  like  manner  the  teacher  had  to  give  the  same 
notice  when  he  intended  to  leave;  but  the  regulations  against 
runaway  teachers  show  that  this  requirement  was  not  well  ob- 
served. The  desire  for  better  positions,  poor  pay,  local  difficulties, 
promotion  to  the  ministry,  and  the  wandering  spirit  were  factors 
in  making  tenure  brief.  The  evils  of  frequent  changes  were  well 
recognized;  but  not  much  was  done  to  remedy  them  during  this 
period. 

Support  of  Teachers 

Throughout  the  sixteenth  century  the  maintenance  of  teachers 
was  in  a  state  of  confusion.  No  definite  system  of  support  had 
yet  been  devised;  and  the  teacher  generally  suffered  from  the 
lack  of  a  proper  organization  of  finances.  The  sources  of  his 
income  were  very  diverse,  combining  two  extremes  of  regular 
salary  from  the  general  treasury  and  irregular  gifts  from  pupils 
and  patrons.  In  addition  to  salary  and  gifts  the  teacher  might 
depend  upon  a  varying  income  from  fees  for  services  such  as 
furnishing  music  for  funerals  and  weddings,  tuition  from  such 
pupils  as  were  able  to  pay,  matriculation  fees,  and  income  from 
outside  activities  such  as  trading,  keeping  boarders,  practicing 
medicine,  selling  wine  and  beer.  In  almost  all  cases  he  might 
be  sure  of  dwelling,  and  perhaps  garden  or  pasture.  Whatever 
tendency  is  to  be  discovered  shows  an  increasing  reliance  upon  a 
definite  salary  from  the  church  or  civil  government  augmented 
by  tuition  fees.  The  idea  of  complete  support  by  the  state  with- 
out resort  to  gifts  from  parents  or  definite  charges  for  tuition 
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does  not  appear;  although  the  increasinK  dependence  upon  funds 
from  the  civil  authorities  is  a  step  in  that  direction.  The  teacher 
had  continually  to  sacrifice  the  dignity  of  his  calhng  in  order  to 
make  the  most  of  various  questionable  means  of  making  a  Hving. 
Both  absolutely  and  relatively  teachers  were  poorh'  paid.  Where 
the  pastor  was  given  a  house  and  a  salary-  of  perhaps  a  hundred 
florins,  the  schoolmaster  had  to  do  with  an  income  of  thirty  to 
sixty  florins  and  a  dwj'lling  or  rooms  in  the  schoolbuilding.  The 
assistant  teachers,  most  of  whom  were  unmarried,  received  much 
les.s  than  their  superiors.  Often  the  teacher  of  the  lowest  rank 
received  only  a  fifth  as  much  as  the  piustor.  It  is  true  that 
tlie  conditions  were  such  that  the  teacher  ditl  not  need  very  much 
money  for  the  actual  necessities  of  life;  but  the  little  that  he  re- 
ceived was  not  much  more  than  what  was  demanded  for  living 
expenses,  while  the  purchase  of  clothing  and  books  often  made  it 
necessary  for  him  to  live  beyond  his  income. 

The  inadequacy  of  the  teacher's  income  was  further  empha- 
sized by  its  uncertainty.  Tuition  fees  were  irregular;  where 
parents  were  dilatory  or  refused  to  pay,  the  teacher  generally 
had  to  suffer  the  loss.  Even  the  money  which  was  to  be  paid 
from  the  general  treasury  was  not  always  forthcoming  when  it 
was  due;  for  then*  was  not  as  yet  a  definite  means  of  insuring  that 
the  general  fund  should  be  adequately  maintained.  The  teacher 
was  thus  <loul)ly  handicapped  by  lack  of  adecjuacy  of  compensa- 
tion and  of  certainty  of  income. 

Supervision 

Oversight  of  the  work  of  teachers  was  established  by  tlie  church 
in  order  that  it  migiit  make  sure  that  the  pupils  were  being  trained 
properly  in  religion.  In  addition  to  this  fundamental  purpose 
there  developed  inspection  of  other  phases  of  .school  work.  The 
methods  of  instruction  employed,  tht;  thoroughness  with  which 
the  work  was  done,  the  zeal  with  which  the  teacher  carried  out  the 
provision  of  the  ordinances  so  far  as  they  applied  to  his  work,  all 
were  i)h:Lses  of  supervision  which  wvTr  emphasized  more  or  less. 
The  duty  of  acting  as  inspector  of  schools  generally  fell  upon  the 
BUperintendent  of  the  district,  that  is  the  dergj'nuui  of  highest 
rank  in  the  rphorit-  or  administrative  district  of  the  church. 
Often    the    local    pa.stor    al.-^o    li.ad    .supirvisory    duties.     Mayors, 
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councilmen,  stewards  of  the  church,  and  other  laymen  were 
sometimes  made  overseers.  In  such  cases  they  were  not  to  act 
as  individuals  but  as  members  of  supervisory  boards. 

The  nature  of  the  work  of  supervision  is  indicated  in  the  fore- 
going statement  of  the  purpose  of  maintaining  overseers.  The 
officials  designated  were  required  to  visit  schools  at  certain  times 
and  assure  themselves  that  the  schoolmaster  was  acting  in  ac- 
cordance with  general  and  local  regulations.  Inspection  some- 
times involved  examining  the  pupils  in  order  to  test  the  efficiency 
of  the  teacher's  work;  but  often  a  visit  of  the  supervisor  meant 
nothing  more  than  a  perfunctory  call.  Examinations  in  the 
elements  of  religious  instruction  were  frequent;  although  only 
here  and  there  do  we  find  attempts  to  test  the  effectiveness  of 
the  teacher's  work  in  the  secular  branches. 

The  attitude  of  the  teacher  toward  his  supervisors  generally 
gave  no  ground  for  complaint.  As  a  rule  they  knew  less  about 
the  work  of  teaching  than  he  did;  and  only  rarely  did  a  supervisor 
appear  who  made  severe  criticism  of  the  teacher's  work.  The 
fact  that  the  good  will  and  favorable  opinion  of  his  inspectors 
were  important  elements  in  the  permanence  of  the  schoolmaster's 
tenure  undoubtedly  had  much  to  do  with  minimizing  friction. 
Furthermore,  the  men  chosen  to  act  as  supervisors  were  certainly 
the  persons  who  would  do  most  to  further  harmony  in  school  and 
in  the  community.  Matters  of  a  personal  nature  occasionally 
interfered  with  the  smoothness  of  relations  which  should  have  been 
regarded  as  purely  professional;  but  this  type  of  discord  does  not 
seem  to  have  been  more  than  usually  prominent. 

Tendencies  in  Legislation 

The  earliest  regulations  affecting  teachers  are  very  vague.  In 
the  Saxony  School  Plan  of  1528,  there  is  little  more  than  a  state- 
ment of  the  work  which  was  to  be  done  by  the  three  classes  in 
the  Latin  school,  with  the  restriction  upon  teachers  that  they  were 
to  confine  themselves  to  Latin  without  displaying  their  erudition 
by  attempting  to  teach  Greek  and  Hebrew.  The  Brunswick 
Ordnung  of  the  same  year  contains  material  on  the  payment  of 
teachers,  dwellings  for  persons  employed  in  the  school,  and 
certain  duties  of  schoolmasters.  But  in  the  Ordnungen  which 
come  in  the  latter  half  of  the  century  there  are  many  more  details, 
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mnny  of  them  narrowly  prescriptive.  The  Wurttemherg  Plan 
of  lo')!)  Kivcs  a  drtailed  program  of  studies,  provides  for  the 
examination  and  appointment  of  teachers,  prescribes  their  duties, 
sets  limits  upon  tiieir  liberties,  provides  supervision,  and  even 
prescribes  the  oath  which  teachers  must  take.  The  Saxony  plan 
of  1580  is  far  more  elaborate  than  that  of  1528,  being  in  large 
part  modeled  upon  the  Wiirttemberg  Plan.  Other  regulations 
for  states  and  for  special  institutions  show  the  same  tendency 
toward  an  increasing  number  of  details,  embodying  the  results 
of  experience  and  j)roviding  for  as  many  possibilities  as  can  be 
foreseen. 


BIBLIOGRAPHY 

Primary  Sources 
The  Ordiyiances. 

Hanselmann,  Ludwig.  Kirchcnordnung  fiir  die  Stadt  Braunschweig  nach 
dem  nicdcrdeutschen  Drucke  von  1528,  mit  historischer  Einleitung,  den 
Lesarten  der  hochdeutschen  Bearbeitungen  und  cinem  Glossar.  Wolfen- 
biittel,  1885. 

MoNUMENTA  Germania  P^dagogica.  VoI.  I.  Braunschweigische  Schul- 
ordnungen  von  den  altesten  Zeiten  bis  zum  Jahre  1828.  Herausgegeben 
von  Prof.  Dr.  Friedrich  Koldeway.  Berlin,  1886.  Has  glossary.  Vol.  VI. 
Die  Siebenbiirgisch-sachsischen  Schulordnungen  mit  Einleitung,  Anmerk- 
ungen,  und  Register.  Dr.  Friedrich  Teutsch.  Erster  Band  1543-1778. 
Berlin,  1888. 

Vol.  VIII.  Braunschweigische  Schulordnungen  von  den  altesten  Zeiten 
bis  zum  Jahre  1828.     Koldeway.     Second  Volume.     BerUn,  1890. 

Vol.  XXIV.  Die  Badischen  Schulordnungen.  Herausgegeben  von  Dr. 
Karl  Brunner.  Erster  Band:  Die  Schulordnungen  der  Bad-Markgraf- 
schaften.     BerUn,  1902. 

Vol.  XXVII.  Die  Schulordnungen  des  Grossherzogtums  Hessen.  Erster 
Band:  Die  hoheren  Schulen  der  Landgrafschaft  Hessen-Darmstadt.  Dr. 
Wilhelm  Diehl.  BerUn,  1903.  Vol.  XXVIII.  Second  volume  of  the 
same.  Vol.  XXXIII.  Third  volume,  Das  Volkschulwesen  der  Land- 
grafschaft Hessen-Darmstadt.     Berhn,  1905. 

Vol.  XXXVIII.  Das  Unterrichtswesen  der  Grossherzogtumer  Mecklen- 
burg-Schwerin  und  StreHtz.  Dr.  H.  SchneU.  Erster  Band:  Urkunden  und 
Akten  zur  Geschiehte  des  mecklenburgischen  Unterrichtswesens.  Mittel- 
alter  und  Zeit  der  Reformation.  Vol.  XLV  contains  an  "  Ueberblick  uber 
die  geschichtliche  Entwicklung  des  Unterrichtswesens"  by  the  same 
author. 

Vol.  XLI.  Mittelschulgeschichtliche  Dokumente  Altbaycrns,  einschliess- 
lich  Regensburg.  Dr.  George  Lusz.  Vol.  XLII  of  Monumenta  is  the 
second  of  the  work  of  Lusz.     Berlin,  1907,  1908. 

Vol.  XLVII.  Dokumente  zur  Geschiehte  der  humanistischcn  Schulen  im 
Gebiet  der  bayerischen  Pfalz.     Dr.  K.  Reissinger.     Berhn,  1910. 

Richter,  Aemilius  Ludwig.  Die  evangelischen  Kirchenordnungen  des  16. 
Jehrhunderts.     Leipzig,  1871. 

Richter,  Albert.  Kursilchsische  Volkschulordnimgen,  in  Neudrucke 
Pad.  Schriften,  IV.  Leipzig,  1891.  This  has  the  part  on  Deutsche 
Schulen  (1580),  which  is  lacking  in  Sehling  and  A.  L.  Richter. 


124  Teachers  in  Germany  in  the  Sixteenth  Century 

ScnLma,  Emil.  Dir  fvangolisrhcn  Kirrhenordnungpn  dcs  16.  Jahrhund- 
ertu.     T]m-i-  voIuiiiph  witli  others  to  follow.     I>i|)ziK,  1902-1909. 

VoRMBAiM.  EvanRoliKcho  Sohulorclnungrn  iin  l»i.,  17.,  und  IS.  Jahrhund- 
i-rtH.     (liitcrsloh,  1K6(). 

UirjiTKK  fjivc.M  principally  niuterial  doaliriK  with  the  churrh;  Vonnbauni, 
that  ticalinn  with  Hrhrxjln;  while  Sehling  attenipt.s  to  Rive  the  Kirchenord- 
nunRcn  rornplete,  ni-RlfH-tinK  neithcT  church  nor  school.  Vormbaum's 
material  i.-^  taken  partly  from  KirchenordnunRcn  and  partly  from  special 
SchulorflnunKen.  Richter  often  gives  a  mere  title  or  epitome;  while  the 
work  of  8<'hUnK  is  generally  complete.  The  e<Jitions  in  the  Monumenta 
contain  valuable  intrixluctions  as  do«>s  also  the  work  of  Sehling. 

Records  of  VLntations. 
Dankil,  Dr.  Vh.  H.  O.     Protorolle  der  ersten  lutherischen  Generalkirchen- 

visitationen  im  Erzstifte  Magdeburg.     Anno.  1502  bis  loG4.     Magdeburg, 

1S64.     Has  little  material  on  .schools  except  in  regard  to  finances. 
Grossmann,    Karl.     Die   Visit  at  ions-akten   der   Dioces   Grimma  aus  dem 

ersten    Jahrhundert    seit    der    Reformation.     Ix-ipzig,    1873.     Very    little 

material  concerning  teachers. 
Pallah,    Karl.     Die    Regi.straturen    der    Kirchenvisitationen    im    ehemals 

siichsischen    Kurkreis^n.     llerausgegeben    von    der    Historischen    Kommis- 

don  fiir  tlie  Provinz  Sach.sen  und  das  Ilerzogtum  Anhalt.     4  parts    in  3 

volumes.     Halle,  llKJti.     A  great  deal  of  excellent  material. 
WiNTKU,  F.     ProttK'oUe  iiber  die    Kirchenvisitationen  von  1528  bis  1533  im 

Wittenberger   Kreise.  (Neue   Mittheilungen     aus  dem   Gebiet    historiBcb- 

anticjuari.scher  Korschungen.     Vol.   l.\.      Halle,  1802.) 

MisccUarnoit.i. 

Chronicon  et  Annales  Torgaviensis,  ab  An.  MCCXCVI  as  MDCI.  In- 
certto  autore;  e  vernacular  Latine  vertit  C.  G.  H.  To  be  found  in  Menck- 
enius,  Scriptorea  Rerum  Germanicarum  Pra'cipue  Saxonicarum.  lA'\\y- 
zig,  1728.     Contains  a  scluxilmiister's  chronicle  of  1001. 

Haynk('<iuh,  Martin.  Alman.sor,  Der  Kinder  Schulspiegel.  Einlcitung 
von  Otto  Haupt.  Leipzig,  1S91.  A  rather  entertaining  play  throwing 
various  sidelights  on  comlitions  of  the  sixtrenth  centun,-. 

Kkafft,  Kaiu,  AM)  Wii.iiKl.M.  Brjcff  und  Dokuiuente  aus  der  Z«it  der 
Reformation  im  10.  Jidirhundtrt  nebst  Mittheilungen  uher  Kolnisehe 
CJelehrte  und  Studien  im  II.  und  10.  Jalirh.     Elberfeld. 

Melanciitiion,  p.  De  mi.seriis  j)ie<lagogorum,  in  Corpus  Refomiatorum, 
Vol.  XI.      Halle,  1813. 

S<'iiAnK,  (Xskar.  Satireii  und  l';u<(|uiile  aus  der  Refoniiationzeit.  3  vola. 
Hanover,   1  h50- 1 8,'')8. 

Skco.ndaky   M atkiu aus 

BARTUsni,  Paiu..  Die  Annab«rger  Lateinsrhule  zur  Zeit  der  erwten  Hliitc 
der  Sta<U  und  ihrer  Schulc  im  XVI  Jahrhundert.  .^Vmiabcrg^  1897.  An 
excellmt  work. 


Bibliography  125 

Blanckmkistkr,     Franz.     Die    sachsischon     Konaistorien.     In     Aua    derm 

kirchonlichon  Loben  dos  Saohsonlandes.     Leipzig.     1893. 
BuHKHARDT,  C.  A.  H.     Gescliichte  der  siichsischen  Kirohcn-  und  Schulvisi- 

tationen  von  1524  bis  1545.     Leipzig,  1879.     Has  good  tables. 
Classen,    J.     Jakob    Micyllus    als    Schulinaun,    Dichter,    und    Gelehrter. 

Frankfurt-a.  M.  1859. 
Ctjrrie,  Margaret  A.     The  Letters  of  Martin  Luther.     New  York,  1908. 
DoRiNG,    A.     Johann   Lambach   und   das   Gymnasium    zu    Dortmund    von 

1543-1582.     Ein    Beitrag    zur    Geschichte   des    Humanismus    und    seines 

Schulwesens  und  der  Reformation.     Berlin,  1875. 
P'iscHEK,     KoNRAD.     Geschichte     des     deutschen     Volkschullehreratandes, 

Hanover,  1898. 
Gehmlich,  Ernst.     Beithige  zur  Gesch.  des  Unterrichts  und  der  Zucht  in 

den  Stadtischen  Lateinschulen  des  16.  Jahrh.     No.  20  of  Padagogisches 

Magazin.     Langensalza,  1893. 
Gr.\fe.     Die  deutschen  Volksschulen  in  ihrer  geschichtUchen  Entwicklung. 

Leipzig,  1850. 
Gruijch,  F.  J.     Denkwiirdigkeiten  von  Torgau.    1855. 
Hartfelder,    Karl.     Melanchthon   als    Prajceptor   Germanise.     Vol.    VIL 

Mon.  Ger.  Pajd. 
Heppe,  Heinrich  Ludwig  Julius.     Geschichte  des  deutschen  Volkschul- 

wesens.     Gotha,  1858-60. 
Heppe,    Heinrich.     Geschichte    der    Hessischen    General-synoden,    1568- 

1582.     Kassel,   1847. 
Herzog.     Realencyclopadie  fiir  protestantische  Theologie.     Third  edition. 
Heyd,    Heinrich.     Geschichte   der   Entwicklung   des    Volkschulwesens   in 

Grossherzogtum  Baden.     Biihl,  1894. 
Janssen,   J.     History  of  the  German  People.     Eng.   translation.     London 

1900-1910.     The  best  work  available  to  English  readers. 
Kammel,  H.  J.     Joachim  Camerarius  in  Niirnberg.     Ein  Beitrag  zur  Gesch. 

der  padagogischen  Bestrebungen  des  16.  Jahrh.     Zittau,  1862. 
K^)MMEL,  Otto.     Geschichte  des  Leipziger  Schulwesens  vom  Aufgange  dea 

13.     Jahrh.  bis  gcgen  die  Mitte  des  19.     Jahrh.     (1214-1846).     Leipzig 

and  Berlin,  1909.     An  excellent  work. 
Kayser,    Karl.     Die   Reformatorischen   Kirchenvisitationen   in   welfischen 

Liindem,  1542^4.     Gottingen,  1897.     Excellent  notes. 
Kirchner,  K.     Adam  Siber  und  das  Chemnitzer  Lyceum,  in  Mitteil.  dea 

Vereins  fiir  Chemnitzer  Gesch.  V.     Chemnitz,  1887.     An  excellent  work 

with  copious  quotations  from  Siber's  writings. 
Konrad,  B.     Dr.  Ambrosius  Moibanus.     Ein  Beitrag  zur  Geschichte  der 

Kirche  und  Schule  Schlesiens  im  Reformations  Zeitalter.     No.  34  in  Schrif- 

ten  des  Vereins  fiir  Reformation  Geschichte.     Halle,  1891. 
Lindsay,  T.  M.     History  of  the  Reformation.     New  York,  1910. 
Mertz,  Georg.     Das  Schulwesen  dor  deutschen  Reformation.     Heidelberg., 

1902.     The  best  work  on  the  subject. 
MtJHLMANN,  Caul.     Bugenhagen  als  Schulmann.     Wittenberg,  1901.     Good. 


126  Teachers  in  Germany  in  the  Sixteenth  Century 

Ml'LLER,  CiKoiu;.  Daa  kursjirhsiiwho  Srhuhvcr^-n  beini  KrljusxS  (l»'r  Srulh- 
orclnuriK  von  loKO.     ProRram  tics  Wottincr  dyninaaium  zu  Dresden,  1888. 

MOllkk,  flK<JKfi.  H«>itriiKo  zur  HJiehsi;»rhen  Kirehengesrhiehte.  Leipzig, 
1894.     No.  9  has  some  material  on  Sa.\on  V'i.sitiition. 

MOi.LKK,  N.  Die  Kirehon-  und  Srhulvi.sitatiunen  im  Kreise  Belzig,  1530- 
1534.     Berlin,  1904. 

Painter,  F.  V.  N.  Luther  on  Iviuoation.  Phila.,  1S.S9.  Has  tran.slation 
of  Loiter  to  Mayors  and  .Mderrm-n  anfl  of  the  Sermon  on  Duty  of  Sending 
Children  to  Seh<K)l. 

Paulsen.     German  Universities.     Tr.  by  E.  D.  Perr>-.     N.  Y.,  1895. 

Rankk.  Deutwehe  Gesrhichte  im  Zoitalter  der  Reformation.  Leipzig, 
1H82 

RoHT,  JuLiu.s  RouERT.  Die  piidagogiHehe  Bedeutung  RiigenhagenH.  Ix-ip- 
zig,  1S90. 

Rtn-n,  Friedricu.  Der  Kinfluss  des  llumanismua  und  der  Reformation  avif 
das  gleiehzeitige  Erziehungh-  und  Sehuhvesens  bi.s  in  die  ersten  Jahrzehnte 
naeh  Mdanrhthons  T(xl.  (Schriften  fiir  Ref.  Gesrh.  No.  tW.)  Halle, 
1897. 

RuDK.  Die  bedfulendHten  evang.  Sehulordnungen  d.  ir>.  .lalirli.  Lang- 
en.salza,    1893. 

Schmidt,  W.  Die  Kirehen-  und  Sehulvi.sitationen  im  saelisiwhen  Kurkreise 
vom  Jahre  1555.  (Schriften  de.s  Vereins  fiir  Keformationsgeschichte. 
Numbers,  86-92.) 

Schneider,  Eit«en.  Wiirttcmhergische  H«'f()rmati()n.>*ge.sehichfe.  Stutt- 
gart, 1887. 

Si'HWARZ,  B.  Jaeob  Wimpheling,  der  .Mtvater  des  deutsehen  SehuKvesens. 
(Jotha,    1875. 

Sii.i.EM,  C.  H.  W.  Die  Einfiihrung  der  Reformation  in  Hamburg.  (Schr. 
fiir  Reformat i(>ii,>;g(whichte.      No.   It).)      Halle,  IKSt). 

Kon.M,  RinoLi'M.  Kirehenreeht.  Ix'ipzig,  1S9J.  Chapter  on  Reformation, 
dealing  witii  ehurrh  government  and  relation  of  ehureh  and  state. 

VoKiT,  JoMANNEH.  Brief\ve<-h.><el  der  beriihmten  (Jelehrten  des  Zeitalters  der 
Reformation  niit  Herzog  .Mbreeht  von  Preusst'n.     Konigsberg,  1841. 

Wehter-Mayer,  H.  Die  Brandenburgisrh-Niirnbergi.sehe  Kirehenvisita- 
tion,  I52S.     Erlangen,  1894. 

Wikdkman.n,  Theodor.  Cie.sehiehte  «ler  Reformation  und  (legeiinforma- 
tion      I 'rag,   1S79.     Cliapter  on  Visitations. 

\ViM»iiAt;s.  (I.  Zur  (u'seJiiehte  der  lA-ktein.schule  zu  Laubaeh  im  lt>.  .lahrh. 
In  Miltheilungen  der  Cesellsrhaft  fiir  Erziehmgs-  und  Sehulgesehiehtc 
V'l:  99-121.  This  |M'rio<iieal  contains  a  great  deal  of  primary  und  second- 
ary material  which  supplements  the  other  works  mentioned  in  this  con- 
licnsed  bibluigraphy. 


VITA 

Charles  Leonidas  Robbins,  born  at  Chariton,  Iowa,  De- 
cember 7,  1876.  He  attended  elementary  and  high  school  at  Rus- 
sell, Kansas;  entered  the  University  of  Kansas  in  1896  and  re- 
ceived the  degree  of  Bachelor  of  Arts  (1902)  and  Master  of  Arts 
(1903).  He  was  elected  to  Phi  Beta  Kappa  (1902);  and  was 
teaching  fellow  in  Education  (1902-03).  He  did  graduate  work 
in  the  University  of  Chicago  in  the  summers  of  1906  and  1907, 
and  in  Columbia  University  for  the  period  1909  to  1912.  He 
was  graduate  scholar  (1909-10)  and  foreign  research  scholar  (1911) 
in  Teachers  College,  Columbia  University.  At  present  he  is 
teacher  of  History  of  Education  in  the  New  York  Training 
School  for  Teachers. 


««^«~  TO  DKK  ™'^y  USE 

^«  book  is  d      '■'^'^ARY 


^JliN  1  5  REC'D  -8  AM! 


